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FOREWORD
This book is a part of your Social Science Curriculum and a part of various things you would

be doing to study the society around you. However, remember that it is only one small part of the
curriculum. The Social Science Curriculum requires you to analyse and share in the classroom
whatever you know. It requires you above all to ask questions – think why things are the way they
are. It also requires you and your friends to go out of the class room to the market, to the Panchyat
or municipality office, to the village fields, to temples and mosques and museums and find out various
things. You will have to meet and discuss with a number of people, farmers, shopkeepers, officials,
priests and so on.

This book will introduce you to a range of problems and enable you to study them and arrive
at your own understanding of them. So, the most important thing about this book is that it does not
have answers. In fact this book is not really complete. It can only be completed when you and your
friends and teachers bring their own questions and experiences and discuss everything threadbare in
the class. You may disagree with many things in this book - do not be afraid to say so - only give
your reasons. Your friends may disagree with you, but try to understand why they have a different
view. Finally arrive at your own answers. You may not even be sure of your answer - you may want
to find out more before you make up your mind. In that case list your questions carefully and request
your friends, teachers or elders to help you to find out.

This book will help you to study different aspects of our social life - about diversity of land and
people, about how people get their livelihoods, how people provide for their common needs and
manage them, how all people in our society are not equal and how people try to bring about equality,
how people worship different gods in different ways, and finally how they communicate with each
other and build a culture which is shared by them.

To understand some of these matters you may have to study about the earth - the hills, plains
and rivers and seas; to understand others you may have to know what happened hundreds or even
thousands of years ago; but most of all you may have to go out and talk to different kinds of people
around you.

As you study this book in the classroom, you will come across many questions - do stop and
try to answer those questions or do the activity suggested before you proceed ahead. It is not so
important to finish the lesson fast as it is to discuss the questions and do the activities.

Many lessons will suggest projects which may take a few days to do. These projects will
enable you to develop skills of social science enquiry and analysis and presentation - these are more
important than remembering what is written in the lessons.

Please remember that you don't have to memorise what is given in the lesson, but think about
them and form your own opinion about them.

With an intention to help the students to improve their understanding skills in both the languages
i.e. English and Telugu, the Government of Telangana has redesigned this book as bilingual textbook
in two parts. Part-1 comprises 1 to 11B lessons and Part-2 comprises 12 to 24 lessons.

Energized Text Books facilitate the students in understanding the concepts clearly, accurately and
effectively. This book has been “Energized” with QR (Quick Response) Codes. Content in the QR
Codes can be read with the help of any smart phone or can as well be presented on the Screen with
LCD projector/K-Yan projector. The content in the QR Codes is mostly in the form of videos, animations
and slides, and is an additional information to what is already there in the text books.

We expect the students and the teachers to use the content available in the QR Codes optimally
and make their class room interaction more enjoyable and educative.

Director, SCERT,
Telangana, Hyderabad.

Free distribution by Telangana Government 2022-23

S
C
E
R
T, T

E
LA

N
G
A
N
A



iv

B

QR (Quick Response) QR
LCD

QR

QRS
C
E
R
T, T

E
LA

N
G
A
N
A



v

Step Description
 A. Use  Android mobile phone or tablet to view content linked to QR Code:
 1. Click on Play Store on your mobile/ tablet.
 2. In the search bar type DIKSHA.
 3.

will appear on your screen.
 4. Click Install
 5. After successful download and installation, Click Open
 6. Choose your prefered Language - Click English
 7. Click Continue
 8. Select Student/ Teacher (as the case may be) and Click on Continue
 9. On the top right, click on the QR code scanner icon      and scan a QR code

  printed in your book
OR

Click on the search icon       and type the code printed below the QR code,
in the search bar(      )

 10. A list of linked topics is displayed
 11. Click on any link to view the desired content
B.     Use Computer to view content linked to QR code:
 1. Go to https://diksha.gov.in/telangana
 2. Click on Explore DIKSHA-TELANGANA

 3. Enter the code printed below the QR code in the browser search bar(      )
 4. A list of linked topics is displayed
 5. Click on any link to view the desired content

Let us know how to use QR Codes:
In this textbook, you will see many printed QR (Quick Response) codes, such as
Use your mobile phone or tablet or computer to see interesting lessons, videos, documents,
etc. linked to the QR code.

Free distribution by Telangana Government 2022-23(v)
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USING THIS BOOK  AND  NOTE TO THE TEACHER AND STUDENTS
In this book we have tried to adopt an integrated approach for social studies concepts. This is in
continuation with the National and State Curriculum Frameworks which suggested disciplinary
approach to teaching needs to begin only at Secondary school level. You have traditionally taught
various disciplines of History, Economics, Civics and Geography. However, there were various
overlaps between the concepts that were discussed under them. This textbook brings together
six themes under as you will have noted in the content page of the book, under which various
concepts are discussed.
Textbook is designed with the idea that social studies teachers and students need to bring it into
the classroom and use it inside the classroom for learning. It is important to read the textbook in
classroom and conduct discussion around it.
The language of the text:  Efforts have been taken to write the text of this book in child-friendly
manner. However, there are certain terms and jargons that will need explanation and clarification.
We have moved away from writing text that is information loaded. Text is often trying to give
examples that may be suitable to the concept that is discussed. Each chapter has central ideas,
these are often provided as subheadings. In a classroom, you may be able to cover 2 or 3
subheading in a period roughly.
This textbook uses different style of writing. Sometimes they are fictionalised narratives like
Kiran and Sarita in Chapter 9. These are often fictionalised but based on facts or explanation of
a scenario. Or there are passages that are in the form of case studies like in section on Singareni
coalfieds in Chapter 6. There are also texts in the tables where comparative elements are put
together as in the case of Law-making Powers in Chapter 14. Concepts are thus explained using
different language styles.
Use of in between questions and end text questions: You will note that there are questions in
between the text. Do not leave out these questions. These are integral to the teaching learning
process. These questions are of different types – some of them help you in summarising, evaluating
the passages that you may have read out. Or they are for collecting more information that is
around the concepts discussed in the previous subheading. Do not try to dictate the answers to
these questions, allow children to find the answers on their own. Allow them to have discussions
amongst each other in trying to figure out the meaning of these questions and talk about possible
answers.
There are different types of questions used in the book:
1) asking children to write their experiences; 2) compare their experiences with that of the examples
given in  the text; 3) comparing two or three different situations given in the textbooks;
4) questions that ask children to give their opinion about the situation or case study (when these
opinions are asked it need not be same for all children, allow them to express their opinion);
5) questions that are evaluating a particular situation given in the chapter.
Teacher may adopt different strategies in using these questions in the classroom. Some questions
may be written down in the note book; others may be discussed in small groups; a few may be
written as individual tasks. In all situations it is important to encourage the child to write in his own
words. Avoid instructing all children to write the answers in same style and structure.

Free distribution by Telangana Government 2022-23
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There are certain boxes in each chapter. These are often additional information on the concepts
discussed in the chapter. It is important to discuss them in classroom, and conduct the activities
around but do not include them for your summative evaluation.
Images used in the textbooks: In traditional textbook, images in it, serve only a visual relief.
However our purpose in using images is as significant as text itself. There may be few sketches
like in law and justice where narrative is illustrated or we use the image of leaders in various
social and political movements. In all other occasions images are as important as the text, they
are useful in explaining the concepts or are illustrative of the ideas used in the textbooks. We have
also tried to use different styles of images: like photographs; line drawings; cartoons, posters,
etc., as well. These are also taken from different historical points of time. Hence just as different
styles used in textbooks there is diversity in the images too.
Maps, tables and graphs: Maps in these books tell us about geographic, economic, political and
historical aspects. They are used to present the information in an interesting manner. You will also
find the use of tables and graphs. Reading tables and graphs are essential in Social Studies.
These often provide much more clarity in explaining the concepts.
Projects: There are different projects suggested in the book. It may not be possible for all projects
to be undertaken. It is important to remember we cannot teach all aspects of concepts merely by
reading textbook. Projects thus enable children to interact with members of the society, collect
new information, arrange and present them in their own manner. Making questions for an interview,
planning for a visit to the bank, or creating a presentation that could include images tabulated
data or graphs based on the information they collected are also important in Social Studies skills.
These encourage children to work together in groups and conduct exchange and share ideas.
We can use content related maps, tables & graphs other than text book for practice and evaluation.
Discussions, conducting interviews, debates and projects are given in the middle of the running
lesson and after the improve your learning. This is to develop social consiousness, sensitivity and
positive attitude among the children. Hence these must be taken up.
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PLEDGE

- Pydimarri Venkata Subba Rao

“India is my country; all Indians are my brothers and sisters.
I love my country, and I am proud of its rich and varied heritage.

I shall always strive to be worthy of it.

I shall give my parents, teachers and all elders respect,
and treat everyone with courtesy. I shall be kind to animals.

To my country and my people, I pledge my devotion.

In their well-being and prosperity alone lies my happiness.”

NATIONAL ANTHEM

- Rabindranath Tagore

Jana-gana-mana-adhinayaka, jaya he
Bharata-bhagya-vidhata.

Punjab-Sindh-Gujarat-Maratha
Dravida-Utkala-Banga

Vindhya-Himachala-Yamuna-Ganga
Uchchhala-jaladhi-taranga.

Tava shubha name jage,
Tava shubha asisa mage,

Gahe tava jaya gatha,
Jana-gana-mangala-dayaka jaya he

Bharata-bhagya-vidhata.
Jaya he! jaya he! jaya he!
Jaya jaya jaya, jaya he!!
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Hyderabad was an important princely state under the British paramountcy in Deccan. It

was ruled by the Nizams who were allied with the British Viceroys and had to adhere to the
policies decided by them. The Viceroys appointed Residents in Hyderabad who supervised
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the policies of the state and also interfered
in the administration from time to time. In
this chapter, we will read about the
condition of the people of this state under
the British-Nizam rule and how they fought
for freedom. The Hyderabad state
comprised of regions in which Marathi,
Kannada, Telugu and Deccani Urdu were
spoken. In this chapter we will look at
mainly the Telugu and Urdu speaking
districts which form Telangana state in the
present day.
Early years of Nationalism

In October 1888, in Hyderabad, a small
committee of influential people circulated
handbills and placards for holding a meeting
to popularise Indian National Congress.
Aghoranatha Chattopadhayay was the
initiator of nationalism in Hyderabad.  The
Congress attracted a large section of the
educated classes in Hyderabad. Mulla Abdul
Qayyum of  Hyderabad became a great
champion of the Congress. He attended the
Congress meetings and appealed to
Muslims to actively participate in it. He
attacked the nobility, and opposed the
special favours granted to them in the
Nizam state. He was also responsible for
organising  Anjumen-e-maref  which aimed
at developing social, intellectual and
economic life of the people. Various
newspapers were published from the state

indicating the extent of
nationalist influence.
Papers like Hyderabad
Telegraph, Deccan
Standard, Musllism-I-
Safiq etc. propagated
the ideology of
nationalism and
reforms.

Many of them supported the nationalist
cause.

The missionaries like Rev. Gilder of the
Chaderghat Methodist Episcopal Church
also supported Congress. Thus, Congress
had gained roots in Hyderabad and served
as an important channel in awakening the
people on the questions of independence,
economic  development and forms Govern-
ment with representative institutions.

In the year 1892, Arya Samaj was
established in Hyderabad. Arya Samaj
served as a training ground for workers in
constructive activities and helped to rouse
public opinion and build socio-religious
awareness. It has been credited many
leaders to the nationalist movement in
Hyderabad. The National movement was a
mixture of religious fervour and political
aspirations during this period.

Feudal system of the state
The Nizams were initially provincial

governors of the Mughal emperors. They
ruled with the help of hereditary jagirdars
and subordinate ‘kings’ of Samsthanams.
The important Samsthanams in Telangana
were Wanaparti, Gadwal, Domakonda,
Sirnapalli, Kollapur, Palwancha, Atmakur
and AllaDurgam. Jagirdars were given
control of dozens and even hundreds of
villages which they ruled as they desired
and collected taxes from the people. The
rest of the kingdom was ruled directly by
the Nizam with the help of ‘deshmukhs’
about whom you read in an earlier chapter.

The Nizams wanted to retain the old
system in which the king and his nobles
controlled all the resources and ruled as
they willed. They did not allow anyMulla Abdul

Qayyum
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Fig 12.1: Arts College, Osmania University

democratic systems like local bodies or
legislatures. The VII  Nizam Mir Osman Ali
Khan, opposed the Congress-led nationalist
movement and passed several ‘firmans’ or
royal orders curtailing its political activity
in the state. They had a network of police
and spies who kept a close watch on people.
Language and Religion

The Nizam rulers of Hyderabad state
were Muslims who spoke Deccani Urdu.
However, the majority of the people of the
state were Hindus who spoke Telugu,
Kannada and Marathi. Urdu was the official
language and more than 90% of all high
officials were Muslims. Urdu was the
medium of instruction from primary
school to university degree. Even technical
textbooks were translated and made
available in Urdu.

The Nizams were slow in setting up
schools in their kingdom. Many jagirdars
did not even allow setting up of schools in
their areas. The Nizams were also
suspicious of private schools that they
thought would become centres for

propagation of anti-Nizam ideas. They
actually discouraged the setting up of
private Telugu medium schools and did not
allow those students to join Osmania
University. As a result, even by 1941, only
9.3% people of the state were literate (only
4.3% women were literate). In contrast,
other princely states like Travancore had
47.7% literacy rate, Baroda had 23% and
Mysore had 12.2%. During militant
nationalist period under Balagangadhara
Tilak, national movement has taken a
religious turn and that influenced
Hyderabad also. Language and religion
became major issues during this period.
Urdu was the official language of the State.
Telugu linguistic movement has become
the Telangana people’s concern.

Do you think the problems faced by the
people of Hyderabad state were in
some ways different from those faced
by people living in British ruled states?
Was there any difference between the
attitude of the British and the Nizams
when it came to democracy?
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The Last Nizam (1911-1948)
Mir Osman Ali Khan, the last ruler of

Hyderabad State, tried to modernise the
administrative system under the influence
of the British. The colonial masters
exercised control to develop agriculture
and industry for colonial needs. Reservoirs,
big irrigation projects like Nizam Sagar, Ali
Sagar etc. were designed by the famous
engineer Sir M Vishveshwarayya.

Nizam introduced separate railways,
roads, airways, and electricity departments.
An Industrial Trust Fund was created with a
capital of one crore rupees for the
industrial development of the state.  The
important industries of Nizam period
included; Singareni Colleries, Nizam Sugar
factory,  Azam Jahi Mills, Sirpur Paper
Mills etc.  All these industries played a vital
role in the State’s economy and provided
employment opportunities for the people
in Hyderabad State.

In 1941, the Nizam founded the
Hyderabad State Bank (now State Bank of
India) as the state’s central bank, which
managed the Osmania Sikka, the currency
of the Hyderabad state. It was the only state
which had its own currency, the Hyderabadi
rupee, which was different from the rest
of India.

Important public institutions like the
Osmania General Hospital, Osmania
University, High Court, Central State
Library, Unani Hospital, Jubilee Hall, Town
Hall now known as Assembly Hall,
Hyderabad Museum, now known as State
Museum,

Hyderabad House in Delhi were built
during his time. To protect the historical
monuments, the Archaeological
Department was established in 1914. This
relative development had taken place in
colonial political situation but it also helped
the rise of middle class in Hyderabad and
to initiate new political ideas.

Mir Osman Ali Khan was also
ambitious and wanted to continue to rule
Hyderabad as an independent king after the
British left India in 1947. This ran counter
to the wishes of the people of the state who
wanted to become part of Independent
India. Let us see how their wishes were
fulfilled.

Andhra Jana Sangham - Library
Movement

In the early 20th century, a large number
of books were printed in Telugu in the
Andhra region and circulated through
libraries that had been set up in Telangana
towns and villages. In 1901, Sri
Krishnadevaraya Andhra Bhasha Nilayam
was established in Hyderabad by Komarraju
Lakshmana Rao along with Nayani
Venkatarangarao and Ravichettu Ranga Rao,
which continues to this day. However,
Telugu remained discriminated in the
Hyderabad state. In 1921, in a meeting in
Viveka Vardhini College in Hyderabad, a
person was insulted for bringing up a
resolution in Telugu rather than in English
or Urdu. Telugu speaking people felt greatly
offended by this incident and were
motivated to fight for the rightful place of
Telugu. During this period, the linguistic
debate entered in to the Hyderabad
nationalist discourse.
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Fig 12.2: A Colonial officer as well as an Indian official from
Nizam’s court meeting people at Keslapur in Adilabad.

In 1924, Madapati
Hanumantha Rao and others
formed the Andhra Jana
Sangham to establish
libraries and reading rooms,
encouraged students and
scholars. They collected and
circulated Telugu manu-
scripts to promote Telugu
literature. They published
small booklets and held
meetings in the villages to
set up libraries. Some of
these booklets spoke of the
problems faced by small
traders, peasants, labourers and the poor
people. They also set up over 4,000
schools, many of which had to be closed
down due to the opposition of the
government. Nevertheless, the movement
grew in momentum as more and more
people - women, students, singers etc.
participated in it.

What are the languages spoken in
your area?
What is the medium of teaching in
schools and colleges today in our
state?
Do you think all teaching should be
done in one’s mother tongue?
Why do you think it is important to
publish books in mother tongue?

Andhra Maha Sabha
The leaders of various sections decided

to unite into one large organisation and thus
Andhra Maha Sabha (AMS) was formed in
1930. Among its founders were Madapati
Hanumanta Rao, Ravi Narayana Reddy, etc.

Its initial objectives were creation of  more
educational facilities. They submitted
prayers and requests to the government
seeking the establishment of schools and
redressing grievances of the people. In its
annual conference in 1935, the following
demands were identified:
1. Compulsory primary education should

be implemented.
2. Mother tongue (Telugu) should be the

medium of instruction.
3. The legitimate rights of the people in

Jagirs should be protected.
4. Child marriages should be discouraged.
5. Local self Government should be

introduced.
6. Untouchability should be eradicated

and the untouchables should be given
due place in the society.
You can see that they combined both

educational and social reform objectives.
The AMS activities spread rapidly all over
Telangana and libraries and cultural centres
were established even in remote villages.
Peasants and labouring people came to
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them to learn to read, listen to the news
from a newspaper and discuss current
topics, as well as their own problems with
regard to the Nizam government and doras.
Night classes and discussions were held in
these centres.  People read books written
by social reformers like Veeresalingam and
nationalists like Gandhi, Nehru etc. They
also wrote new books on local problems.
As Editor of the Golconda Patrika,
Suravaram Pratapareddy inspired
nationalistic fervour amongst the people.
Kaloji Narayana Rao, Dasarathi
Krishnamacharya, Dasarathi Rangacharya
are some of the literary luminaries who
fought for the freedom of Hyderabad State.

As more and more poor people joined
the movement, they began to expect that
their issues would be taken up by the AMS
along with education. The Nizam
government subjected these centres to a lot
of harassment as they were becoming
centres of new radical thinking. By 1940,
many communists had joined the AMS and
they insisted on taking up other demands
of the rural people like end to vetti, land
reforms, oppression by doras etc. Some
of the old leaders of the AMS disagreed
and wanted it to continue as educational and
literary forum.

Is there a public library in your village
or locality?
If you have ever been to a public
library, describe what happens there
in your class.
Why do you think did the libraries
become the centres of anti-Nizam
and anti-landlord movements?

Why do you think were the Nizams
and jagirdars not in favour of Telugu
medium schools?

Hyderabad State Congress
The Indian National Congress only

functioned in British India and did not
function directly in the princely states.
However, the common people faced more
oppression and injustice in these princely
states and they wanted to join the larger
freedom movement of India.  In such states,
the nationalists formed ‘state congress’ to
fight for democratic rights, reforms,
representative government etc. This
happened in Hyderabad too.

The Hyderabad state congress was
formed in 1938, seeing the rising tide of
nationalism in Hyderabad, the Nizam
banned the singing of ‘Vandemataram’, the
popular nationalist song. This caused a
mass reaction and the students in schools
and colleges took part in agitations by
singing that song. The Nizam responded by
closing down the colleges and forcing
many students to go to other states to
continue their studies.

Enthused by the response of the youth
of the state, the Nationalists of Hyderabad,
who were sympathetic to the Congress
movement in the country, set up the
Hyderabad State Congress in 1938.

Madapati
Hanumantha Rao

Swamy Ramananda
Tirtha
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Chapter 10. Recall the problems faced by
the peasants and service castes of the
Telangana region.

From 1929, Ryot sangams were
established at Nalgonda, Pillalamarri,
Karimnagar, etc. to fight against the
exploitation by the Patels, Patwaris,
Deshmukhs, Revenue and Police officials.
AMS was also active in this area,
establishing libraries and night schools.
The Communists working in AMS and
Kisan Sabhas took leadership positions in
the AMS in 1946. They gave a radical
programme against vetti and put forward the
demand of land to the tillers. The AMS then
spread to the then Nalgonda, Karimnagar,
and Warangal districts. The AMS set up
village level branches, which were known
as Sanghams. The Communist Party gave
leadership to the Sanghams. Initially, the
main demands of the peasants were limited
to fight against illegal feudal exactions,
levy system, excessive land rent, eviction
of tenants, and for abolition of vetti.

Konda Lakshman Bapuji began
to became popular as a leader
against caste ridden rural
discrimination. The Vetti
exploitation in Armoor taluq of
Nizamabad had drawn his attention
to a reality of profession/caste
based labour/material extraction.
Bapuji wanted even armed action to overthrow the
Nizam’s regime and trained people in art of throwing
bombs to even physically eliminate the Nizam. He
was  a practicing lawyer, defended the victims of
different cases against Visunuru Ramachandra Reddy.
He closely associated with the Communists to the
extent that they fight for the people’s rights in
democratic manner. His life is a message of
homogenization of diverse political strands for
democratic co-existence.

Konda Lakshman
Bapuji

Its prominent leader was
Swami Ramananda Theertha.
Several young leaders like
B. Ramakishan Rao, Jamala-
puram Kesavarao, K. V. Ranga
Reddy, J. V. Narasinga Rao were
top leaders of the movement.
Young Congress leaders like
Dr. M. Chenna Reddy later
became the Chief Minister of
the then Andhra Pradesh and
P.V. Narasimha Rao became the
Prime Minister of India. The
State Congress demanded that
fundamental rights should be
conferred upon the people. They
wanted the scrapping of circulars
restricting the freedom of
speech, association, press and
right to hold religious processions.They
also demanded the rule of law for the state
to be made by elected representatives and
not the Nizam.

 In 1942, they started satyagraha in
tune with the All India Quit India Movement.
It was also banned and its leaders were
arrested. In 1946, when the independence
of India was imminent, the Hyderabad State
Congress began a campaign for the merger
of Hyderabad state with the Republic of
India to put an end to the rule of the Nizam.

Find out more about the song –
Vandemataram.
Find out about the life of Swami
Ramananda theertha.

The  Telangana Armed Struggle
(1946-51)

You read about the deshmukhs (doras)
and jagirdars of the Hyderabad state in
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set up to resolve villager’s problems.
Cultural groups were formed to sing
Burrakathas with the message of the
struggle and went from village to village to
arouse people.

Nalla Narasimhulu set up squads to
arm the people’s
movement recruiting
people mostly from
Vetti workers. Under
the guidance of the
squads, the
Sanghams
established parallel
governments and
“People’s courts”. In
this manner to the then Nalgonda and
Warangal districts were broke from
Nizam’s rule and established Sangham
rule in its place.

Wherever they established their power,
vetti was abolished, eviction of tenants was
stopped, rents were reduced, wages of
workers increased and excess lands of the
landlords were redistributed to the landless.
The people burnt the records of the village
officials and moneylenders and seized the
grains hoarded by the landlords and the
merchants.

The movement was transformed into a
broad anti-Nizam and anti-feudal struggle
demanding the merger of Hyderabad with
independent India. To broaden the scope of
the movement and integrate various
sections into it, the demand was raised to
merge Telangana with the other Telugu
speaking regions to create Vishal Andhra.

 It was meant to draw all sections of
the rural society (small landowners,
landlords and service castes) into the
struggle against the doras and the Nizam.

The AMS petitioned  the government
about the misdeeds of Visunuru
Ramachandra Reddy opposing the
collection of levy. When the officials came
for inquiry, a sort of commotion
developed.  Ramachandra Reddy tried to
become violent so that no inquiry would
take place and the misuse of grain levy by
him would not come to the notice of the
officials. The Andhra Mahasabha activists
led by Doddi Mallaiah, were passing
through the Gadi and Miskeen Ali, the
follower of Visunuru Ramachandra Reddy,
shot from a hole in the wall assuming that
they were attacking the gadi. That hit Doddi
Komuraiah, who died instantly. It happened
on 4 July, 1946 and this was supposed to
be the beginning of the armed struggle.
This incident sparked off the famous
Telangana Armed Struggle. Sanghams were
set up in village after
village and processions
were taken out singing
songs of Doddi
Komuraiah. The
deshmukhs (doras) and
Nizam tried to violently
suppress the
movement. This forced
the Sanghams to build squads of armed
fighters. They began to drive away the
deshmukhs and set up their rule through
village Panchayat.

Guerrilla squads were formed to defend
the villages and Gram Raj committees were

Nalla
Narasimhulu
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The fanatic Muslim enthusiasts  formed
Ittehadul Muslimeen, an organisation to
protect the ‘Muslim domination’ of
Hyderabad state and Nizam rule. They set
up a force of volunteers called Razakars.
They first attacked the Muslim intelligentsia
who were fighting for democratic political
set up in the state. They acquired weapons
to fight the democratic political parties and
spread communal attacks. They also began
to fight the peasant sanghams of Telangana
and the communist militants. Seeing this,
they were supported by the landed gentry
and doras. There was a bitter struggle
between the Communists led peasants and
Razakars supported by the doras. After
India attained  independence, the razakars
started attacking the political movement
that was started for the integration of the
Hyderabad into Indian Union. They
ruthlessly attacked the villages to create
panic so that Hyderabad remain independent
of India. The razakars burnt villages, taking

women hostages to create fear psychosis
among the general public. In an incident, a
person called Battini Mogilaiah was killed
by razakar gang while hoisting the national
flag in Warangal Fort. In an another incident
of communal frenzy of the razakars, a large
number of people were shot dead in
Biranpally village of  Siddipet District.

The Nizam did not intervene and
silently watched the situation. In 1948, the
independent Indian government merged
Hyderabad with India through police action.
The Telangana Armed Struggle continued
even after the merger to enforce land
reforms and protect the peasants from the
doras. The Sanghams distributed about ten
lakh acres of land to their rightful owners.
In this battle, about four thousand villagers
lost their lives and many more were
arrested and imprisoned. However, it was
suppressed by the Indian armed forces and
it gradually declined by 1950.

Ravi Narayan Reddy was a prominent leader who participated
in a movement against the Nizam and the proposed constitutional
reforms in 1936. He was instrumental in turning the Andhra
Mahasabha towards left politics and played an important role in
Telangana peasants struggle. He was a founding member of the
Hyderabad branch of Communist Party of India and Telangana
freedom struggle. He connected the peasants struggle with
democratic movement to dislodge the Nizam’s
government.

Mukhdum Mohinuddin was one of the early radicals in Hyderabad
city  intellectual circles. He was a member of Comrades Association
formed by the teachers and students of Osmania University. He also
became the secretary of CPI in Hyderabad, coordinated the village
struggles with trade unions in Hyderabad Municipality and Praga tools.

Ravi Narayana
Reddy

Mukhdum
Mohinuddin
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Devulapalli Venkateswara Rao, a prominant communist leader
was born in 1917 in Chandupatla village, Present Nalgonda District.
He came into contact with Indian nationalism and joined reformist
movements. He was one of the earliest to go underground to build
the people’s movement in Telangana. He established Communist
Party in rural areas recruiting the AMS workers. He published a
number of booklets on Vetti and atrocities of Doras on people. He
has taken militant stand within the Andhra Maha Sabha paving the
way for armed struggle. He strongly advocated that Telangana
people’s movement against feudal oppression began much earlier than usually believed
to have begun in 1946.

Shaik Bandagi struggle would point to the people’s upsurge. Bandagi’s share of
his land was challenged by his brother (Abbas Ali) who was a supporter of Visunuru
Ramachandra Reddy (Visunuru Deshmukh). When the matter went to the court
Bandagi won the case. It was felt that this was the defeat of Visunuru Deshmukh as he
encouraged his brother Abbas Ali, therefore, he became restless. Visunuru Deshmukh’s
goondas killed Bandagi. This incident angered the people of the surrounding villages.
The villagers participated in building a memorial for him and Bandagi became a symbol
of people’s struggle and the people’s movement grew stronger in the villages.

In those days, the landlords were actively evicting small peasants and taking over
their lands to give them to new tenants at a higher rent. The sanghams
became active to resist this. A notorious Deshmukh like Visunuru
Ramachandra Reddy tried to forcibly take over the land of a washerwoman,
Ilamma. This was resisted effectively by the Sangham.

Arutla Ramachandra Reddy showed his revolutionary
attitude during his student career itself. During his student
days in Osmania University, he used to participate in the

political activities of Andhra Maha Sabha, State Congress and Arya
Samaj. When the Nizam government forcibly collected the taxes and
the doras seized the crops, he resisted such attempts. He organised
attacks on the rice mills, looted food grains at Bhuvanagiri, Mundrai,
Jangao and distributed food grains to the needy. He was thus
instrumental in organising the Sanghams around Kadivendi and
Palakurti.

Baddam Yellareddy was one of the earliest nationalist leaders who participated in
salt satyagraha in 1930. He had taken up Harijan upliftment programme in Hyderabad.
Later, he became a prominent communist leader and worked in the Telangana Armed
Struggle. Bheemireddy Narasimha reddy was influenced by the leftist ideology and
became a communist. He organised anti-vetti struggles against the landlords and
government officials. He worked as an underground activist and became a leader of
dalam. Bommagani Dharmabiksham joined the political activity as a student. He
established a hostel in Suryapet for the poorer children. He later became a prominent
communist leader in Nalgonda district.

Arutla
Ramachandra

Reddy

Devulapalli
Venkateswara Rao

Chakali Ilamma
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Fig 12.3: Osman Ali Khan and
Sardar Vallabhbhai Patel

Burgula
Ramakrishna

Rao

What role do you think was played
by the AMS in making the Telangana
Armed Struggle possible?
Was Telangana Armed Struggle only
for removal of the grievances of the
peasants or did it have other aims?
Why do you think the doras, who
were Hindus, helped the Razakars?

Merger with India
When India became Independent in

1947, Mir Osman Ali Khan, the last Nizam
wanted Hyderabad to remain an
independent State. The common people and
the political groups of the state wanted the
Nizam’s rule to end, so that Hyderabad
would become part of Independent India. A
large number of campaigns were organised
by the Hyderabad State Congress led by
Ramananda Theertha in 1947. The Razakars
attacked them too. Then, the Indian
government decided to end this anarchy and
the then Home Minister Sardar Vallabhai
Patel sent armed forces to Hyderabad.
Hyderabad was finally integrated into the
Indian union on September 17, 1948. The
Nizam, however, was asked by the
government of India to continue as the ruler
till the transition to democratic setup was
complete.

The Nizam was forced to abolish the
Jagirdars and Deshmukh watans and initiate
democratic processes of elections. When
the Constitution of India came into force
on 26 January 1950, the Nizam rule came
to an end but Mir Osman Ali Khan
continued to be the Rajpramukh of
Hyderabad (head of the state). But, he had
to act on the advice of the Government of

India. Elections were held in
1952 and an elected government
was formed in Hyderabad state.
Burgula Ramakrishna Rao was
the first Chief Minister of the
Hyderabad state. The Nizam
continued as Rajpramukh till
1956.

Why do you think was the Nizam
allowed to retain power even after the
merger?
Why do you think did the Nizam
agree to pass the firmanas abolishing
the feudal system?
Why do you think did the Nizam’s
rule end on 26 January 1950?

With the formation of Andhra Pradesh,
merging Andhra and Telangana regions, the
Rajpramukh was replaced by a Governor
appointed by the President of India. Thus
the Nizams rule over Hyderabad state
ended. The establishment of the state of
Andhra Pradesh in 1956 was based on the
Gentlemen Agreement with Andhra.
Subsequent to the formation of the new
state, the provisions of the Agreement were
violated by the then government.

S
C
E
R
T, T

E
LA

N
G
A
N
A



22

(Home Minister) 

S
C
E
R
T, T

E
LA

N
G
A
N
A



Freedom Movement in Hyderabad State23 Free distribution by T.S. Government 2022-23

Fig 12.4: Women Guerrilla squad

Women in the Telangana Struggle
Women suffered the most under the rule of Nizams and dora’s domination in villages.

They were constantly harassed. They not only had to work for the landlords but also to
serve the visiting officials. Many women were made adabapas (slaves) of the landlords.
Such women attended the night schools of Andhra Maha Sabha and decided to join the

Sanghams and the Communist Party.
Some of them took arms and fought the
Razakars, some of them sang songs and
inspired people, some of them acted as
doctors and nurses. But they had to make
supreme sacrifices for the sake of the
movement. Read the following interview
given by one such woman:

“My name is Kamalamma. I come
from the village in Manukota Taluqa. Ours was a bonded labour family… My mother
was a slave in the house of some landlords… My father died when I was fifteen. The
Telangana struggle had started then. The dorasani wanted to send my sister as a slave
to one of her daughters… The dorasani used to beat my husband. That was the life of
a bonded labourer, [who] graze buffaloes, collect dung, one had to do everything.
They even used him as a goonda. Unable to bear the trouble in these landlord’s houses
we came into the struggle…

First, my brother became a squad commander... My husband and I also joined the
Communist Party… My work was in the cultural squad. My voice was good; I used to
sing songs, and travel to several places... We worked in the forest and helped the Koya
tribal women... I was also in a hospital centre and learned first aid and to give
injections… then my son was born in the forest… Then the comrades told me, ‘The
boy will cry and all of us will get caught because of this child. You give him away to
someone or leave him somewhere…’ But no one would take him. I walked for two
days and left him with a coal miner…After that neither my body, nor my mind stayed
in my control. There was one torrent of tears from eyes to the earth…”

It caused discontentment among the people of Telangana Region. Likewise, the
discrimination shown by the ruling parties in the fields of irrigation, education and
employment further accentuated the call for a separate state of  Telangana. You will learn
more about on how it led to the Telangana Movement in higher classes.
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Improve your learning

1. Why do you think was the literacy rate in Hyderabad
state was lower than other princely states?

2. Describe the activities of the Andhra Maha Sabha
for the promotion of education.

3. What were the demands of the Hyderabad State
Congress and how many of them were fulfilled after 1948?

4. Do you think that the Telangana Armed struggle helped to end the rule of the Nizam?
Give your reasons.

5. Read the paragraphs under the heading ‘Feudal System of the State’ and answer the
following: Do you support the Feudal system of the Nizams? Why?

6. Many movements were led against the rulers in the past. Do you find any movements
taken up nowadays? If yes, what are they?

7. What questions would you ask the librarian to know about the library of your area?

8. Locate the following places of Nizam’s rule in the India map.

a) Aurangabad      b) Warangal c) Raichur      d) Gulbarga

e) Hyderabad      f) Khammam

9. Collect the pictures of leaders of the Telangana armed struggle.

Keywords
1. Firmans 2. Vetti 3. Feudal System

4. Subordinate kings 5. Legitimate rights 6. Guerilla Squad.

7. Jagirdars 8. Representative Government
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The Indian Constitution13
CH
AP
TE
R

For centuries different parts of our
country were under the rule of kings and
queens. However, when our leaders fought
against the British colonial rule, they
wanted the future government of India to
be democratic and not monarchic. They
wanted India to be ruled by the people
themselves with the help of elected
representatives.

Why did not the leaders who fought
for freedom want India to be ruled
by kings and queens? Discuss.

When India gained freedom from
colonial rule, it was decided to put
together basic principles for
which we stood and principles and
procedures by which our country
would be ruled. These were written
down in a book called the
‘Constitution of India’.

A Constitution is a set of rules
about how the country should be
governed – how the laws that run
it would be made or changed, how
the government should be
formed, what would be the role
of the citizens, what would be their rights,
etc. Above all, the Constitution sets before
the country the goals for which the country
has to strive.

If you and your classmates were
asked to formulate five goals for the
country – what would they be? How

would you arrive at those five goals?
Discuss in the class and work with
the help of your teacher.

Making of the Indian  Constitution

The Indian Constitution was drafted
under very difficult circumstances. The
country had been controlled by Britain for
about 200 years and its institutions had been
designed to suit their needs. The country
had just been partitioned due to communal
conflicts. A large part of the country was

ruled by Princely states (like the
Nizam of Hyderabad). Apart from
social and cultural diversity, there
were huge differences between

rich and poor, upper and lower
castes, men and women. The leaders
were concerned about keeping the
country together and not allowing
it to break up any further. This
meant that all the diverse people
should feel that they have an
effective role in the running of

the country. Our national movement was not
merely a struggle against the foreign rule.
It also sought to end inequalities,
exploitation and discriminations in our
society. Literacy levels and education were
very low. There was acute poverty and lakhs
of people had died of famine and epidemics.
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The country was dependent upon foreign
nations even for its basic needs like
foodgrains. It was necessary, therefore, to
set out the vision of the future society and
design a strong framework for achieving it.

Find out from your grandparents or
old neighbours who were there at the
time of independence about how
things were at that time and what they
felt about the future of the country.

There were sharp differences of
opinion among the leaders of the national
movement about how we could make a
better society after Independence.  Yet most
leaders agreed that independent India would
be governed according to the principles of
democracy in which:

i.  every one will be equal before law
and will have certain fundamental rights
guaranteed to them,

ii. the government would be formed
by general elections based on the principles
of ‘universal adult franchise’ or right of
every adult citizen, irrespective of gender,
caste, religion, education, or wealth to vote
in elections.

  Early Drafts of Constitution
Even before independence, in 1928,

Motilal Nehru and eight other Indian
National Congress leaders drafted a
Constitution for India.  In 1931, the
resolution at the Karachi session of the
Indian National Congress dwelt on how
independent India’s Constitution should
look like.  Both these documents were
committed to universal adult franchise,
right to freedom and equality.

Can you list out some of the
inequalities and discriminations
prevalent in our society at the time
of Independence?

Here is a set of statements that is put
in pairs, but some of it has wrong
information. Can you correct them?

a) A model constitution was drafted -
Motilal Nehru

b) Leaders agreed that illiterate people
should not vote - universal adult
franchise

c) Provincial legislature - Constitution
adopted some colonial laws

d) Partition - large number of people
were killed and forced to migrate

e) Restriction on women voting -
commitment to social reform in
India

Fig 13.1: India celebrates Republic Day on 26th

January every year. This is a photograph of
NCC cadets marching as part of the

celebrations.
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What were the sources of inspiration
and ideas for framing our Constitution?

 First of all, they  were inspired by the
struggle waged by the diverse kinds of
Indian people and their aspiration for a
better world to live in. They knew that it
was their sacred duty to help build an India
in which all these diverse kinds of people
may realise their aspirations. They were
also deeply influenced by the thoughts of
Mahatma Gandhi and other national leaders.

Secondly, many of our leaders were
inspired by the ideals of the French
Revolution, the practice of parliamentary
democracy in Britain and the Bill of Rights
in the USA.

The socialist
revolution in Russia and
China had inspired many
Indians to think of
shaping a system based
on social and economic
equality.  All these
factors influenced the
making of our
Constitution.

Moreover, the
British too had
introduced some basic
institutions of
democratic rule in India.
However, only certain

Fig 13.2: The President of the Constituent
Assembly, Dr. Rajendra Prasad and the
Chairman of the Drafting Committee,

Dr. B. R. Ambedkar greeting each other.

categories of people could vote in the
elections. British had introduced very weak
legislatures.  Elections were held in 1937
to Provincial Legislatures and Ministries
all over British India. These were not fully
democratic governments. But the
experience gained by Indians in the working
of the legislative institutions proved to be
very useful for the country in setting up its
own institutions and working in them. That
is why the Indian Constitution adopted
many institutional details and procedures
from colonial laws.
The Constituent Assembly

The Constitution was drafted by an
assembly of elected representatives called
the Constituent Assembly.  Elections to the
Constituent Assembly were held in July
1946. Its first meeting was held in
December 1946. With the partition of the
country in August 1947, the Constituent
Assembly was also divided into the
Constituent Assembly of India and that of
Pakistan.
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 The Indian Constituent Assembly had
299 members. The Assembly adopted the
Constitution on 26 November 1949 but it
came into effect from 26 January 1950. To
mark this day, we celebrate January 26 as
Republic Day every year.

The members of the Constituent
Assembly were elected mainly by the
members of the existing provincial
legislatures formed during the British rule.
Some of the members were nominated by
the kings ruling over some parts of the
country. Its members came from all the
regions of the country. The Assembly was
dominated by the members of the Indian
National Congress party and there were very
few members of other parties like Dr. B. R.
Ambedkar. Even though most members were
from the same party, most of them held very
different views on most issues. There were
very few women, just about fifteen. Smt.
Durgabai Deshmukh was one of them.

Why do you think were the kings
allowed to nominate members to the
Constitutent Assembly?
Why do you think were there very
few women members? Do you think
it would have been better if there had
been more women members?

First, some basic principles were
decided and agreed upon: that India will be
a Sovereign Republic; that it will have
within several states with autonomous
powers; that it will be democratic; that it
will secure justice, equality and freedom
to all citizens; that the interests of
minorities, tribals and depressed classes
will be safeguarded; and that India will work
for world peace and welfare of all mankind.
This is called the ‘Objectives Resolution’
and it was moved by Jawaharlal Nehru, the
first Prime Minister of India. These became
the guiding principles for drafting the
Constitution.

Then, a Drafting Committee chaired by
Dr. B. R. Ambedkar prepared a draft
Constitution for discussion. Several rounds
of thorough discussion took place on the
Draft Constitution, clause by clause. There
were intense debates on all important
provisions. They were examined from
different points of view and finally,
decisions were taken by majority vote.
More than two thousand amendments to the
Draft Constitution were considered. The
members deliberated for 114 days spread
over three years. Every word spoken in the

Durgabai Deshmukh N.G. Ranga T. PrakasamSarojini Naidu
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Fig 13.3 : All Constituent Assembly members
signed an illustrated version of the

constitution. Here, you can see Jawaharlal
Nehru signing the Constitution.

of the Constitution: Mahatma
Gandhi.  He was not a member
of the Constituent Assembly.
Yet there were many members
who followed his vision.
Writing in the magazine Young
India in 1931, he had spelt out
what he wanted the Constitution
to do:

Constituent Assembly has been recorded
and preserved. These are called
‘Constituent Assembly Debates.’

Which of the guiding principles in the
Objectives Resolution do you think
is the most important? Give your
reasons for it. Do other students have
a different opinion about this?

The Dream and the Promise
Let us begin by understanding the

overall philosophy of what our Constitution
is all about.  We can understand it by
reading the views of some of our major
leaders about our Constitution.  But it is
equally important to read what the
Constitution says about its own philosophy.
The Preamble of the Constitution states it’s
philosophy.

Some of you may have noticed a name
missing from the sketches of the makers

I shall strive for a Constitution which
will release India from all thraldom and
patronage… I shall work for an India in which
the poorest shall feel that it is their country
in whose making they have an effective
voice; an India in which there shall be no
high class and low class of people; an India
in which all communities shall live in perfect
harmony.  There can be no room in such an
India for the curse of untouchability or the
curse of the intoxicating drinks and drugs.
Women will enjoy the same rights as men…
I shall be satisfied with nothing else.

- Mahatma Gandhi

This dream of an India without inequality
was shared by Dr. Ambedkar, who played a
key role in the making of the Constitution.
But he had a different understanding of how
inequalities could be removed. In his
concluding speech to the Constituent
Assembly, he stated his anxiety very clearly:

On the 26th of January 1950, we are
going to enter life of contradictions.  In
politics, we will have equality and in social
and economic life, we will have inequality.
In politics, we will be recognising the
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principle of one man one vote and one vote one
value.  In our social and economic life, we shall,
by reason of our social and economic structure,
continue to deny the principle of one man one
value.  How long shall we continue to live this
life of contradictions?  How long shall we
continue to deny equality in our social and
economic life? If we continue to deny it for long,
we will do so only by putting our political
democracy in peril.

- Dr. B. R. Ambedkar

Finally let us turn to Jawaharlal Nehru
giving his famous speech to the Constituent
Assembly at the stroke of midnight on August
15, 1947:

That future is not one of ease or resting
but of incessant striving so that we may fulfil
the pledges we have so often taken and the
one we shall take today.  The service of India
means the service of the millions who suffer.
It means the ending of poverty and ignorance
and disease and inequality of opportunity.  The
ambition of the greatest man of our generation
has been to wipe every tear from every eye.
That may be beyond us, but as long as there
are tears and suffering, so long our work will

These values are embedded in the
‘Preamble’ of the Indian Constitution,
which is a short statement of its basic
principles and objectives.  They guide all
the provisions of Indian Constitution.

Let us read the preamble of our
Constitution very carefully and understand
the meaning of each of its key words. Think
of some examples in the context of each
of the terms mentioned here.

If you read it carefully, there is one
basic sentence here:

“We the people of India, having
resolved to constitute India into a
Republic and to secure to all its citizens
Justice, Liberty, Equality and
Fraternity give ourselves this
Constitution.”

The people of India decided
(‘resolved’) to achieve two
objectives. What were these?
What did they do in order to achieve
these objectives?

WE THE PEOPLE OF INDIA: The
Constitution has been drawn up and enacted
by the people through their representatives,
and not handed down to them by a king or
any outside powers. This is an assertion of
the democratic nature of our Republic.

REPUBLIC: The head of the state is
an elected person and not a hereditary
position as in a kingdom.

SOVEREIGN:  India will have
supreme right to take decisions on internal
as well as external matters and make her
own laws. No external power can make laws
for India.

SOCIALIST: Wealth is generated
socially by all through their work and it

not be over.
- Jawaharlal Nehru

Read the above three quotations
carefully.

Can you identify one idea that is
common to all these three?
What are the differences in their
ways of expressing that common
idea?

Preamble of the Constitution
The values that inspired and guided the

freedom struggle formed the foundation
for India’s democracy.
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should be shared equally by all. The
country should strive to reduce and
end all kinds of inequalities.

SECULAR: The government
will not be run on the basis of any
religion. Citizens will have
complete freedom to follow any
religion or no religion at all.
Government will not favour any
religion.

DEMOCRATIC: A form of
government where people enjoy
equal political rights, elect their
representatives to make laws and
run the government and hold the
representatives accountable.

JUSTICE: All citizens should
get what is their due; in determining
what is due to them no
discrimination will be made on
account of their birth (into a
particular caste, tribe, community
or sex) or beliefs (religion,
political opinions etc.) or wealth
(rich or poor) or status. The
government, however, may take
special steps to protect those who
have been historically wronged
(due to caste or gender or
communal discrimination).

EQUALITY: Our Constit-ution
does not promise equality in all
respects (like income or property)
but it seeks to ensure that all people
will enjoy the same status – that is,

every one will be governed by the
same laws. Secondly, it promises
equality of ‘opportunity’. This
means that all public offices

shall be open to all, irrespective
of caste or religion. If an office
requires special qualification,
access to that qualification too will
be made equal to all.

WE, THE PEOPLE OF INDIA,
having Solemnly resolved to

constitute India into a
SOVEREIGN, SOCIALIST,
SECULAR, DEMOCRATIC

REPUBLIC and to secure to
all its citizens:

JUSTICE, Social, economic
and political;

LIBERTY of thought,
expression, belief, faith and

worship;
EQUALITY of status and of

opportunity;
And to promote among them

all FRATERNITY
assuring the dignity of the

individual and the unity and
integrity of the nation;
IN OUR CONSTITUENT

ASSEMBLY This
twenty-sixth day of

November, 1949, do HEREBY
ADOPT, ENACT AND GIVE TO

OURSELVES THIS
CONSTITUTION.

Subs. by the constitution [Forty-second
Amendment] Act, 1976, Sec.2,  for “Sovereign
Democratic Republic” (w.e.f. 3.1.1977)
Subs. by the constitution [Forty-second
Amendment] Act, 1976, Sec.2,  for “Unity of the
Nation” (w.e.f. 3.1.1977)
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LIBERTY: There will be no
unreasonable restrictions on the citizens in
what they think, the religion they wish to
follow or not to follow, how they wish to
express their thoughts and the way they
wish to follow up their thoughts in action
or come together to form associations or
parties.

FRATERNITY: To build a sense of
bonding and unity among all people.  No
one should treat a fellow citizen as inferior
or as an alien stranger.

Besides the Preamble, our Constitution
has a section called  “Directive Principles
of State Policy.” This lays down some
specific tasks before the government of
India. These are : universalising literacy and
education, protection of environment,
reducing income inequality etc.  These are
principles which should guide the
government, though we cannot file cases
in courts if we feel that the governments
are not following them.

To ensure that these ideals become real
for all people, the Constitution has a
Chapter guaranteeing Fundamental Rights
to all citizens – you will study about them
in Class IX. Unlike the Directive principles,
citizens can take help from courts in case
their fundamental rights are denied or
violated.
The System of Government

The Constitution also provides
institutional arrangements for ruling the
country in accordance with the above ideals
and values.

It provides for a Parliamentary form of
government. The Parliament, consisting of
representatives of the people, makes laws.
The laws are implemented by a government
formed from among the members of the
Parliament and answerable to the
Parliament. The country is governed by the
Cabinet headed by the Prime Minister and
the entire government is headed by the
President. (You will read in greater detail
about this in the next chapter).

Why is it necessary for an elected
parliament to make laws? Why can’t
they be made by learned lawyers and
judges?
Why do you think should the Prime
Minister and his Cabinet get their
decisions and actions approved by the
Parliament and answer the questions
raised by the members of
Parliament? Will it be better if they
were answerable only to the
President?

Secondly, our country has a federal
system. The entire country is considered
to be a union of smaller states. Government
functions are divided between the Central
Government, which is answerable to the
Parliament and the State Governments,
which are answerable to their own State
Assemblies. For example, the central
government makes laws regarding and
controls the army, railways etc. while the
state governments make laws regarding
police, road transport, schools etc.

The Central Parliament has two houses,
Lok Sabha and Rajya Sabha.
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Fig 13.4: The photo shows the following persons (from right to left): Jairamdas Daulatram,
Minister for Food and Agriculture; Rajkumari Amrit Kaur, Health Minister; Dr John Mathai,
Finance Minister; Sardar Vallabhbhai Patel, Deputy Prime Minister and behind him Jagjivan
Ram, Labour Minister.

These include the Judiciary (or the law
courts), the Comptroller and Auditor
General who supervises the expenditure of
the governments and the Election
Commission which conducts free and fair
elections. These are expected to function
independent of the governments and report
directly to the President.

Discuss why the courts and judges
should be independent of the state and
central government authorities.
Why should the Election
Commission be autonomous?

Finally, the Constitution is a living and
changing document. Those who made the
Indian Constitution felt that it has to be in
accordance with people’s aspirations and
changes in society. They did not see it as a
sacred, static and unalterable law. So, they
made provisions to incorporate changes
from time to time. These changes are called
Constitutional Amendments. The
Constitution lays down procedures for
changing or amending the Constitution
itself. Till 2013, our Constitution has been
amended 99 times.

While the Lok Sabha is elected by all
the people of India, the members of Rajya
Sabha are elected by the state assemblies.
Thus, the states have a role to play even in
making laws in the central government.

Some countries have a different
structure in which there is only a
central government which makes
laws for the entire country and
governs all the provinces or states.
Do you think such a system is suited
for India? Discuss in the class.

Moreover, our country has a three level
democracy. At the country level, we have
the Parliament, at the state level, we have
the state assemblies and at the district level,
we have the local government known as
Panchayat Raj system. This is to ensure that
people have maximum opportunity to
participate in managing public affairs of the
country.

In addition, the Constitution also
provides for some independent institutions
to guard the Constitution.
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Keywords

1. Monarchy 2. Representative 3. Discrimination

4.  Autonomous 5. Constitution 6.  Sovereign

7. Federal System 8. Province 9. Draft

10. Republic 11. Secular 12. Fraternity

13. Amendment

1. ‘Damanpur’ is ruled by its king based on a set of rules
written down by the priest and ministers. He has also
divided his kingdom into 16 provinces to which he
appoints his officers as governors. Can we say that this
is democratic country? Is it a constitutional country?
Give reasons for your answer.

2. Which of the following statement is correct?
a. Constitution determines the relationship between people and government.
b. Democratic countries generally contain a Constitution.
c. To make a Constitution to a diverse country like India is an easy task.
d. All are correct

3. Read again the extracts from Nehru’s speech and answer the following:
a. What pledge did he want the makers of the Indian Constitution to take?
b. “The ambition of the greatest man of our generation has been to wipe every tear

from every eye.”  Who was he referring to?
4. What values are embedded in the preamble of  the Indian Constitution?
5. “All are equal before law”– Explain this with examples.
6. Identify correct statements from the following:

a.  The Constitution defines powers of the Legislative houses.
b.  The Constitution cannot be changed under any circumstances.
c.  Ideals that are in the preamble are reflected in the design of institutions.
d.  Laws for the entire country are designed centrally.

7. On what occasions equal justice is seen? Mention with examples.

Improve your learning

S
C
E
R
T, T

E
LA

N
G
A
N
A



46

S
C
E
R
T, T

E
LA

N
G
A
N
A



The Indian Constitution47 Free distribution by T.S. Government 2022-23

Project:

Compare the preambles to the Constitutions of the United States of America,
India and South Africa.
a. Make a list of ideals that are common to all these three.
b. Note down at least one major difference among these.
c.  Which of the three makes a reference to the past?
d.  Which of these does not invoke God?

  Preamble of Constitution of United States of America
We the people of the United States in order to form a more perfect union establish

justice, insure domestic tranquility, provide for the common defense, promote the general
welfare, and secure the blessings of liberty to ourselves and our posterity do or dain and
establish this Constitution for the United States of America.

   Preamble of Constitution of South Africa
We the people of South Africa, Recognize the injustices of our past; Honour those

who suffered for justice and freedom in our land; Respect those who have worked to
build and develop our country; and Believe that South Africa belongs to all who live in it,
united in our diversity. We therefore, through our freely elected representatives, adopt
this Constitution as the Supreme law of the republic so as to- Heal the divisions of the
past and establish a society based on democratic values, social justice and fundamental
human rights; Lay the foundations for a democratic and open society in which government
is based on the will of the people and every citizen is equally protected by law; Improve
the quality of life of all citizens and free the potential of each person; and Build a united
and democratic South Africa able to take its rightful place as a sovereign state in the
family of nations.

May God protect our people.
God bless South Africa.
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Parliament and Central
Government14

CH
AP
TE
R

The Constitution provides for a
Parliamentary form of government in the
country in which the Parliament is the
highest law making body.  Last year, we
learned about the law making bodies at the
state level. We read that the Members of
the Legislative Assembly (MLAs) in each
state make the laws for their state. Each
State makes its own laws on certain aspects.
There are executives at the state level who
implement the laws and policies made by
legislative houses. This year, we shall study
about Parliament at the national level and
its working.

Role of the Parliament
Among the many TV channels, you can

also watch a channel called Lok Sabha TV.
It telecasts the discussions taking place in
the Parliament House in New Delhi. You
can watch this channel to get an idea of the
functioning of the Parliament.

Our Parliament has many important
functions.  Among them, making laws for
the entire country is the most important. It
also makes policies for the entire country
– about forests, natural resources like
mines, about education, about our
relationships with other countries, about
industries and agriculture etc. The
governments are expected to implement
programmes in accordance with those
policies. For example, in 1986, the
Parliament adopted a National Policy on
Education, which guides the programmes
relating to education till date. In the year
2009, the Parliament passed the ‘Right of
children to free and compulsory education
Act’ (or law) in order to ensure that all
children get quality education.

Find out about some important
policies and laws made by the
Parliament. Make a presentation
about it in the class.

Fig 14.1: Indian Parliament House in New Delhi
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The government which rules the
country implements the laws made by the
Parliament for the development and
welfare. The government has to take
approval of the Parliament for its actions.
While discussions are going on in the
Parliament, any of the members may ask
questions for clarification on any of the
issues and respective members from the
government have to answer them. Thus, the
government is answerable to the
Parliament. The Parliament also approves
the income and expenditure of the
government. Every year, the government
presents the annual budget for the approval
of the Parliament.

What do you think are the advantages
of having a Parliamentary form of
government? In which the govern-
ment members are answerable to the
Parliament?
Should the Parliament only make
laws and not control the government
in its functioning? Discuss in the
class.
Find out if there are other kinds of
governments where the government
is not answerable to the Parliament
or legislature.

The Houses of Parliament
There are two Houses of the Parliament

- Lok Sabha and Rajya Sabha.  The members
of the Lok Sabha(direct elections), while
the Rajya Sabha members are elected by
the members of the State Legislatures
(indirect elections). The Rajya Sabha can
have a maximum of 250 members. The

state Legislative Assemblies elect their
representatives to the Rajya Sabha. This is
in one way, a link between the State
governments and the legislative process at
the Centre. The Rajya Sabha members are
elected for a term of six years. Every two
years about one third of  its members retire
and new members are elected in their place.
Powers of the Houses

According to the Constitution, for
most matters, the Lok Sabha exercises
supreme power. Let us see how:

1. Any ordinary law needs to be passed
by both the Houses. But if there are
differences between the two Houses, the
final decision is taken in a joint session in
which members of both the Houses sit
together. As Lok Sabha has more members,
it is likely that its view will prevail in such
a meeting.

2. Lok Sabha exercises more powers
in money matters. Once the Lok Sabha
passes the budget of the government or any
other money related law, the Rajya Sabha
cannot reject it.

3. Most importantly, the Lok Sabha
controls the Council of Ministers. Only a
person who enjoys the support of the
majority of the members in the Lok Sabha
is appointed as the Prime Minister. If the
majority of the Lok Sabha members say that
they have ‘no confidence’ in the Council
of Ministers, all ministers including the
Prime Minister, have to quit. The Rajya
Sabha does not have this power.
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Table showing state wise Lok Sabha Constituencies

State No.
Andhra Pradesh  25
Arunachal Pradesh 2
Asom 14
Bihar 40
Chhattisgarh 11
Goa 2
Gujarat 26
Haryana 10
Himachal Pradesh 4

State No.
Jammu & Kashmir 6
Jharkhand 14
Karnataka 28
Kerala  20
Madhya Pradesh 29
Maharashtra 48
Manipur 2
Meghalaya  2
Mizoram  1
Nagaland 1

State No.
Odisa  21
Punjab  13
Rajasthan 25
Sikkim  1
Tamilnadu  39
Telangana 17
Tripura 2
Uttarakhand  5
Uttar Pradesh 80
West Bengal  42

Andaman and Nicobar Islands  1
Chandigarh    1
Dadra and Nagar Haveli 1

Union Territories
Andaman and Nicobar Islands  1
Chandigarh    1
Dadra and Nagar Haveli 1

Daman and Diu 1
Lakshadweep 1
Pondicherry 1

Delhi(the NCT of Delhi) 7
Nominated by the president of
India Anglo Indians 2

Map :
Lok Sabha Constituencies
Total Constituencies 543
General 423
Reserved (SC)   84
Reserved (ST)   47
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Can you identify the basic difference
between Rajya Sabha and Lok Sabha?
Azhar feels that it is better to give
more powers to Rajya Sabha because
they are mostly wiser people
belonging to different political
parties. Mumtaz feels Rajya Sabha
should not be given any more powers
because they are not directly elected
by people. What do you think about
their opinions?

Elections to Lok Sabha
Lok Sabha has been given this special

position because it is directly elected by
the people. Let us see how this happens.

Normally, elections to the Lok Sabha
are held every five years. All citizens who
are of 18 years or above can vote in the
elections. It is also necessary that they
register their names in the Constituency
they live in. A person above the age of 25
years can contest in an election to become
a member of the Lok Sabha. There are 545
Lok Sabha seats. The states and Union
Territories in India are divided into
Constituencies (seats) from which

members of the Lok Sabha are elected.
States with a large population have more
Constituencies than states with smaller
population. Thus, Uttar Pradesh has 80
Constituencies while Meghalaya has only
two Constituencies. Telangana has 17
Constituencies and the Union Territory of
Chandigarh has one Constituency.

 See the map and tables given on
previous page and answer the following
questions:

What is the number of Lok Sabha
Constituencies in your state and two
neighbouring states?

Which states have more than 30 Lok
Sabha Constituencies?

Why do so many states have such a
large number of Constituencies?

Why are some Constituencies small
in area while others are very big?

Are the Constituencies reserved for
the SCs and STs evenly spread all over
the entire country or are there more
in some areas?

Fig 14.2: Can you think why this
illustration has Parliament on one side

and people on the other?
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The voters had to put their ballot paper
into the box of the candidate they wanted
to vote for. Screens were set up so that the
voting (ballot) was secret.

Over 2,24,000 polling booths were set
up across the country. Over 25,00,000 steel
ballot boxes were made. Nearly
62,00,00,000 ballot papers were printed.
About 10 lakh officials supervised the polls.
Nearly 17,500 candidates had contested the
elections across the country. Finally, 489
people were elected to the first Lok Sabha.
The elections were conducted in a fair, free,
impartial and orderly manner, with very
little violence.

The response of the people to the new
opportunity was tremendous. They
participated in the polls, fully aware that
their vote was a prized possession. In many
places, the people treated elections as a
festival and a public celebration. They
dressed up for the occasion in festive
clothing. Women wore their silver
jewellery. Poor and illiterate people
demonstrated their ability to exercise their
right to vote carefully, even though the
voting procedures were complicated.

There was a large turnout of voters not
only in the urban areas but also in the rural
areas. There was a very high participation
of dalits and adivasis. Another remarkable
feature of the elections was the wide
participation of women - nearly 40 percent
of the women who were eligible, cast their
votes. This was very high considering the
fact that many communities practiced
purdah system under which women did not
appear in public.

The First Elections to Lok Sabha
Elections are an important aspect of our

current political lives. It is the occasion
where we choose our representatives. For
a nation like ours with such a large
population, conducting elections is a big
task. Let us take a case study of the first
elections held in 1951-52 to understand
this. It took four months to conduct these
elections.

It was based on universal adult
franchise, every citizen who was twenty-
one years of age or older had the right to
vote. At that time, there were more than
17,30,00,000 people who could vote. For
most of them, this was their first
opportunity to vote. Most of them were
illiterate and lived in rural areas. There was
one big question: “How will the people
respond to this opportunity?”

If you had been living in that time,
which side would you have agreed
with? Would you have considered it
a good idea for India to try to have
universal adult franchise and conduct
elections? Give reasons.

An Election Commission was set up to
conduct the elections in a free and fair
manner. Making arrangements for the first
elections was a large and complex task.
First, a house-to-house survey was carried
out to register the eligible voters.

People who contested elections
belonged to political parties or were
Independents. Election Commission gave
a symbol to each of these candidates. These
symbols were pasted on the ballot boxes
in which the votes had to be cast.
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candidates and their policies and decide
whose policies they would prefer and who
according to them can represent their
interests best in the Parliament and then
choose whom to vote for. He or she should
not be subjected to any pressure to vote for
a particular candidate because her husband
told her or her employer told her or her
caste leader or religious teacher ordered
her or someone paid money. Everyone
should decide independently.

However, in actual practice, people vote
based on other considerations like caste or
religion or money or other gifts etc. Often,
powerful local people terrorise people to
vote for a certain candidate. Sometimes, the
party in the government uses the
government machinery to influence voters.
The Election Commission has taken very
strict measures in the recent times to
control these illegal practices. Find out
more about some of these measures.

What was significant about these
elections was that no other nation had ever
conducted such a large scale election in
which all citizens, including women,
illiterate and poor, were given the power to
vote. More than 46 percent of the eligible
voters exercised their power to vote.

Who is the Lok Sabha member from
your area? Name a few other MPs
from your state or neighbouring
states.
Find out which political parties they
belong to.
Discuss the meaning of the
following with your teacher:

1. Candidate 2. Constituency
3. Ballot 4. EVM
5. Election campaign  6. Election

    Commission
7. Voters’ List 8. Procedure of voting

9. Free and fair
    elections

   Find out the symbols used by  different
political parties today.
Why were the first elections a ‘large
and complex task’?
Discuss with your teachers and
parents to learn about how elections
are conducted today.
Write down some differences
between the first elections and
elections held today - ballot box and
sheets, age of voting.
Why should the voting be secret?

Challenges in conducting free and
fair elections

In an ideal situation, every voter is
expected to know about the different

Fig 14.3 : Electronic voting machine
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Table: Percentage of voters in various
Lok Sabha elections

Year of            Percentage of
Lok Sabha election     voters who voted

1952 46 %
1957 48 %
1962 55 %
1967 61 %
1971 55 %
1977 60 %
1980 57 %
1985 64 %
1989 62 %
1991 56 %
1996 58 %
1998 62 %
1999 59 %
2004 58 %
2009 58 %
2014 66.4%

There have been many Lok Sabha
elections since the first one. The Table
below gives the percentage (%) of people
who voted in each election. Use this
information to answer the following
questions.

How many Lok Sabha elections have
been held till date?
Why do you think is it important to
look at the percentage of people who
cast their votes? What does it tell us?
Why do you think did not many
eligible voters vote? Discuss the
possible reasons.
What were the opinions expressed by
different people at the time of the
first elections?
As per the Survey conducted, during
1996 elections, 61% of illiterates
and poor people voted whereas only
53% of graduates voted. Discuss the
reasons for the difference in the
voting percentage?

A survey showed that among the uneducated and poor, the percentage of people who
voted in 1996 was 61%. However, it was only 53% among graduates. What could be
the reasons for this difference? Discuss.

Some interesting facts about Lok Sabha Elections in 2014
Number of Parliamentary Constituencies   543
Total electors   83,41,01,479
Number of Candidates contested  8,251
Male candidates contested  89%
Women candidates contested  11%
Number of Polling Stations setup  9,30,000 (about)
Number of Candidates who lost deposit  7,000
Polling Staff deployed  1,00,00,000 (about)
Total Number of Political parties contested  464
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Not all laws are made in the Parliament, we will read more about this here.

The Central List: Subjects on which laws can be made only by the Parliament.

There are many subjects on which only Parliament can make laws. These laws apply
to the whole country. For example, our country has a common currency - the rupee. So
any law relating to money and banking can only be made by Parliament. Similarly, we
must have common rules and regulations for the telephone and postal system. Another
subject which is under the control of the Parliament is the country’s defence. All the
laws relating to military forces and defence can only be made by the Parliament.

The State List: Subjects on which laws can be made only by State Legislative Assemblies

On certain subjects, only a State Legislative Assembly can make laws. Hence,
different states can have different laws on any of these subjects. For example, how
much, people can afford for transportation of goods and people. Bus fares for both
private and government buses is fixed by the state government. Each state has its own
laws for the fixation and revision of transport charges.

It is the responsibility of the state to ensure proper connectivity of roads within its
boundaries. Therefore, the construction and maintenance of all roads, other than national
highways, is done by the state. Other important subjects that are the responsibility of
the State Government are agriculture, irrigation, police and health care. They all come
in the State List and the State Legislative Assemblies make laws relating to these subjects.

The Concurrent List: Subjects on which laws can be made by both Parliament and
State Legislative Assemblies

There are certain subjects on which both Parliament and State Legislative Assemblies
can make laws. For example, making education policy is the duty of both the Central and
State Governments. In every state, you find schools run by the Central Government,
such as the Kendriya Vidyalayas or Central Schools, as well as schools run by the
Education Department of the State Government. Other important subjects on which
both the Central Government and State Governments make laws are those related to
factories or industries, electricity, labour etc. However, if both Parliament and a State
Legislative Assembly make a law on a subject and these laws clash or contradict each
other, the law made by  the Parliament takes precedence over the law made by the State
Legislative Assembly.

Recall the laws about which we studied last year. Find out the new laws that
were discussed in state legislative houses and Parliament during their last meeting.
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Fig 14.4: A night view of Rashtrapathi Bhavan on Republic Day

The President and
The Vice-President

The MLAs of all the states and the mem-
bers of both houses of the Parliament elect
the President. Both the Houses of the Par-
liament elect the Vice President. The Vice
President chairs the Rajya Sabha meetings
and also performs the functions of the
President if the President is absent. After
the laws are passed by the Parliament, they
can come into force only after the Presi-
dent gives his or her assent by signing them.

The Council of Ministers and Prime Minister
The Prime Minister and the Council of Ministers are chosen from among the members

of Parliament (the Lok Sabha and Rajya Sabha). The role of Parliament is not only to make
laws but also to ensure the appointment of suitable person to run the government according
to the laws. Hence, it is said that India has a Parliamentary form of government. The
Government has three major organs. One is called Legislative i.e. to make laws. The other
is Executive, which is to implement the laws and decisions of the Parliament. The head of
the Executive is the President. The third organ is judiciary about which you will read in the
next chapter.

The Prime Minister and the Council of Ministers are in charge of a large number of
ministries and they have a staff who work for them. From the large set of people who are
members of Parliament, a small sub-group of people become ministers and take up the
work of running the government. Let us see how this is done.

  Correct the false statements:
1 The President and the Vice President

are both elected by the same set of
people.

2 Every voter in India elects the
President.

3 All the MLAs of the Telangana
participate in the election of the
President.

4 All the MLAs of all the Assemblies
including Delhi and Puducherry and
all the MPs of the Rajya Sabha and
the Lok Sabha elect the President.
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All decisions of the Government of
India are taken in the name of the President,
who is the formal head of the country.
However, the President acts according to
the advice of the Prime Minister and the
Council of Ministers.

You may recall how members of the
Vidhan Sabha choose the Chief Minister. A
Prime Minister is chosen similarly by the
members of the Lok Sabha. The leader of
the party (or coalition) that wins in the large
number of Parliamentary constituencies
(more than half the seats) in the Lok Sabha
is invited by the President and appointed as
the Prime Minister. The Prime Minister thus
has the support of a majority of the members
and can then select the other ministers to
form the Council of Ministers.

Who is the current Prime Minister?
Can you name a few earlier Prime
Ministers?
Find out if there are any ministers
from your state in the current central
government.
Identify few important ministries and
who is in charge of them at the
central government.

The Cabinet functions as the executive
wing of the government. It has to implement
the laws and administer the country in
accordance with the laws, plan programmes
for development and implement them,
prepare new laws and policies or make
changes to old laws and policies and get
them approved by the Parliament. The work
of the government is divided into a number
of areas like Finance, Foreign Affairs,
Home (internal security), Defence,
Railways, Industry, Agriculture, Education,
Health, etc. Each of these areas is overseen
by a ministry headed by a Minister. Apart
from the Minister, the ministry has a large
number of officials headed by a Secretary.
The ministry handles the day to day work
of the ministry, studies and prepares notes
and proposals on various issues so that the
Minister can take an informed decision on
them. The implementation of these
decisions is also the responsibility of the
ministry officials.

Which of the following is correct
about formation of government

Party or coalition that has support of
the President forms the government.
Party/ coalition with most number of
seats in Parliament forms the
government.

Prime MinisterThe President of India Vice President

Collect the photos of the persons who are currently holding the following offices
and paste them in the given boxes.
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Party or coalition with more than half
the seats in parliament forms the
government.
Election commission selects the
party that will form the government.
The person who has won with the
largest number of votes in the Lok
Sabha election will be the Prime
Minister.

Look at the following table and write
the name of the party that could have
formed the government after the first Lok
Sabha Election:

The First Lok Sabha Elections, 1952
Party Seats

won
Congress 364
Communists and allies 23
Socialists 12
Kisan Mazdoor Praja Party 9
Jan Sangh 3
Hindu Mahasabha 4
Ram Rajya Parishad 3
Other parties 30
Independents 41
Total 489

Improve your learning

1. Why were the first elections difficult to conduct? List out
as many reasons as you can.

2. Why do you think the elections need to be conducted free
and fair?

3. For which of the following subjects can laws be made by
the Members of Parliament, which by the members of state assembly, and which can
be made by both : agriculture, railways, village hospitals, police, posts and telegraph,
electricity, factories?

4. Name the two houses of the Parliament. Draw a table to show the similarities/
differences between them on the following aspects: term, number of members, more
or less powerful, election process, voting for the President.

5. In the Parliamentary Elections of 2009, no single party won a majority. How was the
government formed? Discuss with the help of your teacher and write a
paragraph.

6. Who are responsible for making the laws that are applicable for the entire country?

Keywords
1. Legislature 2. Lok Sabha 3. Rajya Sabha

4  Election Commission 5. Council of Ministers 6. Central List

7. State List 8. Concurrent List
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7. There are some gaps in the information given in the Table below. Discuss with your
teacher to find the missing information and fill in the blanks.

Position Who elects Length of term Eligibility (min. age, res., etc)

MLA    5 years
MP Lok Sabha Minimum age: 25 years
MP Rajya Sabha
Chief Minister Members  of

each state
majority Party

Prime Minister  Must be an MP
President Minimum age: 35 years

8. Do you think the parties should be made to include more women candidates for
elections? Why?

9. Following is a study of women’s representation in Parliament houses including that
of India and other nations:

0
Nordic

countries
N&S

Americas
Europe Sub

Saharan
Africa

Asia Pacific South
Asia India Arab

States

Average number of Women in National Parliaments in

19.6
16.5 16.3

12.3 11.7
8.3 8.2

20.2

16.8

Region

40

16.8

World
Average

8.2

different regions of the world40

Based on the above information, write an essay analysing the following aspects:
Is there an adequate representation of women in our legislative houses?
How is the idea of representation important to the idea of democracy?
What solution can be achieved for the above? How will you address this issue if you
are a member of the Parliament? How have certain countries achieved better
representation of women in Parliament?

Project :  When the Parliament is in session, listen to the news on the radio or television
or look at the newspapers and make a list of the events that take place. Write a
page on any issue discussed in the Parliament. A mock Parliament can be
conducted in the school.
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Law and Justice - A Case
Study15

CH
AP
TE
R

Last year, we studied that laws are made by governments. We also briefly read about the
role of executive in implementing laws. But what happens when laws are violated? In this
chapter, we shall read about
this.

Headquarter. They showed Samba to the
doctor and got his hand plastered. Then,
along with the doctor’s certificate, they
proceeded to the police station to file a
case.

Filing the case
At the police station, Kranthi

registered a complaint against Ravi.
The complaint contained the following

particulars:
1. Addressed to SHO of Police

Station
2. Details of complainant
3. Date, Time and Place of offence
4. Description of the incident
5. Name of the accused, gender,

details address etc.

A Dispute over Property
Ravi is a real estate

businessman. He buys land
and makes small plots of it
and sells them. Ravi
advertises in newspaper
about the plots. The people
who buy a plot have to pay
Rs 5000/- per month for 5
years.

Samba is a support staff in
a co-operative society. He saw the
advertisement and decided to purchase a
plot. He saved money from his income and
paid all the instalments for a period of 5
years. After 5 years, Samba planned to
build a house on the plot. But, then he
learnt that Ravi sold the same plot to
someone else.

Samba went to Ravi’s house along
with his son Kranthi. Samba demanded
that his money for the plot to be returned.
There was an altercation and Ravi beat up
Samba and broke his hand.

As the news spread, a large crowd
gathered. The village Sarpanch also arrived
and tried to pacify Samba and Ravi. A little
while later, Kranthi took Samba to the
nearby town which was also the Mandal
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6. Name of witnesses (in whose
presence the act was committed)

7. Prayer (to punish the accused
according to law or section; if
known the section number can also
be mentioned)

8. Signature of the complainant,
address and details.

The report based on the information
given in the complaint. This is known as
the First Information Report (F.I.R.). Kranthi
signed the report and asked the writer,
who is a Police Officer, “Please enter the
report in your register and give us a copy
as well”.  “I have to wait for the S.H.O. to
come before I can enter the report in the
register,” the Writer replied. The head of
a police station is formally known as
Station House Officer (SHO). In this police
station, Sub Inspector (S.I.) was the SHO.
So, Kranthi waited until the report was
entered in the register after the arrival of
the SHO.

Why did they wait for the SHO / S.I.
to return? If you were to file such a
report, what would you write in it?

Can you write
the imaginary
details of Ravi
and Samba as
given above?
Why do you
think it is
important for
the person who
makes an FIR to
take a copy of
the report?

Every police station covers certain
area. Find out under which particular
police station’s area (jurisdiction)
does your house fall.

  First Information Report (F.I.R.)
If you have to make a complaint to

the police, it is necessary to file a First
Information Report (F.I.R.) at the police
station. After the First Information Report
is filed, it becomes the duty of the police
to investigate and solve the problem.

The SHO will then readout this
recorded statement of the person and
after approval, the person will sign it. The
account of the offence/crime should be
entered in the Station House Register on
the basis of the FIR and a copy of the FIR
given free of charge to the person making
the complaint.

In case, the SHO refuses to file the
report, the person can go directly to the
DSP or Magistrate and file the case. The
case can also be sent by post to them.
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Role of the Police in Investigation
and Arrest

One important function of the
police is to investigate any complaint
about the crime. An investigation
includes record statements of
witnesses and collect different kinds
of evidence. On the basis of the
investigation, the police are
required to form an opinion. If the
police think that the evidence
points to the guilt of the accused
person, then they file a chargesheet
in the court. It is not the job of the
police to punish the accused. It is the
judges and judiciary who decide if the
accused person is guilty or not and what
punishment is to be given.

In this case, the S.I. went to  the village
and began his  investigation by examining
the injuries suffered by Samba. The report
of the hospital doctor established quite
clearly that the injuries were serious. Then
he questioned Ravi’s neighbours. The
neighbours gave him a full account of the
incident that had taken place. This
established beyond doubt that Samba was
assaulted and injured by Ravi.

The S.I. then went to Ravi’s house and
informed him that he was being arrested
on the charge of causing grievous injury
to another person. He arrested Ravi and
took him to the Mandal Police Station and
questioned him. Ravi flatly denied ever
assaulting Samba. They tried hard to make
Ravi accept his offence, but he stuck to
his denial. Ravi was detained in the police
lockup, so that he could be produced
before the magistrate the next day.

Who investigated the offence and
how?
What is meant by ‘an accused’? In this
story, who is the accused?
What were the charges levelled
against the accused?
Samba thought that the SHO arrested
Ravi to punish him for the crime. Was
he right?

Civil and Criminal Offences
The next day, Ravi talked to the S.I, “I

just want to get this over and done with.
I will return the amount Samba remitted
for the plot. Then, we can all forget this
ever happened.”

The S.I. answered, “You will have to
pay that money anyway. But now you are
arrested for beating him up. This is a
criminal case now.
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If you had not assaulted Samba, the
police would not have been involved and
Samba would have filed a civil case
against you for not giving the plot. Then
you could have returned his plot and paid
compensation for the loss incurred by
him. In that case, you would not have
been sent to jail.”

In the case of Ravi and Samba, there
are two types of disputes. One is Ravi
attacking Samba. This is a criminal offence.
Theft, dacoit, adulteration, bribery, making
spurious drugs  etc are few other criminal
offences. There is also a civil offence
between them. Ravi did not give the plot or
return the amount that Samba had paid.

Civil cases are related to people’s rights
over land, property, income and people’s
relationships with each other. In case of
criminal disputes, people are often
punished with a jail term whereas in civil

cases, they may not be sent to jail. A
criminal case is always handled by the
police and not by the person who suffered
from the crime. On the other hand, a civil
case is always lodged by a person who feels
that he has suffered due to the cheating or
breach of contract.

The police takes charge of the criminal
case because it is a violation of law made
by the government. In a civil case, the
violation is of an agreement between two
people.

When Ravi sold Samba’s plot to
another person it was ___________
offence. (criminal or civil)

When Ravi beat up Samba it was a
______ offence. (criminal or civil).

 Deals with conduct or act that the law
defines as offences. For example theft,
taking dowry and murder.

It usually begins with lodging of an FIR
and police investigation. And then the
case is filed in the court.

If found guilty, accused can be sent to
jail and also fined.

No. Criminal law Civil law

Deals with any harm caused to a party
due to breach of agreement by another
individual. For example rent, purchase
of goods and divorce.

A petition has to be filed before the
court by the person who has been
offended, for e.g. in a rent dispute either
the owner  or tenant.

Court provides relief to the offended
like a house may be vacated by the
tenant or dues get paid.

1.

2.

3.

Look at the following table to understand some of the significant differences between
criminal and civil law:
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Bail
Since Ravi’s case is a criminal case, after

being chargesheeted, Ravi was put in
lockup. In criminal cases, an accused is kept
in jail. But this is not a punishment. This is
only to help in the process of investigation
as well as to prevent him or her from
tampering with evidence or threatening the
witness etc. After some days in judicial
custody, his family appeared in the court
to get a bail for him.  A person who is
accused of serious crimes like murder,
bribery, dacoity etc. may not get a bail. To
get bail, certain sureties are to be given in
the court. These sureties can be property
or a person who will stand as guarantee or
bond. The bond is a promise that offender
will appear before the Court whenever
asked for. The judge in the court can decide
whether to give bail or refuse it.

 Bail as right of the accused
Bail is a right of the accused. It will

be granted basing on the gravity of the
offence, possibility of threat to the
witnesses. At the same time, the court
will decide if the accused is released,
whether there is any harm to the society,
witnesses and complainant.

In bailable offences, only SHO can
give bail. In case of non-bailable
offences, the accused have to move bail
petition before the appropriate court.

In a court, Ravi or Samba’s case is
argued by lawyers. Ravi will have to find
his own lawyer. But Samba will get a Public
Prosecutor, or Government Lawyer. Legal
procedures are complicated and special
knowledge is needed to discuss them.

 Role of the Public Prosecutor
A criminal offence is registered as a

public wrong. This means that a crime is
committed not only against the victims
but against society as a whole.

In court, it is the Public Prosecutor
who represents the interests of the
government. The role of the Prosecutor
begins after the police has conducted the
investigation and filed the chargesheet in
the court.

Fill in the table given below based on what you have understood about criminal and civil law:

Description of Branch of Procedure to be
Violation Law Followed

While walking to school, a group
of girls are continuously harassed
by a group of boys.

A tenant who is being forced to
vacate files a case in court against
the landlord.
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The Prosecutor has no role to play
in the investigation. He/ she must
conduct the prosecution on behalf of the
government. As an officer of the court,
it is his/ her duty to act impartially and
present the full and material facts,
witnesses and evidence before the court
to enable the court to decide the case.

Fair Trial
Samba’s and Ravi’s case was to be

heard in the court of the judicial
magistrate. Lawyers in black robes, people
facing trial, and many other people who
had come to attend the hearing of other
cases were present in and around the
court.

The rule of law says that everyone is
equal before the law. Before deciding if
someone is guilty, she/he will be allowed
to a fair and impartial public hearing.
Criminal prosecution starts with
‘presumption of innocence’ and the guilt
must be proved beyond reasonable doubt.

The judge did not jump to the
conclusion that Ravi was the criminal just
because Samba was injured. It is to be
proved that the injuries were made by Ravi.

What is a fair trial? Is it
necessary? Why? Discuss.

The first Hearing and the
Lawyer

Samba and his son Kranthi,
Ravi and the S.I. were all present
at the Judicial Magistrate court.
Ravi had engaged a lawyer. Public
Prosecutor presented the case on
behalf of the government.

After a long wait, Ravi and Samba were
called for the hearing. This was the first
hearing of this case before the Judicial
Magistrate.

The S.I. had given a copy of the FIR and
the police report to Ravi’s lawyer so that
he could know the exact charges levelled
against his client. From these reports,
Ravi’s lawyer could also know the kind of
evidence that the police had collected
against Ravi. All this information would
enable him to prepare a defence for Ravi,
who was the accused in this case.

In the first hearing, the judicial
magistrate accused Ravi of inflicting
grievous injuries to Samba. This offence,
if proved, would entail imprisonment for 4
years. Ravi did not accept the charges. So,
the magistrate ordered a second hearing of
the case after 15 days.

Which court was hearing the case of
Ravi?
What happened in the first hearing?
What is the name of the officer who
deals with the case on behalf of the
government?
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Is there any scope for political power
to influence the judgment? Why?
What is an independent judiciary?
 Imagine that there is a big company
cutting down forest and tribals
cutting wood for fuel in your area.
Debate.

The Evidence of Witnesses
Ravi had given names of some friends

as his witnesses. Kranthi, who had filed
the FIR for Samba also named some
people as witnesses. While making his
investigations, the S.I. had taken down the
names of two neighbours of Ravi as
witnesses. All these witnesses received
summons from the magistrate to be
present for second hearing of the case on
the given date.

Fifteen days later, all the concerned
people reached the court. After a long wait,
this case began. To begin with, a woman
who was a witness on behalf of the
government was summoned. She
narrated the events of the day of the
crime. The Public Prosecutor and Ravi’s
lawyer asked her many questions. The
magistrate heard the evidences from 3
more witnesses and recorded their
evidence. The rest of the hearing was
postponed to another day. In this way, at
every hearing the evidence of one or two
witnesses was heard and questioned, and
the date was announced for the next
hearing.

The hearings continued for many
months.Ravi had to pay the fees of his
lawyer. He also had to spend on travelling
to the court and back. His business also
suffered.

What is the Role of the Judge?
The judge is like an umpire in a game

and conducts the trial impartially and in
an open Court. The judge hears the
arguments of all the witnesses and any
other evidence presented by the
prosecution and the defence. The judge
decides whether the accused person is
guilty or innocent on the basis of the
evidence presented and in accordance
with the law. If the accused is convicted,
then the judge pronounces the sentence.
Depending on what the law prescribes,
the judge may send the person to jail or
impose a fine or both.

Separation of powers and
independence

In an earlier chapter, we had read about
the Indian Constitution. One of the central
features of the constitution is the separation
of the powers of Executive, Judiciary and
Legislative. This means that the other
branches - the Legislature and the Executive
- cannot interfere in the work of the
judiciary. The courts do not come under the
government and do not act on behalf of the
government.

The police is also not a part of Judiciary,
they are part of the Executive. Last year,
you had read about the district
administration. At district level, just like
the Collector, there is also a government
police officer who is responsible for
maintaining law and order in the district.
Police department comes under the
ministry of Home of  the  state government.

For the above separation to work well,
it is also crucial that all judges in the High
Court and the Supreme Court are appointed
with little interference from the other
organs of government. Once appointed to
court, it is also very difficult to remove a
judge.
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A year dragged by. Finally, the
magistrate announced the judgement
that Ravi was guilty and sentenced him
to 4 years of imprisonment.

Discuss why is it necessary to hear
the evidences given by the witnesses
in any case.

Appellate System
Ravi was unhappy with the judgment.

He was very anxious about what would
happen to his family when he was in jail.
If one is dissatisfied with the lower level
court judgment they can appeal in the
higher level courts.

There are three different levels of
courts in our country. There are several
courts at the lower level. The courts that
most people interact with are called

subordinate or District courts. These are
usually at the District or Divisional level
or in towns and they hear many kinds of
cases. Each state has a High Court which
is the highest court of that state. At the
top is the Supreme Court that is located
in New Delhi and is presided over by the
Chief Justice of India. The decisions made
by the Supreme Court are binding on all
other courts in India.

 Identify the location of these courts
for your area with the help of your
teacher.

The structure of the court from lower
to highest level resembles a pyramid.
Can you fill the information about
them it in a diagram?

Asst. Session’s Judge/Judicial Magistrate
(for Criminal Cases at Division level)

Junior Civil Judge (for Civil
Cases at Division level)

SUPREME COURT

HIGH COURT

Lower Level Courts

Session’s Court (at District
for criminal cases)

District Court (at District
for civil cases)

Divisional Level Court

(Level  - 1)

(Level  - 2)

(Level  - 3)

Special Court/
Children’s Court
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Fig 15.1  :  Telangana and A.P. High Court

Appeal at the Session’s Court
Ravi’s lawyer advised him to file an

appeal in the session’s court in the district
headquarter: “You can leave the task of
the making the appeal to me. Of course
you have to pay additional fees for this.”
This court has the power to change the
decision of the lower court. Your
punishment can be changed by that court.

Ravi was still worried. He was thinking
of the frequent hearings in the case. He
said “The District headquarter is quite far
away. Travelling there with all witnesses
etc. and back will need lot of work. How
can I manage this?” The lawyer assured
him that the case in the session’s court
would require not more than one or two
hearings in which Ravi would have to be
present. The rest of the case would
proceed on the basis of the file of the case.

Ravi’s lawyer appealed to the session’s
court on his behalf. The session’s court
ordered a stay on the decision of the
judicial magistrate. This meant that Ravi
did not have to go to jail immediately. In

this court Ravi had to appear only once.
Samba and their witnesses need not
appear. The lawyer handled the rest of the
hearings. The session’s court took two
years to announce its judgement. Ravi
was held guilty but his punishment was
reduced by a year.

Can you think of the reasons why the
session’s court may have reduced
Ravi’s punishment?

The High Court
Ravi was not happy with the

judgement of the session’s court also. The
lawyer told him that the decisions of the
smaller courts can be challenged in the
High Court, which is the highest court in
the state. The High Court does not
summon the accused or the witnesses to
appear before it . It takes decisions on the
basis of the case–file alone. “If you want
to try and appeal to the High Court to
reduce your penalty further, we can
certainly do that,” the lawyer added.
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Ravi paid some more fees to his lawyer
and asked him to appeal to the High Court.
The appeal was made and after some
months the High Court announced its
verdict in which the decision of the
Session’s court was upheld i.e. it agreed
with the decision of the Session’s court.
Ravi, therefore, lost the case in the High
Court too and had to suffer the penalty
given to him by the session’s court.

Now Ravi has only two ways; one is
to go to jail and the other is to appeal to
the Supreme Court. Ravi was quite tired
and weary of the whole affair by now. So,
Ravi’s case ended with the High Court.

High Court does not summon the
accused or witnesses before it. Why?

Kranthi says “My father got  justice
but too late.” Do you agree with him?

In the dispute between Ravi and Samba,
we have seen mechanisms of reporting,
recording of evidence, investigation and
trial of offences at different stages of

justice for adults. Now we shall read about
the judicial processes that deals with the
issues of children which is entirely
different from adult Criminal justice
System.

The Government has brought in a
Special law, namely, The Protection of
Children from Sexual Offence (POCSO)
Act 2012. The POCSO Act 2012 is a
comprehensive law to protect children
from the sexual offences through child-
friendly mechanisms. The child who faces
abuse or the crime should bring it to the
notice of their parents or a caring adult
immediately. The parents or caretakers are
required to report to the police (Special
Juvenile police unit) which is a police for
children available in each District or call
1098 for help. The special courts and judges
appointed for this issue give great
importance to the statement of the child
Victims.

Keywords
1. Accused 2. FIR 3. Offence 4.  Investigation
5. Arrest 6. Summons 7. Witness 8. Fair Trial
9. Judgement 10. Appeal 11. Breach of contract 12. Client
13. Public Prosecutor 14. Bail 15. Magistrate
16. Victims

Improve your learning
1. Correct the false statements

An F.I.R. is filed in the court.
Being arrested by the police is equal to being
punished.
A bail is given on the basis of sureties.
Supreme Court is the apex court in the country.
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2. Describe in the following table what happened in Ravi’s case from its first hearing
till the appeal in court.

Role of witness Punishment given Requirement of
Ravi’s presence

3. In the context of the differences between a criminal and a civil case, write a sentence
each about (a) punishment and jail; b) government lawyers; c) filing FIR.

4. Can the Sessions or District court change the decision of a High Court?Why?
5. If someone is not satisfied with the decision of a Session’s Court or a High Court,

what can be done?
6. What are the differences between the role of the S.H.O. and the magistrate?
7. In your view, what should have been the verdict in Ravi’s case?
8. A person confessed his crime at the police station and the police locked him in jail

for 6 months. Is this the correct procedure? Explain your answer.
9. How should be the behaviour of elders towards children? Give you suggestions for

good behaviour to ensure child safety?
10. Imagine a person is teasing you.Write a letter of complaint to the police stating all

the particulars.

Discussion:
1. Why are there disputes in villages/families. What are the reasons for that? What

sort of change in behaviour is necessary to avoid them ?
2. Discuss on the conditions of the families related to the criminals who experienced

Jail life. Invite such persons and talk to them on Jail life and freedom.
3. Invite either a Police officer or an Advocate to your class room and conduct a

discussion on different crimes and their punishments and how to get on without
committing crimes.
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Project:
In a town called Peace Land, the supporters of the Fiesta football team learnt that the

supporters of the Jubilee football team in a city about 40 km away have damaged the ground
on which the final match between both teams was to be held the following day. A crowd of
Fiesta fans armed with deadly weapons attacked the homes of the supporters of the Jubilee
football team in the town. In the attack, 10 men were killed, 5 women were gravely hurt,
many homes were destroyed and over 50 people injured.

Imagine that you and your classmates are now part of the criminal justice system. First
divide the class into the following four groups of persons:

1. Police 2. Public Prosecutor
3. Defence lawyer 4. Judge

Let each group pick the functions from the lesson that it needs to perform to bring
justice to those who were affected by the violence of the Fiesta fans. In what order,
will these functions be performed?

Now, take the same situation and ask one student who is a supporter of the Fiesta
football team to perform all the functions listed above. Do you think the victims
would get justice if only one person performed all of the functions of the criminal
justice system? Why not?

State two reasons why you believe that different persons need to play different roles
as part of the criminal justice system.
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CH
AP
TE
R Abolition of Zamindari

System16
Rural Poverty at the time of
Independence

When India became independent, the
biggest challenge faced by the country was
acute poverty, especially in the rural areas.
It is estimated that more than half  the rural
population (55%) was very poor; that is,
around18.6 crore people. They did not have
access to any resources like land, nor did
they have education which could help them
get some gainful employment. In fact,
opportunities for employment were very
few. The only employment open to them
was the extremely low paid agricultural
labourers. A very large proportion of
peasants were landless. Some of them
leased in lands belonging to landlords to
whom they had to pay rent and do forced
labour. Hunger constantly haunted them and
famines and epidemics were frequent and
devastating.

At the time of independence it was
widely agreed that in order to end rural
poverty, it was most important to give the
poor access to land for cultivation. This
could only be done by ending  the zamindari
system or landlordism. The agitations
during British rule focused the attention on
the problems, demands and hopes of the
peasants.  It was clear that the peasants
wanted the government to reduce taxes and
free them from the stranglehold of
moneylenders and the terror of the
zamindars. They also demanded that the land
should belong to the peasant who actually

ploughed it. ‘Land to the Tiller!’ was the
slogan.

Do you think there was any other way
to give gainful employment to the
rural poor?
How many acres of land does a
family of four persons need to get a
decent living in your area? (Give the
figures separately for both irrigated
and unirrigated land.)
While the slogan ‘Land to the Tiller’
meant that the tenant will get the land,
what will happen to the landless
agricultural worker, who works for
wages?

Abolition of Zamindari and other
Intermediary Tenures

The law to abolish the zamindari system
was passed in 1950s by all state
governments. They also abolished all
forms of forced labour like begar and vetti.
This effectively ended one of the most
important grievances of the rural masses.

Three types of control of the landlords
were identified: firstly, collection of land
revenue; secondly, control over cultivated
land. This was further subdivided into those
cultivated by recognised tenants and those
lands which were under direct cultivation
of the landlords. Thirdly, control over
forests and waste lands. Let us see how the
Land Reform Acts addressed these issues.
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i. First of all, laws were passed to end
the system of revenue collection by
zamindars. All land owners were to pay
taxes directly to the government. Since the
zamindars would loose this source of
income, the government decided to
compensate them by lumpsum payments.
This compensation was about twenty to
thirty times more than their annual income.

ii. The lands of zamindars which were
cultivated by recognised tenants was taken
over by the government and the tenants
were declared the owners of the land. They
had to pay tax directly to the government
and not through any intermediaries. When
the government found that it had spent a lot
of money in paying compensation to
zamindars, it made a rule that the tenants
would be given  land only if they paid some
price for it. Those peasants who could pay,
became the owners of the land and were
freed from the burden of the landlord
system.  In all, about 2 to 2.5 crore tenants
benefitted and became owners of the land
they tilled. However, hundreds of thousands
of poor peasants could not pay the price or
did not have legal recognition as tenants.
So, they remained landless sharecroppers
or labourers and had to keep working in the
fields of big peasants and former zamindars.

iii. The law also said that the
zamindars would be the owners of their own
khudkasht land which they cultivated
directly either through sharecroppers or
labourers. This provision actually enabled
most zamindars to retain control over most
of the lands as they declared their tenants to
be sharecroppers or labourers. They also
evicted a large number of tenants to take over
their lands for self cultivation.

They used various loopholes in the law
to retain control over large portion of land.
This was because the Land Reform Acts did
not set a limit to the amount of land a person
could own.

iv.  As per the new laws, the
government took over the waste and forest
lands held by zamindars. At that time, the
zamindars tried to make the most of it by
cutting down all the trees and selling them.
In this way, large forest tracts were
destroyed. However, the government
gained control of large tracts of wastelands
which it could use for development and
redistribution to poor people.

Some people feel that the land reform

laws only tried to help the landlords.

Do you agree with them?

Some people feel that the land

reform laws tried to transfer land and

power to prosperous tenant farmers

only. Do you agree with them?

Some others feel that the laws tried

to strike a balance between the

interests of different rural groups in

order to minimise internal conflicts.

Do you agree with them?

Who gained most and who did not

gain at all? Do you think the landlords

lost much?
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Abolition of Jagirdari system in
Telangana

In Telangana, the powerful movement
of the peasants was under way when the
Nizam state was merged with India. Even
before Independence, in 1927, forced
labour or vetti had been abolished but this
law was not implemented. However, in
areas where the Telangana armed struggle
was strong, the practice was put to an end
in 1948. In 1945, when the Telangana
movement was beginning, the Nizam had
made many laws to protect the tenants-at-
will. This happened by registering them and
giving them permanent rights to cultivate.

Immediately after the merger of
Hyderabad state, the Nizam, who was still
the head of Hyderabad government, issued
a Firman, abolishing the Sarf-e-Khas, the
personal freedom of the Nizam and all
forms of forced labour like vetti. Through
another Firman dated 15 August 1949,
Jagirs (including Samsthanams and
Maktas) which were like small kingdoms
were abolished. The dominant sections of
the cultivating communities of these jagirs
got patta right on lands. As per the
Hyderabad Jagirdar Abolition Act, large
jagirs were taken over by the government
within a few days. Rs.18 crores was decided
as the compensation which was to be paid.
Due to this Act, about 995 Jagirdars were
removed and the land was given to the
farmers cultivating it. Further, there was a
reduction in land tax.

The new government appointed the
Hyderabad Agrarian Reforms Committee
primarily to look into the question of land
concentration and aspects of increasing

production and also to study the aspirations
of the farmers and tenants under the
existing systems. The Committee made far
reaching recommendations like removal of
middlemen, ceiling on land ownership,
taking away surplus lands from the
landlords, protection to tenants etc.
However, only some of its
recommendations were implemented.

The famous Hyderabad Tenancy Act was
passed in 1950 protecting all types of
tenants. Tenants-at-will (who could be
evicted at the will of the landlords) were
made protected tenants. All the tenants who
were in continuous possession of land for
a period of six years were made protected
tenants or pattadars after a little payment.
Now they could not be evicted easily and
could continue to cultivate the land for
generations. Similarly, the Hyderabad Inam
Lands Abolition Act was promulgated in
1955.

An amendment to the earlier Land
Reform Act of 1950 was passed in 1954
which defeated the purpose of land reform
by not bestowing the protected tenancy
right over certain categories of cultivators.
The Acts further recommended payment of
crores of rupees as compensation in favour
of the landlords.Thus, the independent
country had to bear the cost of the
dispossession of feudal system. Big
buildings, cattle sheds and agricultural
implements were left in possession of the
erstwhile landlords. As there was no limit
on land holding, thousands of acres of
fertile land also remained with them as
khudkhast lands.
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Many of the laws were
implemented tardily. Due to the
delay in implementation, the
large landlords used the situation
to their best advantage. Using the
loopholes in the Tenancy Act,
the Zamindars regained control
over the lands from the tenants.
The Zamindars after abolition
continued as big landlords
claiming the land as their own.
These lands were diverted to set
up industries. For example, the
Challapalli Zamindar showed
2650 acres under his sugar
factory. But, eventually, they
transformed as entrepreneurs in
Andhra. But in Telangana, they
continued their domination even
into the twenty first century.

Which sections of the
peasants of Telangana
gained from the various
reforms? In what ways did
they benefit?

Fig 16.1   : Photos of Vinobaji, Vedire Ramachandra
Reddy and Maisaiah

To what extent did the landless
service castes benefit from these
reforms?
To what extent did the landlords
loose and to what extent did they
manage to protect their interests?

Land Ceiling Act, 1972-75
The Zamindari abolition did not solve

the problem of land concentration. As you
can see from Table 1, after the land reforms
were completed in 1955-56 more than half
the peasant families had less than 2
hectares of land. Big landlords still
controlled about 38% of all cultivable land
in the state. A vast number of landless dalit
labourers were agitating for land. Kisan
Sabhas became active agitating for further
land reforms.

Bhoodan Movement
Telangana landlordism and the armed peasant

rebellion caused much concern among people in the
country. Sarvodaya leader Acharya Vinoba Bhave
wanted to solve the problem of land concentration
through peaceful means i.e. through Bhoodan
Movement. Bhoodan means donating land to the
landless. He wanted to take voluntary gifts of land
from the landlords and donate it to the landless. On
April 18, 1951 Vinoba started the Bhoodan
Movement. It was hailed as a milestone in the history
of land reforms. As part of the Sarvodaya movement
Vinobaji came to Sivarampally near Hyderabad. He
walked upto Pochampally in Yadadri district.

A prayer meeting was held under the
juvvi tree near the tank. In that meeting
40 families belonging to the Scheduled
Castes requested for land. During the
meeting Vedire Ramachandra Reddy
donated 250 acres of land in the
memory of his father. The first person
to receive the land was Maisaiah.
Inspired by this Vinobaji took up
Bhoodan movement and later converted
into Gramdan movement. Vinobaji
received 44 lakh acres of land as
donation all over the country. However,
this movement did not make any serious
difference to the land problem in the
country as landlords continued to hold
large tracts of fertile land.
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This meant that the government should
set a limit to large landholdings and take
over the surplus land and redistribute it to
the landless labourers and small farmers.

The situation was similar all over the

Reading the table: Read the figures for the year 1955-56 carefully. It tells us that
after the land reforms had been implemented, 58% of farmers were small farmers
with less than 5 acres of land each. Even though they formed more than half of all the
farmers, they had less than 20% cultivated land. On the other hand, you can see that
large farmers or landlords, who made for only about 10% of the farmers, had about
38% of all cultivated land.

After the land ceiling was implemented in 1970s, notice the changes that took place.
The number of small farmers who were  …..%  increased / decreased to ….. %. Medium
farmers now were less in number and controlled …..% more/ less land than before.
Large landowners declined to less than ….. % but still owned about ….. % of land.

Table 1 : The Structure and Distribution of Landholdings in
Telangana and Andhra Pradesh, 1956-2006

Source: Directorate of Economics and Statistics (DES), Hyderabad.

Share in no. of
landholdings

Share in
cultivated area

Small
0-5 Acres.

1955-56 1980-81 2005-06

Share in no. of
landholdings

Share in no. of
landholdings

Share in
cultivated area

Share in
cultivated area

Medium
5-25 Acres.

Total

Large
above 25

Acres

        58% 18% 73% 29% 83% 48%

        32% 44% 25% 52% 16% 46%

        10% 38% 2% 19% 1% 6%

       100% 100% 100% 100% 100% 100%

country. Keeping this in mind, the central
government initiated a second phase of land
reforms to set a limit to the size of
landholdings and redistributing land to the
poor. Land Ceiling Acts were passed in most
states for this purpose after 1972. The Land
Ceiling Act was passed by the then  Andhra
Pradesh Legislative Assembly and
Legislative Council in September, 1972
which came into implementation since
January, 1975.

The Act defined a family with 5

members as a unit. A family of 5 members

can have a maximum of 10 to 27 acres of

irrigated land and 35 to 54 acres of dryland.

If a farmer had more land, it was declared

surplus land to be taken over by the

government. In Telangana and Andhra

Pradesh together, about 8,00,000 acres

were declared surplus. Of this, 6,41,000
acres were taken over by the government
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1955-56 1980-81 2005-06

        32% 44% 25% 52% 16% 46%

        10% 38% 2% 19% 1% 6%

       100% 100% 100% 100% 100% 100%

        58% 18% 73% 29% 83% 48%
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and it distributed about 5,82,000 acres
to about 5,40,000 families of landless and
poor peasants. Actually, this was much less
than what was required and what was
possible. The Act could not be
implemented properly due to machinations
of the landlords and also lack of sufficient
political determination on the part of the
government.

Several landlords gave false
declarations to the officers and did not
reveal the real size of their excess land.
Anticipating the Act, several landlords
transferred their lands in the names of their
close relatives, friends, and even farm
servants. There were also instances where
fictitious divorces were taken in law courts
to show husband and wife as separate
families. In this way, even those farmers
who had surplus land as per the Act,
protected their lands and did not show any
surplus. Some of the surplus land that was
taken over by the government was not fit
for cultivation. If you look at Table 1, and
figures for 2005-06, you can see that most
of the farmers (83%) are small and they
have nearly half of all cultivated land. On
the other hand you will see that the number
of large landlords is 1% , and the land with
them is 6%. This is partly due to the fact
that most of the big landlords actually
divided their holdings into small sizes and

fraudulently distributed them among
relatives and servants. This was more or less
the situation in most of the states in India.

One of the states in which the Land
Ceiling Act was more efficiently
implemented was West Bengal. The West
Bengal government acted with great
determination and mobilized the landless
and small peasants to participate in the
implementation of the ceiling laws. As a
result, about 12,94,000 acres of land were
taken over by the government and
10,64,000 acres were distributed to about
26,51,000 families. This shows that
political will can make these measures very
effective and really enable the poor to get
access to land resources.

Why did the Land Ceiling Act
become necessary?
Some people think that it should have
been implemented in 1950 while
others feel that such a measure would
have caused a lot of opposition.
Discuss the two views in the class and
decide which view you agree with.
Compare the implementation of
Land Ceiling Act in West Bengal and
in Telangana and Andhra Pradesh and
discuss how the Act could be
effectively implemented.

Keywords

1. Land Ceiling 2. Jagirdari System 3. Firman 4. Tenancy Act
5. Bhoodan movement 6. Sarf - e-khas 7. Land holding
8. Begar/ Vetti 9. Compensation
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1. When laws are passed in the  Assembly, there is much
discussion on it from different points of view. What
would have been the different points of view regarding
the Land Reform Act in 1950s? Which point of view
would have been stronger?

2. What would have been the points of view in 1970s when the Land Ceiling Acts were
passed?

3. Do you think the peasant women gained from these reforms in any way? Give your
reasons.

4. Is vetti prevalent still in your region? If it is there, prepare a report?

5. Imagine that you are a tenant who got ownership over land when the Land Reform Act
was implemented. Write down your feelings.

6. Imagine that you are a landlord at the time of the Land Reform Act. Describe your
feelings and actions at that time.

7. Many people feel that the land reform actually harmed a large number of tenants-at-
will. Do you agree with this view? Give reasons.

8. Though the governments made effective laws, why has the land Ceiling Act not been
implemented effectively?

9. Locate Pochampally village in Nalgonda district in Telangana map.

10. Read the first paragraph under the heading ‘Rural Poverty at the time of Independence’
and answer the following: Have the conditions improved now? In what way?

Project:

Form groups of five students each. Discuss the experiences of elders of your area
about the land ceiling. Find out whether the issue happened in that village as mentioned
in the chapter. Prepare a report and submit in the class.

Improve your learning
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Understanding Poverty17
Distress in rural areas

Ramachari worked as a carpenter in a
village in Nalgonda district.  He used to
make tools and implements for the
farmers in the village.  He had no land or
cattle. Though Ramachari was not a
farmer, his well-being depended on the
farming activities of his village.

Till a few years back, Ramachari would
get around 40 clients, most of them
farmers. They paid for his services with
paddy. Each gave him 70 kilograms a year.
Of the 2800 kg he got this way, he kept
what his family needed and sold the rest
in the market. He could get around Rs.375
for 70 kg of paddy. This was some years
ago. After retaining what his family
required, he could make Rs. 8000 in a year.
With that, he looked for the family.

Trouble started when agricultural
operations began to change. The entry of
12 tractors in the village reduced his work
opportunity. Large and medium farmers
were hiring tractors and there was less use
of bullocks, as you would have read in an
earlier chapter.  However, that was not all.
For many small farmers in the village,
farming was getting more and more
difficult. The canal had dried up, and there
was no water for irrigation. To dig bore-
wells and buy seeds, fertilisers and
pesticides, farmers had to take loans at
high costs. Repayment was difficult, more
so, when the crops failed.  In Ramachari’s
village, the villagers lost over 30 bullocks
in distress sales. That meant less work for
Ramachari who made various items linked
with their use. There was no demand for
Ramachari’s implements as the farmers
were not replacing their tools. The number
of clients came down from 40 to 3 or 4
per year.

As the work in the village dwindled,
Aruna, Ramachari’s wife, started working
in a chappal company in Hyderabad.
"There was no choice," she says. "I had
never been a migrant worker before. But
there were no chances of finding work
here." So, she migrates for one month at
a time, leaving their three children with
her husband. More than 250 workers
migrated out of the village looking for
work leaving the elderly and the young
children behind.
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While Aruna went to work in the city,
the family would remain hungry many
times. At times, Ramachary  had to
borrow from the neighbours even to buy
some broken rice. Ramachari would often
fall ill and keep poor health. He was not
able to work in the same capacity as
before.

In what way was Ramachari’s
livelihood related to agriculture in the
village?
Do you think the hardships that the
family faces were because of:
(a) Ramachari’s lack of awareness and
effort?
OR
b) the livelihood situation in the village?
What do you think can be done so
that Ramachari and his family get two
square meals a day?
How would you describe the
exchange between Ramachari and the
farmers in the village?
How many kilograms of  paddy would
Ramachari retain for the family in
normal years?
Can we consider Rs. 8000 a year
sufficient to cover the family’s
expenses (other than foodgrains)?

Chandraiah is a cart-puller. His family
lives in the village while he works in the
city market and lives in the city slums.  At
times, he earns Rs.100  and on some days,
he doesn't earn more than Rs.40,
depending on the number of trips he
makes with his cart. During the day,
Chandraiah eats from one of the carts in
the market selling roti and dal.

Since he wants to save money to send
to his family, he usually eats less than
what would be adequate for the heavy
manual work that he does. Towards the
evening, he is very tired. All the cart-pullers
who stay in the slums pool in money and
take turns to cook the evening meal. Living
and working for twenty years in this
manner, without adequate nutrition, has
sapped Chandraiah’s energy and he looks
much older than his age.

Discuss what is common about
Chandraiah’s and Ramachari’s lives.

Poverty as Chronic Hunger
Situation of chronic hunger is

widespread. Numerous people like
Ramachari and Chandraiah across Indian
villages and cities cannot afford enough
food every day to be healthy and lead an
active life.

Fig 17.1:  Discuss the different living
standards in the above urban picture
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They may not always appear to be in
the desperate situation that we find with
homeless or old people living on the
streets. These people may look normal to
us but they do experience hunger and
fatigue. They do not get sufficient food to
eat. They are eating less than what they
should. If  this situation continues for a
long time, it is called chronic or persistent
hunger. They are usually tired, feel weak and
often fall ill.

We need energy to move muscles, to
walk, talk and do our routine work. We get
this energy from the food we eat. This
energy is measured in kilocalories (kcal).
For example, one tea spoon of sugar gives
us 40 kcal, one tea spoon of oil gives us 90
kcal. If you look at any packaged food, it
usually indicates the total calories that one
would get from it.

The national calorie standard was
established as 2,400 and 2,100 kcal per day
for rural and urban areas respectively. On
an average, a person requires food that
would provide 2100 kcal per day as a
minimum energy intake to stay healthy. In
rural areas, where manual work is more
intense, the calorie intake requirement is
higher at 2400 kcal per day.

Can you imagine that 80 percent of
people in rural areas in India consume food
that is way below the calorie standard? That
is 4 out of 5 persons have food that is
deficient in calories. Deficiency in
calories is not limited to people in the
villages alone. In the urban areas too, 3 out
of every 5 persons have food that is
deficient in calories.

What is even more disturbing is that
over the years, the calorie consumption of
the poorest has been declining. When
compared to the 1980s, while our country
as a whole seems to have become more
prosperous and we have many more goods
and services than were available earlier. But
among the poorest, hunger has increased.
They actually consume less calories today
than say 25 years back!

What is the average calorie intake of
persons in the top quarter in the
country?

By what percentage does the calorie
intake of persons in the bottom
quarter fall short of the daily calorie
standard?

Why do you think is the calorie intake
of the people so low?

Hunger is not just painful to bear, it is
also destructive. Chronic hunger and
calorie deficiency is related to under-
nourishment. People who are chronically
hungry do not have access to sufficient
amounts of safe and nutritious food and
therefore are undernourished. Their
undernourishment makes it hard to study,
work or otherwise perform physical
activities. Undernourished children do not
grow as quickly as healthy children.
Mentally, they may develop more slowly.
Constant hunger weakens the immune
system and makes them more vulnerable
to diseases and infections. Mothers living
in constant hunger often give birth to
underweight and weak babies.
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Food Inequality
Like scientists do experiments in the laboratories and generate data, for social

sciences, surveys are a valuable source of data and constitute evidence for analysis.
National Sample Survey is one such survey conducted by the government of India to
know about the economic and social conditions of the people. Surveyors interview a
large number of households across the country and compile this information on vari-
ous items. This data is then used by researchers to understand what is happening to
employment,  spending capacity of people, schooling, health, access to drinking water
etc.  This data is particularly useful to know whether the government policies are mov-
ing in the right direction or not.

Graph 1 on calorie intake was drawn using information collected during National
Sample Survey done in 2004.  Researchers tried to look at the calorie intake per per-
son and found that the calorie intake differs widely across the poor and the rich.  People
with very low income can spend very little (the poorest), and consume 1624 kcal on an
average.  As the incomes and spending capacity increases, the calorie intake rises. The
calorie intake of the poorest continues to be much less than the calorie intake of the
top quarter of the population, despite the poor needing more calories because of harder
manual work.

For a very large percentage of people, their daily food intake doesn’t meet the
calorie requirement.  All the people whose food/calarie intake falls below the calorie
standard can be considered as poor.

Note: Expenditure here means spending on household items like food, clothing, footwear, edu-
cation, medical care, fuel and lighting, house rent etc.  In 2004, every person in the bottom quarter
could spend less than Rs. 340 per month per person, i.e. even less than Rs. 12 a day on these
essential items of living!  Those in the second quarter were spending a little more and so on. As one
goes further on the x-axis, the spending rises.

Graph 1: Calorie intake per person, per day in Rural India
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Activity

One way to find out if we are properly nourished is
to calculate what Nutrition Scientists call Body Mass
Index (BMI). This is easy to calculate. Let each
student in the class find out his/her weight and height.
Take the weight of the student in kgs. Then take the
height by drawing up a scale on the wall and
measuring accurately with the head straight. Convert
the height recorded in centimeters into meters.
Divide the weight in kgs by the square of the height.
The number you get is called BMI. Then look at the
BMI for age table given in the last pages of the book.
For example,if the girl student is 14 years and 8
months age, and the BMI is 15.2, then she is undernourished. Similarly, if the BMI of
a boy aged 15 years and 6 months is 28, then he is overweight. Discuss the life situation,
food and exercise habits of students in general without making any one feel ashamed
in the class.

BMI = Body weight (in kgs)  ÷ height × height (in metres)

Why Poverty? How can it be
eliminated?

The most important contributor to
poverty, as you would have guessed by now,
is the lack of regular employment.

In the absence of employment
opportunities, people lack the purchasing
power (income) to fulfil their basic needs.
Chronic hunger is one of the fallouts of this
lack of minimum purchasing power.
Agriculture - Source of Livelihood

More than 50 percent of the people in
India still depend upon agricultural
activities for their livelihood.  However,
agriculture contributes only 1/6th of the
total income of the country. Limited
employment opportunities in manu-
facturing and services have forced people

to continue to depend upon agriculture.
Most of them are small farmers and
agricultural labourers. Besides, there are
persons whose occupations are allied to
agriculture like the carpenter Ramachari.
Success of such non-farm workers like
potters, leather workers, small-processing
units workers in the village also depends
on the state of agriculture.  We saw how
Ramachari and his family suffered when
agriculture stagnated in the village. There
was no demand for tools and implements
that Ramachari could make. Ramachari had
little work and hardly any income. Like
other poor households, the family
possessed no land or cattle. The village
could provide no opportunities for work as
agricultural labourer in the fields in that
year. Neither was there any non-farm work.

Fig 17.2: Measuring the height
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4. Outlets or marketing the crops at a
fair price for producers

5. Development of roads and transport
system in the countryside

6. Assistance to farmers in case of crop
failure

 Other Livelihood Options
In Telangana and Andhra Pradesh,

nearly 40 Percentage of all rural families
are mainly agricultural labourers. These
families are mostly landless and others
cultivate very little land. The opportunities
for work are very limited. The number of
days of agricultural work that labourers can
manage to get in a normal year varies from
120 to 180 days.  There are long stretches
of lean season when practically no work is
available on the fields.

In years when the crops fail due to
droughts, floods, pest attack or any other
calamity, the number of days of agricultural
work are further reduced. These are the
times when large-scale migrations happen
and acute distress and hunger strikes the
countryside. What can be done to ensure
that their livelihoods are protected in such
circumstances?

The Right to Work states that everyone
should be given the opportunity to work for
a basic living.  The Indian Constitution
refers to the right to work under the
“directive principles of state policy”.
Article 41 stresses that “the state, shall
within the limits of its economic capacity
and development, make effective provision
for securing right to work...” However,
people have never being able to excercise
these rights.  The government could start
public works and workers would be
employed. But people generally could not
demand work when they required or
somewhere close to their homes.

Since the well-being and livelihood of
so many people is dependent on
agriculture, it is very important that
agriculture grows well.  When agriculture
prospers, it would normally generate
employment and income for people in the
rural areas.  Also, when agricultural
production is abundant, prices of food items
are likely to be more affordable for people
than they would  otherwise be.

At present, there are a variety of
problems plaguing agriculture. You have
read in the Chapter Agriculture in Our
Times in Class VI about how the small
farmers suffer as a result of lack of water
for irrigation, lack of loans at reasonable
interest rates and lack of reliable seeds and
fertilisers for cropping. (You might want
to re-read and recall the case-studies of
small farmers Ravi and Ramu in
Venkatapuram.) The high costs of inputs,
low yields and frequent crop failure have
led to acute farmer distress.  Most small
farmers are also forced to work as
agricultural labourers in order to make the
ends meet.  In fact, four out of five farmers
in Telangana and Andhra Pradesh are like
Ravi and Ramu.

Here are a few steps that the
government must undertake to
support agricultural growth and those
dependent on agriculture. Can you
write a few lines on each? Why is it
important? You could give examples
from your own context.

1. Timely provision of seeds, fertilisers,
pesticides by the government so that
the farmer does not have to depend on
middlemen/ traders. The government
must ensure that these products are of
standard quality and reasonably priced.

2. Small irrigation projects
3. Timely availability of bank loans at

reasonable interest rate
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Mahatma Gandhi National Rural Employment Gurantee Act (MNREGA)
Baleshwar Mahto, a resident of Bihar’s Araria district goes to Punjab every year in

search of work to sustain his family. He had planned to go there this June as well.
However, he got MNREGA employment in his own village, so he decided to stay back.

A large number of people from Araria are forced to look for work in Punjab, Delhi
and Gujarat as employment is hard to find locally. What is available is very poorly
paid, with wages varying from Rs.40 to Rs.60 a day during the harvest season.
Otherwise, even less (Rs.25 to Rs.50 a day). Baleshwar takes up such employment
only when he is forced to stay back in his village, for instance, owing to illness in the
family.

However, in the cities, the migrant workers live in deplorable conditions, with no
access to basic facilities such as shelter, sanitation or even safe drinking water. Women
and children who are left behind face insecurity, and family relations often suffer.

MNREGA is a triple bonus for Baleshwar: apart from providing local employment,
it enables him to combine this work with tending his own fields and spending more
time with his family.

MNREGA lays down that any adult member willing to do unskilled manual work
and who is looking for work must be given work by the government. A rural house-
hold can demand at least one hundred days of employment in a year for which they
would be paid not below the minimum wages. The following are some sample activi-
ties taken up under MNREGA.

 water conservation and water harvesting
 drought proofing (including afforestation and tree plantation)
 provisions of irrigation facility to land owned by households belonging to

the SCs and STs
 renovation of traditional water bodies including desilting of tanks
With the help of your teacher, find out what the above works (given in italics)
mean.
Plan a visit to one of the sites in your village/ town where you can see public
works in progress. Record your conversations.
Why do you think the MNREGA  places priority on provision of irrigation facility
to land owned by households belonging to the SCs and STs?
Why MNREGA is treated as a major breakthrough towards protection of rural
livelihoods?

After years of struggle by people’s
groups, the Mahatma Gandhi National
Rural Employment Guarantee Act, 2005

(MNREGA) was passed. It was a major
breakthrough towards the protection of
livelihoods in rural areas.
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(MNREGA)

[Mahatma Gandhi National Rural
Employment Guarantee Act (MNREGA)]
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A Social Audit Report
The findings of the social audit team in

Ishapalle, Nizamabad district in Telangana
in Feb. 2009 show:

payments were made correctly,
the field assistant performed his
function well,
there were no contractors at the
worksite,
but the work quality is poor.

Besides, it found that :
Plantation and ploughing work has been

done only in 5.6 acres, whereas the
measurement sheet of this work shows that
ploughing and plantation work has been
done in 15 acres. So, money has been paid
for the excess of 9.4 acres. Old Technical
Assistant Rammohan is responsible for this
issue.

As per the records, Ramadevi of
Sindiket Nagar had to be paid Rs.400 for 6
days regarding Pebble Bunding work . But
she has not been paid the amount.

You can access the information of
social audit for your village at the website
for The Society for Social Audit,
Accountability and Transparency,
Department of Rural Development,
Government of Telangana www.
socialaudit.telangana.gov.in

Access to Affordable Food
“From his granary, the king should

set apart one half for the people in the
countryside in times of distress, and use
the other half and he should replace old
stock for new.”

-Arthashastra (2.15.22-23)
by Kautilya, 4th Century B.C.

Alongside employment, the
government has to ensure that everyone has
access to affordable food.  Employment
and income cannot do much if the prices
of essential items are very high. The major
way in which the government tries to ensure
that the essential items are affordable is to
sell foodgrains through the ration shops at
a “fair price”. The government buys
foodgrains from farmers and supplies these
to the ration shops.  Ration shops keep
stocks of foodgrains (and other essential
items like sugar, pulses, kerosene oil for
cooking) and these items are then sold to
the people. Prices at the ration shops are
meant to be lower than the prices in the
market.

The system of ration shops distributing
foodgrains and other essential items is
known as the Public Distribution System
(or PDS in short). PDS has existed in India
right from the time of independence and
has played a crucial role in making food to
available to everyone, both in the rural and
urban areas. There were, of course,
problems of functioning. In some places,
the ration shops would not open regularly
or on time. The foodgrain stocks would be
adulterated with the intention that no one
buys it. Ration shop owners would be found
selling foodgrains to other shops rather
than to the public. Many people including
the poor would not receive ration.
Performance of ration shops was not so
good as expected in the poorest states and
the poorest regions of India.

Do you think that cash transfer
scheme  is an alternative to the PDS?
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www.socialaudit.telangana.gov.in

[Public Distribution
System (PDS)]
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1.A few energetic literate youth who usually
belong to the families of MNREGA workers
are trained in social audit processes.

2.These youth form teams go from door-to-door to
verify muster rolls, check out worksites, record
written statements of workers and conduct a series
of meetings in each village.

3.Next, a massive public meeting is organized at the
mandal headquarters attended by people from every
village, their elected representatives, the media, the
MNREGA functionaries concerned, and senior
government officers.

4.At this meeting, village-wise social audit
findings are read out, workers testify and the
officials concerned respond to the issues
raised by giving an explanation about their
actions under complaint.

5. Officials are also required to specify the nature of remedial
action they will take  and the time limit.

6. In the follow-up, social audit teams go back to their villages
every 15 days after the mandal public meeting to ensure that
the decisions taken are actually enforced.
Large amounts of misappropriated funds have been recovered

through social audits. On many occasions, errant officials have
“voluntarily” returned money to workers at the mandal public meeting
itself.  Action has been initiated against corrupt officials. In the
process the awareness about the detailed provisions of MNREGA
rose dramatically among labour.

Social Audit in Telangana and Andhra Pradesh
An offten repeated complaint of government employment programmes has been about corruption.

The benefits of the schemes, it is said,  go to those who wield power and the contractors, whereas
the poor receive much less than what is officially claimed. To reduce corruption, MNREGA introduced
compulsory social audits.

Social audit is a process by which the community verifies (audits) the program and its
implementation. It tries to find out whether the benefits of the project/activities reach the people for
whom it is meant. The erstwhile Andhra Pradesh experience in this regard has been particularly
noteworthy. The government has taken an active role in supporting this initiative from civil society.

S
C
E
R
T, T

E
LA

N
G
A
N
A



128

(MNREGA)

S
C
E
R
T, T

E
LA

N
G
A
N
A



129 Free distribution by T.S. Government 2022-23 Understanding Poverty

Fig 17.3: Children eating mid day meal in school

The problems of PDS require better
implementation.  Since PDS was working
well in the Southern states of Kerala,
Telangana, Andhra Pradesh and Tamil Nadu,
it would certainly be possible to improve,
if only everyone would try.

However, the Indian government had
other plans. Around the year 1997, it
decided that ration shops should cater
mainly to the poor. From here on, the poor
would be served by the ration shops, while
the rest would buy foodgrains mainly from
the market at a higher price.

To implement this new policy on the
PDS, the government needed to know who
the poor are. Thus, the panchayats in the
villages were asked to conduct surveys
called BPL (Below Poverty Line) surveys.
These surveys take into account the family’s
income, means of livelihood, number of
meals per day, clothing, housing, migration,
debt etc. to decide whether the household
is a poor household (BPL household).
Based on the survey results, three types of
cards were issued.

The poorest families are issued
Antyodaya cards. Next, whose situation is
slightly better but still can be considered
poor are issued BPL (White) cards. The
remaining families are issued APL (Pink)
cards.

Quantities and prices of ration given to
each cardholder are different. For example,
the Antyodaya cardholders are entitled to
get 35 kgs of food grains (rice and wheat)
per month per family. The BPL cardholders
in Telangana can receive per month 6 kgs
of foodg rains per head. The Annapurna
Scheme card holders who are the poorest
of the poor (Indigent senior citizens) get
10 kgs of rice free of cost.

Do you think the poor will be served
better now with new policy? Provide
reasons in favour of your answer.
Could you suggest some more ways
of improving the PDS?
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The Struggle towards “The Right to Life”
The new policy on PDS has been in the

center of much debate. We know that about
4 out of 5 people in the rural areas consume
less than the minimum required calories.
And yet, not even 3 out of 10 families in
the rural areas in India possessed BPL and
Antyodaya cards, as per a recent National
Sample Survey report.  Thus, a large number
of people who earlier benefited from the
PDS were no longer covered by it.  Many
families of landless labourers did not have
BPL cards. Whereas, there were some
reports of well-off families with BPL
cards.

There are other contradictions too in
the new PDS (Public Distribution System)
Policy. The government of India often has
huge piles of food stocks (i.e. foodgrains
that it bought from farmers).  There have
been times when foodgrains rot in godowns
and are eaten by rats. Since the ration shops
sell foodgrains at a fair price only to BPL,
Antyodaya and Annapurna card holders,
there are unsold stocks at the ration shop
too.  And yet, there is a feeling that we are
not able to provide food to all.

This is a clear violation of the
fundamental right -   the Right to Life
enshrined in Article 21 of the Indian
Constitution.  People have asked: how can
life be possible without food?  Why can’t
the government take responsibility? Why
can’t the government supply foodgrains for
free rather than have it rot? Is this is a just

situation? Over a period of time, a public
campaign for Right to Food has built up.
People have taken legal action. Civil rights
groups have filed petitions in the Supreme
Court against the government for violation
of the Right to Life, of which the Right to
Food is a part. They have sought that
foodgrains at a fair price should be available
for all families. Each family should be
entitled to more foodgrains than they are
getting presently.

Supreme Court rulings and continuous
pressures from ordinary people have begun
to make small but crucial changes in the
workings of a number of programmes,
including the PDS. But still  much more
needs to change.

Ration shops are also called fair price
shops. Can you guess why?

In this chapter, we have read about the
Right to Work and Right to Food in the
context of widespread persistence of
hunger in India. Both the Right to Work and
Right to Food are absolutely essential to
escape from hunger and poverty. Escape
from poverty and a life of dignity, however,
means much more. It includes health and
education, shelter and clothing, water and
sanitation, pollution free air, energy and
infrastructure, security, non-
discrimination, democratic participation
etc.  These economic and social rights are
again part of the Right to Life. It is this
expanded understanding that the society has
to work towards.
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1. Which of the following statement/ statements in the
context of poverty as chronic hunger is true
a. having food only once a day
b.    having food below the required calorie
c. person driving the harvester and person ploughing
the field require same calorie of food
d. person ploughing the field requires more calorie than shop owner
e. hunger also affects the person’s immune system

2. Identify the major reasons for poverty as described in the chapter.
3. What have been the major features of programmes like MNREGA and PDS? Which

aspects of poverty do they try to address? Why are ration shops necessary?
4. Read the first two paragraphs under the title “The Struggle towards ‘the Right to Life’”

on page 131 and comment on them.
5. Write a letter to your District Collector on the functioning of P.D.S. programme in

your village.

Project:
Visit the ration shop in your neighbourhood and look for the following:
How is the timing of the ration shop convinient for agricultural and casual wage
labourers?
What are the items sold at the ration shop?
Do you find the system of different card-holders?
Can you compare the prices of rice and sugar from the ration shop (for families
below poverty line) with the prices at any other grocery store? [Important: Ask for
the ordinary variety rates at the grocery shop.]
What do people think about the need for PDS?

Keywords
1. Undernourishment 2. Agricultural growth 3. Directive Principles
4. Public works 5. Social audit 6. Below Poverty Line
7. Public Distribution System

Improve your learning
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CH
AP
TE
R Rights Approach to

Development18
The idea of Human Rights

Like the idea of democracy, the idea
of ‘Human Rights’ has gained ground all
over the world during the last 300 years. It
is held that all human beings, irrespective
of who they are – their caste,  gender,
religion, country etc. whether they are law
abiding or criminals, have certain basic
rights which cannot be denied to them. Two
of these rights are very important in the
context of poverty – the right to dignified
life and the right to liberty and freedom.
The right to life means that all human beings
have a right to live in such a way that their
human dignity is not compromised. The
right to liberty and freedom means that they
can do, believe and speak out what they want
without fear (without causing loss of
freedom for others) and live the life of
their choice.

Pavan is a boy of 13 years and lives
with his mother. He lives in a temple town
visited by a large number of pilgrims.
Pavan stands outside the temple gate and
begs in front of pilgrims for food by falling
at their feet. Sometime, some of them
give him stale left over food from their
tiffin boxes. Sometimes, he carries heavy
bags for them and is paid a small amount.

His mother works in a house as
domestic help. She works for almost
twelve hours everyday all through the
month. She is constantly ordered about
by her employers including young
children. She is given left over food after
everyone else has eaten. She is not allowed
to sit before the employers, and has to
always talk to them meekly. She is often
insulted for some minor errors or delays
and has to fight back her tears and anger
lest she be thrown out of job.

In the above example, do you think
Pavan and his mother are able to live
with dignity?
What would give them a life with
dignity?
Are Pavan and his mother free to do
what they want?
Who is to blame for this kind of a life
for Pavan and his mother? Are they
responsible for their own condition?
Whose duty is it to ensure that Pavan
and his mother are able to live a life
of dignity and freedom?Fig 18.1: “The Monsoon Failed this Year”
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In the last chapter, we saw some aspects
of poverty. It is not merely going hungry; it
means lack of resources like land or
education to make a living; it means lack
of gainful employment; it means lack of
access to some basic needs of life like
health services, education, food, etc; it
means lack of voice to be heard and ability
to influence the formulation of policies or
implementation of programmes by the
government.

How can people rise above the poverty?
How can they get the resources and the
facilities needed to rise above poverty?

This can happen only when the
government acts on their behalf. It is often
believed that spending on the welfare of the
poor is a charity and the  resources for this
is a burden for the government. However,
when we recognise that it is the
fundamental right of all people, it becomes
the primary duty of the government to
ensure these rights. Further, the resources
spent on this will be seen not as a waste or
as charity, but as necessary investment for
the future of the country. So, it is important
to pass laws which sanction the economic
and welfare rights of all people.

When the United Nations was formed
in 1945, all countries agreed that human
rights relating to freedom and economic
development are fundamental rights of all
human beings. Many countries guarantee
rights relating to freedom but not to
economic wellbeing like employment, fair
wages and right to access to education,
health services, housing and food. In 1993
once again all countries agreed that both
kinds of rights are essential.

What do we mean? When we say that
people have a right to food, education,
health, housing, employment, we mean that
it is the duty of the government to provide
these for all its people. The governments
should be legally bound to ensure these to
all its citizens and if they are not ensured
then the people can go to court to enforce
their rights. It also means that people like
Pavan don’t have to look at getting their
food and other requirements as charity
given by the well to do people, but as their
fundamental right. They can demand food,
education, housing, medical treatment, etc.
as their rights.

This will only be possible if the
government makes laws in accordance with
these ideas. In the last few years, the
government of India has also made many
such laws. These laws relate to right to
information, employment and school
education. A law to ensure food security
for all is also under preparation. Let us read
about some of these laws in greater detail.

Need for Right to Information to
fight corruption

The government system is a very large
and complex system. It is difficult to ensure
that the policies and programmes are
implemented properly. Programmes which
are undertaken to benefit the poor and
remove poverty often do not reach the
needy and the funds get diverted. A major
reason for this is corruption. One major
reason why corruption thrives is that the
common people do not have proper
information about the programmes and
how they are being implemented.
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The people had no way to verify how
the money was spent by government or
local body institutions. It was not possible
to know how a building  contract was
allotted to a contractor by a municipality
or panchayat, or what quality of bricks and
cement were used, or how many days of
labour was spent in the work. This
information was not shared with the people.
Yet in a democracy, it is the people’s money
that is used for their welfare and therefore,
people have the right to know how it is
being used. Earlier, it was assumed that the
elected representatives alone could ask
about this information in the legislative
houses and check the corruption.

Discuss how the information
regarding a road construction or
building of houses is  maintained by
contractors.
Why do you think checking this
information can help in improving
accountability?

How the movement began

A group of people in Rajasthan
organised themselves under the banner of
Mazdoor Kisan Shakti Sangathan
(MKSS) and demanded information. There
was no legal provision to get the details of
information as mentioned in the above
paragraph from government to the people.
Initially, these documents were collected
with the help of officials. People evaluated
these documents through public meetings.

Soon officials began to resist the idea of
disclosing the information. This led to a
people’s movement, with rallies and
marches for the next three years. People
demanded that the information was crucial
to their own welfare.  They argued that:

Information is crucial to the human
development, and democratic rights.
People can participate in government
and ensure just development only if
they have sufficient information in
the form of official documents.
Information will make governments
more accountable in their
functioning. It is possible to monitor
the functioning and check possibility
of corrupt practices. Information is
crucial to the survival of the poor.
In a situation where information has
to be made public, arbitrary decisions
by the elected representatives or the
officials can be controlled.

After many years of struggle, a law,
making it compulsory to give official
information, was made in the state of
Rajasthan in 1995. During the following
years, many other states also adopted similar
laws. And at the national level, The Right to
Information Act (RTI) was passed by the
Parliament in 2005. Today, the Right to
Information is recognised within the
Constitution under two Fundamental Rights
as Freedom of Expression and Right to Life.

PROVISIONS UNDER RTI
Let  us  read  about  certain

provisions    given   under   RTI and see how
it empowers the people.
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JAN  SUNVAYI : MKSS used to conduct meetings, called ‘jan sunvayi’ (or people’s
hearings). It is true that many people cannot read the government documents themselves.
But every person in a village would like to know what the documents say. Thus, these
were read out and explained. A muster roll would give names of people for whom
wages were paid for making a hand-pump. The villagers can identify if the people
mentioned in the muster roll were present during those days or were migrants, or if
they were paid the amount stated in the document. This would bring out the corrupt in
practices. Through these events people brought in necessary action. Officials were
also given opportunity to defend and talk about the details given in the documents. The
district administration and panchayat officials also participated in these meetings. When
corruption was identified, criminal cases were registered against the concerned persons.

Fig 18.2: Women participants at MKSS meeting

Law prescribes that any individual can
get documents like government orders,
reports, advices, log books, rules and
regulation, attendance list, letters, etc. The
person who wishes to get this information
may have to pay a small amount that will
meet the expenses like making a copy of
the document.

But if the person who is asking for the
information is below poverty line then he
or she need not pay this amount.

Law also prescribes that in every
government office there should be an
officer incharge to respond to these
questions.
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He or she is known as Information
Officer. Above the Information Officer,
there is another
individual appellate
authority who is
expected to make sure
that due action is taken.
Further, at the State and
Central govern-ment
level, there should be
independent Information
Commissions.

Law also prescribes
how much time each
department may take to
provide the information requested. This
ensures that departments don’t withhold the
information for a very long period. In case
the information is not provided in the
prescribed time, the person can complain
to the concerned higher officer and then
register cases at the State or Central
Information Commissions.

With the help of your teacher, make
a table of the orders, reports, advices,
log books etc. that he or she received
from the education department during
the last one year. What documents
does the school maintain to report to
the education department? How is the
record for mid-day meal kept?
Why do you think is the word
‘independent’ important in the
context of State Information
Commission?
Can you think of the questions you
would want to ask the information
officer in the Health department? (If
necessary, read Chapter 9 again and
formulate your questions.)

(Fill with the concerned names and
phone numbers related to your school)

Under the RTI Act, it is also compulsory
for every government office to declare
certain information in public even without
being asked by the people. You can identify
them on the walls of these office buildings.
Or if you have access to internet you will
find that most government department
websites also provide the information about
basic aspects of their institutions under RTI
column. Visit any of these government
offices directly or their websites and note
them down.

Rights Approach to improve the
living conditions

In the previous chapter, we studied
about Right to Food and Right to
Employment. There has been a people’s
struggle to achieve them. Those who argue
for the rights perspective point out that
these rights help people to live with
dignity. It is not just a question of
governments being kind to the poor by
providing them with opportunities of labour
and providing access to food at reasonable
rates so that their living conditions can be

Fig 18.3: Information as per the Right To Information Act, 2005
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improved. It also
enhances the health and
welfare of the entire
society.  Yet, it is true, as
in the case of social audit
of  MNREGA you read
about in the previous
chapter, that citizens
need to be active in
monitoring the perfor-
mance of the government
system regularly, just as
the elected represen-
tatives do.

Right of Children to
Free and
Compulsory
Education (RTE)
Act, 2009

You have read about
the freedom movement
and about the moderates
like Gopala Krishna
Gokhale. Gokhale in
1911 demanded from the
British colonial
government that they make a law for free
and compulsory education for all children
of the country. Of course, the British
government did not agree. Unfortunately,
such a law was not passed even after the
attainment of freedom. Finally, in 2002, the
Parliament recognised education as a
fundamental right. The 86th Amendment of
the Constitution that made education a
fundamental right was passed in the year
2002.

The 86th Amendment says that “the state
shall provide free and compulsory
education to all children between the ages
6 and 14 through a law that it may
determine.” This law was finally passed in
2009 and is called the ‘Right of Children
to Free and Compulsory Education Act,
2009.’

RTE law declares that all children of
the age of 6 to 14 years have the right to
free education and the state has to ensure
the building of sufficient schools in all the
neighbourhoods, appoint properly qualified
teachers and make all necessary provisions
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for quality education. It also declares that the education should ensure all round
development of the children, learning through activities, discovery and exploration in a
child friendly manner. It also states that children should be taught in their mother tongue
and they should be free of fear, trauma and anxiety and be able to express their views freely.

In case free neighbourhood schools are not available, in case sufficient number of
teachers are not available in the schools, or sufficient teaching learning materials are not
available, or if a child is beaten or terrorised, or forced to study in unfriendly manner, such
children can complain to the courts against the authorities.

Do you think your school confirms to these norms?
Find out the person you can complain to about the functioning of your school when
necessary.

1. Correct the false statement:
a) Welfare functions of the government need to

be monitored.
b) People need to allow the elected

representatives alone to monitor the
implementation of programmes.

c) Information officers can withhold the information for indefinite period.
d) By looking at various documents one can identify if the programmes are
implemented without malpractices.

2. Read the paragraph under the heading ‘Need for Information to Fight Corruption’
and answer the following:
Observe any of the government programmes and make a report of its
implementation in your area.

3. Collect a few success stories with regard to Right To Information Act (RTI) from
them newspapers and read them out in your class.

4. RTE is a boon to children. Explain.
5. Do you need any more rights? Why?
6. What information would you ask your Headmaster according to Right to

Information Act?
7. How can you say that the Right to Information Act helps to face the corruption?

Discussion :
Collect the newspaper clippings of the recent raids by Anti Corruption Bureau (ACB)
on corrupted officers and discuss them in the class room.

Improve your learning
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The Indians through means of social
reform have been correcting the orthodoxy
and updating their perceptive world
throughout history. They continue to
imbibe new forms of knowledge from vari-
ous ideas and practices which came to
India and made them part of their cultural
make up and social setting.

You may recall the main aspects of the
Bhakti movement you read about in Class
VII? You may remember that Bhakti saints
criticised orthodoxy among both Hindus
and Muslims and pointed out the oneness
of God and equality of all human beings.
These ideas were further strengthened in
the 18th and 19th centuries.

Christian Missionaries and Oriental
Scholars

Many Christian missionaries came to
India along with the European companies
to preach Christianity in India. They
severely criticised the existing religious
practices and beliefs and tried to persuade
people to adopt Christianity. At the same
time, they also established many
educational institutions, hospitals and
charity services to serve the poor and
needy. This helped in spreading many new
ideas among the people.

Soon, a lively debate ensued between
the missionaries and the leaders of
Hinduism and Islam as each tried to defend
their own religious ideas. Such debates
helped people not only to understand each
others ideas but also encouraged them to
enquire into the original and basic tenets
of their own religions.

Several European scholars studied the
ancient literature of India, translated them
and published them as books. Since they
not only studied books of the eastern
countries but, were also influenced by them
therefore they were called ‘Orientalists’.
Now, these books are available for all to
study.

As the ancient Sanskrit, Tamil, Telugu,
Persian and Arabic books got translated into
European languages; the rich and diverse
cultural heritage of the country was
recognized by all. This enabled the people
to reinterpret their own religions better
with the help of these new ideas.

CH
AP
TE
R Social and Religious

Reform Movements19

The Europeans introduced printing
press in India. It made the appearance of
many newspapers and magazines possible.
Books were also published in different
Indian languages. This made books
accessible to a large number of people at
a very low cost. People could now carry
on debates and discussions through these
newspapers, magazines and books and
easily reach out to a large number of
people.

William Jones        Max Mueller
Orientalists, who translated the Sanskrit

works into English
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Brahma Samaj and the Religious
Movements of Bengal

Raja Rammohan
Roy was born in
Bengal in 1772.  He was
a great scholar of
Sanskrit, Persian and
English language and
also knew Arabic, Latin
and Greek.

He also studied
several religious
philosophies like Hinduism, Islam,
Christianity and Sufism. Having studied
various religious books, he was convinced
that there is only one God and that
worshipping of idols and making sacrifices
were incorrect. He was convinced that all
great religions had the same common
beliefs and it was incorrect to criticise the
religions practiced by others. He also
believed that we should accept a religious
belief only if it is rational and if it is
beneficial to people. He rejected the
authority of priests and called upon the
people to study the original books of their
religions. He published his ideas in
magazines and books using the new
technology of printing to reach out to the
maximum number of people.

In 1828, Rammohan Roy founded the
Brahma Samaj - an assembly of all those
who believed in a universal religion based
on the principle of One Supreme God. After
the death of Rammohan Roy in 1833, the
Brahmo movement was led by
Devendranath Tagore and Keshav Chandra
Sen. They popularised their ideas by giving
lectures all over India.

Keshav Sen’s tour of Maharashtra led
to the foundation of Prarthana Samaj in
Bombay in 1867. It was started by
R. G. Bhandarkar, a famous scholar and

M. G. Ranade with ideas similar, to Brahma
Samaj. Sen also had a major influence upon
Kandukuri Veere-salingam in Andhra  who
started a reform
movement in South
India.Veeresalingam
founded Brahma
Samaj. He
concentrated all his
efforts and energies
on issues like widow
remarriage and
abolition of child marriage. He was a strong
advocate of women’s education which was
forbidden in those days.

However, differences arose among the
members of the Brahma Samaj and they
broke into smaller organizations often

quarrelling with each other.
Keshav Sen eventually

became a disciple of
Ramakrishna Paramahamsa
who preached ardent
devotion to goddess Kali.

Swami Vivekananda was
also a disciple of
Ramakrishna and he set up
the Ramakrishna Mission

with two objectives - to revive a reformed
Hindu religion and to engage in social work
and social service for national
reconstruction.

He believed that
Hindu religion was
superior to all
others. He
emphasized on the
teachings of
Upanishadas which
were being
translated and
printed in large
numbers.

Raja Rammohan Roy

Kandukuri
Veeresalingam

Swami Vivekananda

Ramakrishna
Paramahamsa
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 At the same time, he wanted Hindu
religion to get rid of ritualism, superstitions
etc. and adopt some of the positive qualities
of European culture like freedom and
respect for women, work ethic, technology
etc. He wanted the Mission to set up
hospitals, schools, orphanages and also
work to bring relief in times of floods and
famines. He injected modernisation into
our minds through religion.

How do you think were the early
reformers influenced by European
culture and Christianity?
In what way do you think did printing
help in the spread of these new ideas?

Arya Samaj in Punjab
Swami Dayananda

Saraswati (1824-
1883) was a social
reformer who rejected
the orthodox
ritualistic Hinduism
and became a
wandering sanyasi.

He studied the
Vedas and was
convinced that they
contained the true
religion and he
rejected all later
additions to Hindu religion like many gods
and goddesses, idol and temple worship and
Brahmanic priesthood and caste system.

He advocated worship of one Supreme
God through simple rituals and recitation
of  Vedic mantras. He rejected all the other
religions as false religions and wanted
Hindus who had converted to other
religions to return to Hinduism based on
the Vedas.

He set up Arya Samaj in 1875, to
preach his ideas and also wrote a book,
Satyartha Prakash, which was printed in
large numbers and read widely by the
educated class.

After his death in 1883, his followers
in Punjab set up the Dayanand Anglo Vedic
(DAV) School to educate children in
modern subjects and at the same time, keep
them in touch with their religion and
culture. Some years later, there were
differences within the Arya Samaj
movement.  Some people felt that they
should only focus on teaching Vedic
religion and not modern subjects and
counter the influence of other religions.
They set up Gurukul Kangri University in
Haridwar.

Compare the religious views of
Rammohan Roy, Vivekananda and
Dayananda and point out the similarities
and differences among them.
If you had to choose between a DAV
school, Gurukul School and a
government run school, which one
would you prefer to go to and why?

Reform and Education among
Muslims

Just as the reformist Hindus had to
struggle against the orthodox  practices, so
too reformist Muslims had to struggle
against their orthodox religious  practices.
The suppression of the revolt of 1857 had
created a lot of bitterness between
Muslims and the British. Most Maulvis
were opposed to English education as they
felt that the teachings of modern science
and philosophy were contrary to Islamic
tenets.

Swami Dayananda
Saraswati

S
C
E
R
T, T

E
LA

N
G
A
N
A



154

(DAV)

DAV

S
C
E
R
T, T

E
LA

N
G
A
N
A



155 Free distribution by T.S. Government 2022-23 Social and Religious Reform Movements

However, many Muslims like Sir Syed
Ahmed Khan (1817-1898) were convinced
that the bitterness between Muslims and the
British must end. They believed that, in
order to progress, Muslims should
participate in government and get larger
share in Government jobs.

This was possible only through modern
education.  Sir Syed tried to modernize
Muslim community and
propagated his ideas
through his writings in
a journal.

Sir Syed started the
Aligarh Movement for
the spread of modern
education and social
reforms among the
Muslims. He was in
favour of women’s
education and the abol i tion of  purdah. He
wanted to interpret Islam and bridge the gap
between religion, modern science and
philosophy. In 1864, Sir Syed promoted a
scientific society which translated many
scientific works into Urdu and published
them.  His greatest achievement was the
establishment of the Mohammedan Anglo
Oriental (MAO) College at Aligarh in 1875.
It sought to teach English and science but
in an Islamic atmosphere. In course of time,
this became the most important educational
institution for Indian Muslims.  It later
developed into the Aligarh Muslim
University. You may notice both the DAV
and MAO institutions through teaching
their respective religions updated their
respective communities in knowledge
suitable to the changed needs.

You may have noticed that all the
reformers tried to reinterpret the
ancient religious books in order to
defend their reformist ideas. Look at
the examples of all the major
reformers and see how they did this.
Why do you think was there
bitterness between Muslims and the
British after 1857?
Do you see any similarity between
the DAV schools and the MAO
college?
Do you find any religious idea
advocated by the above reformers
which was not part of the Bhakti
Movement?

Social Reforms and Women
Nowadays, most girls from middle

class families go to school, and often study
along with boys.  On growing up, many of
them go to colleges and universities and
take up jobs. Women are free to pursue
different kinds of careers just like men.
They can travel to distant places and take
up work.

According to law, if they are adults,
they can marry anyone they like, from any
caste and community, or not marry at all
and widows can remarry too. All women,
like all men, can vote and stand for
elections and take part in public life.  Even
though women still face discrimination,
they can fight against it and assert their
rights.

Two hundred years ago things were very
different.  Most children were married off
at an early age of five or six years. Both
Hindu and Muslim men could marry more
than one woman.

Sir Syed Ahmed
Khan
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In some parts of the country, upper
caste women were burnt along with the
bodies of their dead husbands. This was
called ‘sati’. The life of a widow who did
not commit sati was one of hardship and ill
treatment because people felt that such
women were inauspicious and unprotected.
They had to wear white saris and shave off
their heads and not take part in auspicious
activities. Women’s right to property was
also restricted.  Besides, most women had
virtually no access to education.  In many
parts of the country, people believed that if
a woman was educated, she would not be
stayed under the control of her husband or
in-laws.

However, this was not the same for all
the communities. Such treatment was more
common in upper castes and powerful
communities as compared to tribal
societies and labouring communities.

Minimum Age of Marriage
In 1846, a law was passed to disallow

marriage of girls below ten years. In 1891,
this was raised to 12 years. In 1929,
through the Sharada Act, the minimum age
was raised to 14 years. Finally, the limit
was raised to 18 years for girls and 21
years for boys in 1978.

Reformers like Rammohan Roy wrote
about the way women were forced to bear
the burden of domestic work, confined to
the home and the kitchen, and not allowed
to move out and get educated. He began a
campaign against the practice of sati and
tried to show that the practice of widow
burning had no sanction in ancient texts. By
the early nineteenth century, many British
officials had also begun to criticise Indian
traditions and customs. They were willing
to listen to Rammohan and sati was
officially banned in 1829.

Another Bengali reformer, Ishwar
Chandra Vidyasagar fought for remarriage
of widows, especially child widows.
Finally, a law was passed allowing widow
remarriage in 1855. Vidyasagar also fought
against child marriage and the practice of
men marrying many girls (polygamy). He
was deeply involved in the movement for
education of girls and despite severe
opposition helped setting up schools for
girls.

An observer described the first
widow remarriage celebrated in Calcutta
in 1856.

“I shall never forget the day. When
Vidyasagar came with his friend, the
bridegroom… the crowd of spectators
was so great that there was not an inch
of space… After the ceremony, it
became the subject of discussion
everywhere; in the bazaars and in the
shops, in the streets, in the public
squares, in students’ hostels, in drawing
rooms, and in distant village homes
where even women earnestly discussed
it among themselves.”

Write a dialogue between
supporters and opposers of widow
remarriage.

Why do you think was it important
to get the government to pass laws
for social reform?

Reform Movements in Nizam’s
Dominions

Nizam Dominions despite being a
princely state under the British para-
mountcy was influenced by the ongoing
reform movements in the country. Social
reformers like Mohib Hussain started a
journal Mullim-e-Niswan for writing on
women’s issues.
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He advocated education for women
and took stand against the pardah system.
He was concerned about pardah that was
confined to royal household earlier was
spreading to Muslims of lower orders. His
couplets were full of reformist fervor and
criticism of traditions.

“ Our nation is most conservative and
adament in nature. It adheres to the old-
est customs and habits”.

Further advocated Sufi tradition of
unity.

“ O Mohib, Those people, who work
for disunity between Hindus and
Muslims.

Are  more dangerous than the deadly
snakes”.

You would have noticed in the above
description that most of the people who
fought for the rights of women were men.
At that time, very few women were
educated and were not in a position to
participate in public activities. We shall
now read about some outstanding
courageous women who fought for the
rights of women in such conditions.

Women Reformers
Savitribai Jyotirao Phule (1831–
1897)

Savitribai Phule, along with her husband
Jyotiba Phule, played an important role in
improving women’s conditions in
Maharashtra.

Jyotiba set up a school
for girls of ‘untouchable’
castes in 1848 in Pune. He
trained Savitribai to
become the first woman
teacher.

Savitribai Phule

Pandita Ramabai
Saraswati

Despite facing severe opposition for
educating lower caste girls, Savitribai
continued to teach.  After the death of
Jyotirao Phule, Savitribai took over the
responsibility of Satya Shodhak Samaj.
She presided over meetings and guided
workers. Savitribai worked relentlessly for
the victims of plague, and organized camps
for poor children.  It is said that she used
to feed two thousand children everyday
during the epidemic.

Isn’t a woman’s life as dear to her as
yours is to you? … once a woman’s husband
has died, … what’s in store for her? The
barber comes to shave all the curls and hair
off her head, just to cool your eyes. … She
is shut out from going to weddings,
receptions and other auspicious occasions
that married women go to. And why all these
restrictions? Because her husband has died.
She is unlucky: ill fate is written on her
forehead. Her face is not to be seen, it’s a
bad omen.

- Tarabai Shinde, Stripurush Tulna,
1882 (Tarabai was an associate of
Savitribai Phule)

Pandita Ramabai Saraswati (1858
–1922)

Ramabai was
born in  Maharashtra
and her father
educated her in
Sanskrit scriptures
despite orthodox
opposition.  After
the death of her
father, Ramabai and
her brother
wandered all over India including Kolkata
in Bengal.
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However, there were many people who
strongly resisted these efforts to spread
education among girls. They felt that if
girls became educated, they would not
remain under the control of their husbands
and would not do household duties. Parents
who were courageous enough to send their
daughters to school were socially
boycotted. Nevertheless, many families
began opting for social change and slowly,
girls began to study in schools and colleges.

Do you think equal importance is
given to the education of girls today
or the girls still face discrimination?

What problems do girls face in
getting educated which boys do not
face?
To what extent has the treatment of
widows changed today?
Do dalit girls and Muslim girls face
special problems in education even
today?

Social Reforms - Caste System
You have read about caste

discrimination in the previous classes. The
upper castes like Brahmins and kshatriyas
treated the labouring groups at the bottom
of the society as shudras or
“untouchables”. They were not allowed to
enter temples, draw water from the wells
used by the upper castes, to learn to read
or write or study scriptures. They were seen
as inferior human beings whose only work
was serving the upper castes. Rulers of
those times enforced such caste
discrimination by punishing those who did
not follow the caste norms.

She came to be known as Pandita
Ramabai Saraswati in recognition of her
learning.

“Men behave with us women like they
behave towards animals.  When we make
efforts to improve our situation, it is said
that we are revolting against men and that
it is a sin.  In fact, the biggest sin is to
endure the ill deeds and not oppose them”
Ramabai Saraswati.

Ramabai devoted her entire life to
helping women, especially widows. She
travelled alone to England and America to
learn about women’s organisations. On her
return to India, she started an ashram and
school known as Sharada Sadan in
Mumbai to educate widows. Women were
taught many kinds of skills and vocations
at this school so that they could stand on
their own feet. It also provided housing,
education, vocational training and medical
services for many needy groups including
widows, orphans and the blind.  She often
said that women bear everything silently
because they have to depend on men and
unless they became self-supporting they
cannot assert their rights.
Education among Muslim women

 From the early twentieth century,
Muslim women like the Begums of Bhopal
played a notable role in promoting
education among women. Another
remarkable woman, Begum Rokeya
Sakhawat Hossain started schools for
Muslim girls in Patna and Calcutta. She was
a fearless critic of conservative ideas,
arguing that religious leaders of every faith
accorded an inferior place to women.

As a result of the efforts of these social
reformers, schools and colleges were
opened for girls and many of them even
became doctors and teachers.
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This began to change with the
establishment of British rule in India. The
British courts implemented the same laws
for all. The Christian missionaries and the
government opened schools where
admission was given to all children
irrespective of their caste background. The
missionaries were particularly active in
educating the children of lower castes who
had till then been deprived of all education.
Government service, especially in the army,
was now open to all even people from
castes considered as low or untouchable.
Many moved to the new emerging towns
to find new kinds of employment. All this
brought about changes in the position of
the lower castes, who began to question
caste based discrimination. Let us see how
this happened and who were the people who
led these movements for equality and
ending the caste system.

No place inside the classroom
In the Bombay presidency, as late as

1829, some people were called
untouchables and not allowed into even
Government schools.  When some of
them pressed hard for their right, they
were only allowed to sit in the veranda
outside the classroom and listen to the
classes, without “polluting” the room
where upper-caste boys were taught.

1. Imagine that you are one of the
students sitting in the school
veranda and listening to the
classes.  What kind of questions
would be rising in your mind?

2. Some people thought this situation
was better than the total lack of
education for untouchable people.
Would you agree with this view?

 Jyotiba Phule

Jyotiba Phule (1827-1890) and
Satya Shodhak Samaj

Jyotiba Phule
was born in
Maharashtra and
studied in schools
setup by Christian
Missionaries.

The turning point
in Jyotiba’s life was
when he joined the
marriage procession of his Brahmin friend
and was insulted by the family members.
On growing up, he developed his own ideas
about  discrimination in caste based society
and he set out to attack the claim of the
Brahmin’s that they were superior to others.
He proposed that Shudras (labouring
castes) and Ati Shudras (untouchables)
should unite to challenge caste
discrimination.

Jyotiba Phule founded Satya Shodhak
Samaj to build a new society based on truth
and equality.  He and his wife, Savitribai
Phule, started a school for girls of the
Mahar and Maang castes which were
considered untouchable.  They had to face
the opposition of their closest relatives also.

Phule wrote several books like
“Gulamgiri”, attacking caste system
which he equated with slavery. Phule and
Satya Shodhak Samaj campaigned for
special schools, colleges and hostels for
the children of ‘low’ castes where the
teachers too would be from ‘low’ castes.
They conducted competitions in essay
writing, debates and public speaking so that
they could gain confidence and self respect.
They called upon the ‘low’ castes to conduct
marriage and death ceremonies without the
Brahmins.
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As a child,
Ambedkar exper-
ienced what caste
prejudice meant in
everyday life. In
school, Ambedkar
and other untouch-
able children were
segregated and given
little attention or
assistance by the
teachers.  They were not allowed to sit
inside the class.  Even if they needed to
drink water, somebody from a higher caste
would have to pour it from a height as they
were not allowed to touch either the water
or the vessel that contained it. Overcoming
numerous social and financial obstacles,
Ambedkar became one of the first dalits to
obtain college education in India.

He went to America and England for
higher studies. On his return to India, he
practised as a lawyer and teacher. In 1927,
he began public movements for the rights
of dalits to use public drinking water
resources and to enter Hindu temples.
Ambedkar wanted the national movement
to focus on caste question particularly
untouchability, so that the Independent India
will be free from historically inherited
caste evil. In view of his role in mobilising
the dalits, he was invited in 1932 by the
colonial government to a conference on
political future of India. He argued that the
dalits should vote separately for dalit
candidates to the legislatures. Even though
the British accepted this recommendation,
it was opposed by Gandhiji. Finally an
agreement was reached that there would be
some seats reserved for dalits to which all
could vote.

Dr. B. R. Ambedkar

Narayana Guru

Do you think these demands are
necessary even today?
Why do you think did he insist on
‘low’ caste teachers to teach such
students?

Narayana Guru  (1856-1928)
Narayana Guru was a religious leader

who preached the idea of  “One Jathi, One
God and One Religion for
all”.

His father was an
ayurveda doctor and ran a
school for children in
which Narayana also
studied.

Narayana Guru called
upon the Ezhava
community to give up
several aspects of their low caste status like
making liquor and animal sacrifices. He set
up temples where no caste discrimination
would be practiced and very simple rituals
would be followed without Brahmin priests.
He also said that building schools for
children was more important than building
temples. Soon, his followers increased to
include people of other castes  who were
influenced by his scholarship and
spirituality. Narayana Guru actively
criticized caste system and called for an
end to all forms of caste discrimination.

Compare the efforts of Narayana
Guru and Jyotiba Phule. What
similarities and differences do you
see between them?

Dr. B. R. Ambedkar (1891–1956)
Ambedkar was born in Maharashtra. His

father who was employed in the army
encouraged his children to go to school.
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He founded an Independent Labour
Party to represent the interests of the dalits.

Around 1932, Gandhiji started a
movement against untouchability. He called
the ‘untouchable’ castes as Harijans or
‘People of God’. He wanted to ensure
equal access to temples, water sources and
schools for them. This campaign was taken
up by the Congress in a big way and helped
to bring millions of dalits into the national
movement.

After India’s independence in 1947,
Ambedkar was invited to serve as the
nation’s first law minister. Ambedkar was
appointed as the Chairman of the
Constitution Drafting Committee,
nominated by the Constituent Assembly to
write India’s new constitution.  The text
prepared by Ambedkar provided
constitutional guarantees and protections
for a wide range of civil liberties for
individual citizens, including freedom of
religion, the abolition of untouchability and
the outlawing of all forms of
discrimination.

Ambedkar argued for extensive
economic and social rights for women. He
also won the Constituent Assembly’s
support for introducing a system of
reservation of jobs in the civil services,
schools and colleges for members of
scheduled castes and scheduled tribes.
Towards the end of his life, he converted
to Buddhism.
 What are the similarities and

differences in the approaches of
Gandhiji and Ambedkar towards dalits?

 Do you think dalits have equal access
to temples, water sources and schools
today? What problems do dalits face
today?

Bhagya Reddy Varma (1888-1939)
Several dalit

leaders of Telangana
like Bhagya Reddy
Varma (his original
name was Maderi
Bagaiah), worked
tirelessly to make the
dalit people aware of
their plight and fight for
their rights.

They were of the view that the dalits
were the original inhabitants of the land and
had been subjugated by force by Aryan
upper castes. They called upon dalits to call
themselves ‘Adi  Hindus’. His basic aim
was to become “part of Hindu Society rather
than to remain outside of it”.  In 1906,
Bhagya Reddy started “Jagan Mitra
Mandali” to spread awareness among dalits
by using popular folk arts. However he
invoked Hindu Puranic tradition to
eradicate caste. They set up schools and
also persuaded the Nizam to allocate
special funds for the education of dalits.
They also led successful agitations against
the practice of dedicating girls, especially
dalit girls, as devadasis or joginis to
temples and forcing them into prostitution.
As a part of their campaign to fight the Hindu
caste system, they took keen interest in the
teachings of the Buddha and promoted the
adoption of Buddhism by Dalits.
Arigey Ramaswamy

Arigey Rama-swamy was an important
Dalit leader in
Hyderabad State.  He
was a follower of
Achala Siddhanta and
Brahma Samaj.

Bhagya Reddy
Varma

Arigey Ramaswamy
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Eshwari Bai transformed as dalit politician
and became a champion of SCs/STs. She
was an ardent follower of
Dr.B.R.Ambedkar. She served as a national
president of the Republican party of India.
She was elected councilor of the
Secunderabad Municipal Corporation in
1950. She established a vocational “Work
Centre for Women’ in 1950 and trained
number of women in tailoring, spinning,
knitting and other crafts.

She  constructed a school at Chinta Bai,
Chilkalguda, with her own funds and do-
nated it to the government. She also served
as secretary of Indian Conference of So-
cial Welfare (ICSW) and member of the
Indian Red Cross Society. As a chairper-
son of the Women and Child Welfare Com-
mittee, she was instrumental in bringing
legislation for free education of girl stu-
dents up to higher education. She used to
fight against all social evils, atrocities, in-
justices against dalits and women, land dis-
tribution for the landless poor during her
tenure as MLA. She also fought for sepa-
rate statehood for
Telangana.
T.N.
Sadalakshmi

T.N.Sadalakshmi
was a prominent dalit
political leader and a
social activist of
Telangana. She was a
member of Arya
Samaj and took ac-
tive part in the social reform movement
among dalit communities.  She was elected
to the Legislative Assembly and worked as
Minister and Deputy Speaker.

Eshwari Bai

T. N. Sadalakshmi

He founded Sunitha Bala Samajam and
carried out social reform activities among
the dalits in Secunderabad. He also founded
Adi- Hindu Jatiyonnati Sabha. He was for
dalits to abandon drinking of liquor to get
respect in the society on par with others.
He also took up eradication of the Jogini
system and preached against animal sacri-
fice and child marriage.

Recall the teachings of Buddha with
regard to caste system.
How would the feeling that the dalits
were the original inhabitants of
Telangana and Andhra have helped in
boosting the confidence of the
dalits?

Women and Dalits in Freedom
Movement

Gandhiji encouraged women to
participate in the non-cooperation
movement and satyagrahas. His success
in enlisting women in his campaigns,
including the salt satyagraha, anti-
untouchability campaign and the peasant
movement, gave many women a new self-
confidence and dignity in the mainstream
of Indian public life. Women joined the
national movement in large numbers. They
hoped that they would enjoy equal rights
with men when India
became independent.
Eshwari Bai

Hyderabad was no
less in women’s partici-
pation in political move-
ments. Eshwari Bai is
one among them.
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Keywords
1. Reforms 2. Sati 3. Purdah

4. Widow marriages 5. Untouchability

1. Do you agree with the following statement : “Western
education and Christian Missionaries influenced the
Social and Religious reform movement in India”? Why?

2. What was the importance of printing press in the
development of reform movement?

3. The main idea behind religious reform was to end complex
rituals, worshipping of many gods and idol worship, purdah system. Do you think people
have accepted these reforms? Explain.

4. Why do you think people like Ramabai paid special attention to the condition of
widows?

5. Explain the role of Raja Rammohan Roy as a social reformer in India in the 19th

century.
6. What was the main concern of Sir Syed Ahmad Khan in promoting English Education?
7. Different leaders thought of different ways in which the ‘untouchable’ castes could

be made equals with all others. Make a table with the suggestions of leaders like
Phule, Bhagya Reddy Varma, Narayana Guru, Ambedkar and Gandhiji.

8. Why does caste remain  such a controversial issue today? What do you think was the
most important movement against caste in colonial times?

9. What did Ambedkar want to achieve through the temple entry movement?
10. How in your opinion were the movements of social reform effective in ridding Indian

society of social evils? What social evils do you find today?
11. Create a pamphlet that reflects the issue of girls education and its importance.
12. What qualities of Social Reformers did you like? Why?

Improve your learning

Find out about some important women leaders of the freedom struggle – Kalpana
Dutt, Aruna Asaf Ali, Captain Lakshmi Sehgal, Sarojini Naidu, Kamla devi
Chattopadhyaya, etc.

Did all women get the right to vote in independent India?

 Sadalakshmi worked for the educational and economic upliftment of dalit communi-
ties along with Arigey Ramaswami. She was a pioneer leader of dalit empowerment in
Telangana. She was also Vice-President of Telangana Praja Samithi.
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Imagine yourself as a Hindu or Muslim
living in a part of the United States of
America where Christian fundamentalism is
very powerful. Despite being a US citizen,
no one is willing to rent their house to you.
How would this make you feel? Would it
not make you feel resentful? What if you
decided to complain against this
discrimination and were told to go back to
India? Would this not make you feel angry?
Your anger could take two forms. First, you
might react by saying that Christians should
be treated in the same way in places where
Hindus and Muslims are in a majority. This
is a form of retaliation. Or, you might take
the view that there should be justice for all.
You may fight, stating that no one should be
discriminated against on grounds of their
religious practices and beliefs. This
statement rests on the assumption that all
forms of domination related to religion
should end. This is the essence of
secularism. In this chapter, you will read
more about what secularism means in the
Indian context.

Read the above para again. Why do you
think is retaliation is not the proper
response to this problem? What would
happen if different groups followed
this path?

History provides us with many
examples of discrimination, exclusion and
persecution on the grounds of religion. You
may have read about how Jews were
persecuted by Hitler in Germany and how
several million Jews were killed.

 Now, however, the Jewish state of
Israel treats its own Muslim and Christian
minorities quite badly. In Saudi Arabia, non-
Muslims are not allowed to build a temple,
church etc. nor can they gather in a public
place for prayers.

In all of the above examples, members
of one religious community either
persecute or discriminate against members
of other religious communities. These acts
of discrimination take place more easily
when one religion is given official
recognition by the State at the expense of
other religions. Clearly no one would wish
to be discriminated against because of their
religion nor dominated by another religion.
In India, can the State discriminate against
a citizen on the grounds of their religion?

What is Secularism?
In the previous chapter, you read about

how the Indian Constitution contains
Fundamental Rights that protect us against
the State power as well as against the tyranny
of the majority. The Indian Constitution
gives individuals the freedom to live by
their religious beliefs and practices as they
interpret them. In keeping with this idea of
religious freedom for all, India also
adopted a strategy of separating the power
of religion and the power of the State.
Secularism refers to this distinction
between religion and the State.
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Why is it important to separate
religion from the state?

As discussed above, the most important
aspect of secularism is its separation of
religion from State power. This is
important for a country to function
democratically. Almost all the countries of
the world will have more than one religious
group living in them. Within these religious
groups, there will most likely be one group
that is in a majority. If this majority
religious group has access to State power,
then it could quite easily use its power and
financial resources to discriminate against
and persecute the persons of other
religions. This tyranny of the majority
could result discrimination, coercion and
at times, even the killing of religious
minorities. The majority could quite easily
prevent the minorities from practising their
religions. Any form of domination based
on religion is in violation of the rights that
a democratic society guarantees to each
and every citizen, irrespective of their
religion. Therefore, the tyranny of the
majority and the violation of Fundamental
Rights that can result from it is one reason
why it is important to separate the State and
religion in democratic societies.

Another reason that it is important to
separate religion from the State in
democratic societies is because we also
need to protect the freedom of individuals
to exit from their religion, embrace another
religion or have the freedom to interpret
religious teachings differently.

Discuss in class: Can there be
different views within the same
religion?

What is Indian Secularism?
The Indian Constitution mandates that

the Indian State be secular. According to
the Constitution, only a secular State can
realise its objectives to ensure the
following:

1. that one religious community does not
dominate another;

2. that some members of a religion do
not dominate the other members of the
same religious community;

3. that the State does not enforce any
particular religion on individuals nor
takes away the religious freedom of
individuals.
The Indian State works in various ways

to prevent the above mentioned
domination. First, it uses a strategy of
distancing itself from religion. The Indian
State is not ruled by a religious group nor
does it support any one religion.
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In India, government places like law
courts, police stations, government
schools and offices are not supposed to
display or promote any one religion.

 The second way in which Indian
secularism works to prevent the above
domination is through a strategy of non-
interference. This means that in order to
respect the sentiments of all religions and
not interfere with religious practices, the
State makes certain exceptions for
particular religious communities.

The third way to promote secularism
prevent to change religion-based exclusion
and discrimination of ‘lower castes’ is that
the Indian Constitution bans untouchability.
In this instance, the State is intervening in
religion in order to end a social practice
that it believes discriminates and excludes,
and that violates the Fundamental Rights of
‘lower castes’ who are citizens of this
country. Similarly, to ensure that laws
relating to equal inheritance rights are
respected, the State may have to intervene
in the religion-based ‘personal laws’ of the
communities.

The intervention of the State can also
be in the form of support. The Indian
Constitution grants the right to religious
communities to set up their own schools
and colleges. It also gives them financial
aid on a non-preferential basis.

In what way is Indian secularism
different from that of other
democratic countries?

In Indian secularism, the State can
intervene in religious affairs. You have read
about how the Indian Constitution
intervened in Hindu religious practices in
order to abolish untouchability. In Indian
secularism, though the State is not strictly
separate from religion, it does maintain a
principled distance vis-à-vis religion. This
means that any interference in religion by
the State has to be based on the ideals laid
out in the Constitution. These ideals serve
as the standard through which we can judge
whether the State is behaving according to
secular principles.

The Indian State is secular and it works
in various ways to prevent religious
domination. The Indian Constitution
guarantees Fundamental Rights that are
based on these secular principles. However,
this is not to say that there is no violation
of these rights in Indian society. It is
precisely because such violations happen
frequently that we need a constitutional
mechanism to prevent them from
happening. The knowledge that such rights
exist makes us sensitive to their violations
and enables us to take action when these
violations take place.

Can you think of a recent incident,
from any part of India in which the
secular ideals of the Constitution
were violated and persons were
persecuted and killed because of
their religious backgrounds?
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In February 2004, France passed a law banning students from wearing any
conspicuous religious or political signs or symbols such as the Islamic headscarf, the
Jewish skullcap, or large Christian crosses. This law has encountered a lot of resistance
from immigrants who are mainly from the former French colonies of Algeria, Tunisia
and Morocco. In the 1960s, France had faced a shortage of workers and therefore, had
provided visas to these immigrants to come and work in the country. The daughters of
these immigrants often wear headscarves while attending school. However, with the
passing of this new law, they have been expelled from their schools for wearing
headscarves.

1. List the different types of religious practices that you find
being practiced in your neighbourhood. They could be
different forms of prayers, worship of different gods, sacred
sites, different kinds of religious music and singing. Does
this indicate freedom of religious practice?

2. Will the government intervene if some religious group says that their religion allows
them to practise infanticide? Give reasons for your answer.

3. Find out some examples of different views within the same religion.

4. The Indian State both keeps away from religion as well as intervenes in religion. This
idea can be quite confusing. Discuss this once again in the class using examples from
the chapter as well as those that you might have come up with.

5. Read the paragraph under the heading ‘What is Secularism?’ and comment on it.

Keywords

1. Fundamental Rights 2. Democracy 3. Tyranny 4. Personal Law

5. Coercion 6. Freedom to interpret 7. Intervene

Improve your learning

S
C
E
R
T, T

E
LA

N
G
A
N
A



180

S
C
E
R
T, T

E
LA

N
G
A
N
A



181 Free distribution by T.S. Government 2022-23 Performing Arts and Artistes in Modern Times

C
H
A
P
T
ER Performing Arts and

Artistes in Modern Times21

Given above are some photos of

diffferent performing arts. How many

of them can you identify? Write down

the names under each of the photos.

Did you see any of them being

performed in your area ? Share your

experience with the class.

In this chapter, we will read about

performing artistes in the 20th century. By

performing artistes, we mean those who

dance, sing, perform plays etc. They are

different from other artistes like painters,

sculptors and writers in that their work

cannot be preserved – they have to perform

afresh each time.

Many of the folk arts are performed by

the people themselves. People sing and

dance as part of their work and also during

leisure time and festivals. The

Chuttuukamudu is one of the art form of

Telangana that came out of the daily labour

of the peasants.

Their work songs were molded into

dancing songs. Usually, they are performed

by women who gather under the moonlight,

sing Chuttukamudu songs and dance to the

rhythm of clapping. Similarly, village girls

hang swings on trees and sing the Vuyyala

Patalu with  devotional stories of Goddess

Lakshmi and Gowri. Many other art forms

are performed by special people.

 Find out from your parents and

grandparents about the songs sung

and dances performed by family

members on special occasions. Make

a chart listing these songs, the

occasions on which they are

performed and some sample songs.

Have any changes come in these

performances in the recent years?

Share your findings with the rest of

the class.

 If any of you know some of these

songs and dances, perform them in

the class.
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Á|ü<äs¡Ùq ø£fi¯\ bǫ̀ {À\T Çø£ÿ&É ø=ìï ñHêïsTT.
yê{Ï̋ À mìï+{Ïì MTs¡T >∑T]Ô+#·>∑\T>∑T‘ês¡T?
bǫ̀ {À\ øÏ+<ä yê{Ï ù|s¡T¢ sêj·T+&ç.

M{Ï̋ À @<Ó’Hê MT ÁbÕ+‘·+˝À Á|ü<ä]Ù+|üã&É≥+
#·÷XÊsê? MT nqTuÛ Ñyêìï ‘·s ¡> ∑‹˝À
|ü+#·Tø√+&ç.

á n<Ûë´j·T+˝À 20e X¯‘êã›+˝À Á|ü<äs¡Ùq
ø£fi≤ø±s¡T\ >∑T]+∫ ‘Ó\TdüT≈£î+<ë+. bÕ≥\T,
Hê≥´+, Hê≥ø±\T Á|ü<ä]Ù+#˚ yêfi¯¢ì Á|ü<äs¡Ùq
ø£fi≤ø±s¡T\T n+{≤s¡T. ∫Á‘· ø£fi≤ø±s¡T\T, •\Œ
ø£fi≤ø±s¡T\T, s¡#·sTT‘·\T e+{Ï ø£fi≤ø±s¡T\ø° á
ø£fi≤ø±s¡T\ø° ‘˚&Ü ñ+~. Á|ü<äs¡Ùq ø£fi≤ø±s¡T\ |üìì
uÛÑÁ<ä|üs¡#·̋ ÒeTT - Á|ü‹kÕØ yêfīó¢ ø=‘·Ô>± Á|ü<ä]Ù+#ê*‡
ñ+≥T+~.

#ê˝≤ es¡≈ £î C≤q|ü<ä ø £fi ¯\˝À Á|ü»˝Ò
bÕ˝§Z+{≤s¡T. ¬s’‘ê+>∑, –]»q Åd”Ô, |ü⁄s¡Twüß\T ‘·eT
|üì˝À uÛ≤>∑+>± ̋ Ò<ë |ü+&ÉT>∑\T, r]ø£ düeTj·÷˝À¢
Ä&ç, bÕ&É‘ês¡T. ‘Ó\+>±D˝À e´ekÕj·T ≈£L©\
s√EyêØ ÁX¯eTqT+∫ ª#·T≥T ºø±eTT&ÉTµ nH˚
ø£fi≤s¡÷|ü+ s¡÷|ü⁄ ~<äT›≈£î+~.

|üì˝À bÕ&ÉT≈£îH˚ bÕ≥ Ò̋ Hê≥´+ #˚dü÷Ô bÕ&˚
bÕ≥\T>± e÷sêsTT. kÕ<Ûës¡D+>± yÓHÓï\ sêÁ‘·T\˝À
eTVæ≤fi¯\T #·T≥Tºø±eTT&ÉT bÕ≥\T bÕ&ÉT‘·÷
\j·Tã<ä∆+>± #··|üŒ≥T¢ ø=&ÉT‘·÷ Ä&É‘ês¡T. n<˚
$<Ûä+>± Á>±e÷˝À¢ì Ä&É|æ\¢\T #Ó≥¢≈£î ñj·÷´\\T
ø£{Ïº }>∑T‘·÷ ñj·÷´\ bÕ≥\T>± \øÏÎ, >öØ
<̊e‘·\≈£î dü+ã+~Û+∫q uÛÑøÏÔ ø£<∏ä\qT ‘Ó*ù| bÕ≥\T
bÕ&˚yêfi¯ó¢. nH˚ø£ Ç‘·s¡ ø£fi≤s¡÷bÕ\qT Á|ü‘˚´ø£
ãè+<ë\T Á|ü<ä]Ù+#˚yês¡T.

Á|ü‘˚´ø£ dü+<äsê“¤\˝À ≈£î≥T+ã düuÛÑT´\T
bÕ&˚bÕ≥\T, #˚ùd Hê{≤´\ >∑T]+∫ MT
‘·*¢<ä+Á&ÉT\‘√, ‘ê‘·, ne«\‘√ e÷{≤¢&ç
‘Ó\TdüTø√+&ç. dü+<äs¡“¤+, qeT÷Hê bÕ≥\‘√
ˇø£ C≤_‘ê ‘·j·÷s¡T#˚j·T+&ç. Ç{°e\
ø±\+˝À á Á|ü<äs¡Ùq˝À¢ m≥Te+{Ï e÷s¡TŒ\T
e#êÃsTT? MTs¡T ‘Ó\TdüT≈£îqï $wüj·÷\T
‘·s¡>∑‹˝À $T–*q $<ë´s¡Tú\‘√ |ü+#·Tø√+&ç.

MT˝À me]¬ø’Hê á bÕ≥\T, Hê{≤´\T ‘Ó*dæ
ñ+fÒ ‘·s¡>∑‹ >∑~˝À Á|ü<ä]Ù+#·+&ç.

21
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Different forms of dances

Yaksha Ganam

Yaksha Ganam or Jakkula

Bhagavatham or Veedhi Bhagavatham is a

popular telugu folk art. As the artists

dance rhythmatically, this is also called

“Chindu Bhagavatham”. Books like

Panditharadhya charitra and Basava

Puranam tell us that it became popular

from the 13th century. They perform on a

stage that have a cover on the public

places. Initially, all the different roles

were played by a single person by singing

and dancing. But today, each role would

be performed by a different artist. It is not

the action itself that is important but the

narration of the story which is important.

These are a mix of dialogue, songs and

poem. The stage perfomers are accompa-

nied by tabala, harmonium and singing

chorus. Movement of the actor’s legs and

hands exhibit different expressions ac-

cording to the role and its importance. The

roles played by different artists can be

identified by their costumes and specific

props or weapons with them. Each story

can have different roles such as Gods,

kings, ministers, soldiers, brahmins, peas-

ants, common people, jokers etc.

Some of the most narrated stories are

Sugreeva Vijayam, Bala Nagamma

Katha, Rambha Rampala, Chitrangada

Vilasam, and Krishnarjuna Yuddam.. Tra-

ditionally, plays were performed mostly

by people of Chindu caste. Today, how-

ever, many people, irrespective of caste,

come forward and learn this performing

art.

Gusadi :

Raja Gonds of Adilabad celebrate

Deepavali with a lot of fanfare. The dance

they perform during this celebrations is

called ‘Gusadi’. They decorate themselves

in colourful costumes of peacock feather,

deer horn etc. It is accompanied by

musical instruments like Dappu,

Tudumu, Pipri and Kalikom.

Sadir Natyam :

A solo dance form performed for

centuries by devadasis in temples and

eventually, in the royal courts of South

India, especially in Tamil Nadu.

Lambadi :

Lambadi, a semi-nomadic tribe in

Telangana, has dances inspired by the

movements associated with daily tasks

like harvesting, planting and sowing. The

costumes, embroidered with glass-beads

and shining discs, are beautiful. When they

perform on festivals like Dussehra,

Deepavali and Holi, people pay them

money.

Kuravanji :

A group dance by women,

interpreting literary or poetic

compositions, typically on the theme of

fulfillment of the love of a girl for her

beloved.

Kuchipudi :

A group form of dance drama from

Kuchipudi, a village in Andhra Pradesh,

with all roles performed by men and

themes based on mythology.
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$$<Ûä Hê≥´s¡÷bÕ\T

j·Tø£å>±q+ :
j·Tø£å>±q+ ˝Ò<ë »≈£îÿ\ uÛ≤>∑e‘·+ ˝Ò<ë M~Û

uÛ≤>∑e‘·+ ̌ ø£ Á|üdæ~∆ ‘Ó\T>∑T C≤q|ü<ä ø£fi≤s¡÷|ü+.
ø£fi≤ø±s¡T\T \j·Tã<ä›+>± Hê≥´+ #˚dü÷Ô ∫+<äT\T
y˚j·T&É+ e\q BìøÏ ∫+<äT uÛ≤>∑e‘·+ nì≈£L&Ü
n+{≤s¡T. 13e X¯‘êã∆+ qT+&ç Ç~ u≤>±
Á|ü#·Ts¡´+˝ÀøÏ e∫Ãq≥T¢ |ü+&ç‘êsê<Ûä´ #·]Á‘·,
ãdüe|ü⁄sêD+ e+{Ï Á>∑+<∏ë\ <ë«sê ‘Ó\TdüTÔ+~.
ãVæ≤s¡+>∑ düú̋ ≤˝À¢, Hê\T>∑T s√&É¢ ≈£L&Éfīfl˝À ẙ~ø£ô|’
|ü+~]y˚dæ Á|ü<ä]ÙkÕÔs¡T. ÁbÕs¡+uÛÑ+˝À nH˚ø£ s¡ø±\
bÕÁ‘·\qT ˇø£ÿπs Á|ü<ä]Ùdü÷Ô, bÕ≥\T bÕ&ÉT‘·÷
Hê≥´+ #˚ùdyê&ÉT. ø±ì H˚&ÉT ̌ ø=ÿø£ÿ bÕÁ‘·qT y˚s¡T
y˚s¡T ø£fi≤ø±s¡T\T b˛dædüTÔHêïs¡T. Ç+<äT˝À q≥q
Á|ü<Ûëq+ ø±<äT. ø±ì ø£<∏ä jÓTTø£ÿ $es¡D #ê˝≤
Á|ü<ÛëqyÓTÆq~. á j·Tø£å>±q+ dü+uÛ≤wüD\T, bÕ≥\T,
eT]j·TT |ü<ë´\‘√ ø£*dæ ñ+≥T+~. y˚~ø£ô|’
Á|ü<ä]Ù+#˚ yê]‘√ bÕ≥T ‘·u˝≤, Vü‰s√àìj·T+
yêsTT+#̊yês¡T, ø√s¡dt bÕ&̊yês¡T ñ+{≤s¡T. q≥T\
ø±fīófl, #̊‘·T\ ø£<ä*ø£\T $$<Ûä s¡ø±\ uÛ≤yê\qT
bÕÁ‘·qT ã{°º, ÁbÕeTTK´‘·qT ã{°º, ẙπs«s¡T>± ñ+{≤sTT.
yês¡T <Ûä]+#̊ bÕÁ‘·\qT ã{°º <äTdüTÔ\T, Äj·TT<Ûë\T
eT]j·TT Ç‘·s¡ Á|ü‘̊´ø±+XÊ\T <Ûä]kÕÔs¡T. ̌ ø=ÿø£ÿ ø£<∏ä̋ À
<̊e⁄fīófl, sêE\T, eT+Á‘·T\T, ôd’ì≈£î\T, Áu≤Vü≤àDT\T,
¬s’‘·T\T, kÕ<Ûäs¡D Á|ü»\T, CÀø£s¡T¢ e+{Ï ẙπs«s¡T bÕÁ‘·\T
ñ+{≤sTT.

d ü T Á^e $»j·T+, u≤\Hê> ∑eT à ø £< ∏ ä ,
s¡+uÛ Ñs¡+bÕ\, ∫Á‘ê+>∑<Û ä $˝≤dü+ eT]j·TT
ø£ècÕís¡T®q j·TT<ä›+ e+{Ï$ yês¡T Á|ü<ä]Ù+#˚
eTTK´yÓTÆq ø£<∏ ä\˝À ø=ìï. kÕ+Á|ü<ëj·T+>±
j·Tø£å>±qT\T m≈£îÿe>± ∫+<äT ≈£î˝≤ìøÏ #Ó+~q
(ÄÁ•‘·) yês¡T Á|ü<ä]Ù+#˚yês¡T. Ç|ü&ÉT ≈£î\+‘√
dü+ã+<Ûä+ ˝Ò≈£î+&Ü, nH˚ø£ eT+~ á ø£fi¯qT
H˚s¡TÃø√e&ÜìøÏ eTT+<äT≈£î edüTÔHêïs¡T.

>∑TkÕ&ç
Ä~˝≤u≤<éøÏ #Ó+~q sê»>√+&ÉT¢ BbÕe[ì

ô|<ä› m‘·TÔq »s¡T|ü⁄≈£î+{≤s¡T. á dü+<äs¡“¤+>± Ms¡T
#˚ùd Hê{≤´ìï >∑TkÕ&ç n+{≤s¡T. Ms¡T HÓeT*
áø£\T, <äT|æŒ ø=eTTà\T e+{Ï yê{Ï‘√ #·ø£ÿ>±
n\+ø£]+#·T≈£î+{≤s¡T. Bì‘√ bÕ≥T &É|ü, ‘·T&ÉT+,
|æÁ|æ, ø£*ø√+ e+{Ï yê<ä́  |ü]ø£sê\‘√ dü+^‘·+
yêsTTkÕÔs¡T.

dü~sY Hê≥´+
Ç~ ˇø£ÿs¡T #˚ùd Hê≥´+. X¯‘êu≤›\T>±

<˚yê\j·÷˝À¢ <˚e<ëd”\T á Hê≥´+ #˚ùd
yêfi¯ó¢. <äøÏåD uÛ≤s¡‘·+˝À Á|ü‘˚́ øÏ+∫ ‘·$Tfi¯Hê&ÉT˝À
sê»<äsê“s¡T˝À Á|ü<ä]Ù+#˚yêfi¯ó¢.

\+u≤&ç
‘Ó\+>±D˝À \+u≤&û\T bÕøÏ åø£ dü+#ês¡

C≤‘·T\T. $‘·Ô≥+, Hê≥≥+, ø√j·T≥+ e+{Ï
s√EyêØ |üqT\‘√ eTT&ç|ü&çq ø£<ä*ø£\ Ä<Ûës¡+>±
M] Hê{≤´\T ñ+{≤sTT. |üPdü\T, n<ë›\‘√ ≈£î{Ïºq
yêfi¢̄ ã≥º\T #ê˝≤ n+<ä+>± ñ+{≤sTT. <ädüsê,
BbÕe[, Vü≤À* e+{Ï |ü+&ÉT>∑\|ü&ÉT yêfi¯ó¢
Á|ü<äs¡Ùq\T ÇùdÔ Á|ü»\T &ÉãT“\T Ç#˚Ãyêfi¯ó¢.

≈£îs¡e+õ
eTVæ≤fi¯\T #˚ùd ãè+<äHê≥´+. Á|ü‘˚´øÏ+∫

Áù|$T≈£î&ç Áù|eTqT bı+<˚ n+X¯+‘√ ne÷àsTT\T
kÕVæ≤‘·´+ ˝Ò<ë ø£$‘ê s¡÷|ü+˝À Á|ü<ä]Ù+#˚
ãè+<äHê≥´+.

≈£L∫|üP&ç
Ä+Á<ÛäÁ|ü<˚XŸ˝Àì ≈£L∫|üP&ç Á>±e÷ìøÏ #Ó+~q

ˇø£ qè‘·́  Hê≥ø£+. Ç+<äT˝À bÕÁ‘·\ìï+{Ïì |ü⁄s¡Twüß Ò̋
n_ÛqsTTkÕÔs¡T. Ç~ |ü⁄sêD≤\≈£î dü+ã+~Û+∫q
ø£<∏ë+XÊ\‘√ ≈£L&çq~.
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Fig 21.1: Yaksha Ganam

Over the ages, artistes like dancers,

storytellers, singers, actors etc. have not

only entertained people and given them

aesthetic experience, but also helped to

communicate spiritual messages and

criticise the ills of our society and suggest

alternatives. Performing artistes could

play a powerful social role by mobilising

people for important social causes.

Fakeer patalu, Bairagi patalu,

Dandaganam, Latkorusaab etc. were

songs sung by travelling fakirs and

bairagis. They were sung in Telugu and

Deccani Urdu and mixed language.

Several other art forms required

larger teams like in Burrakatha and Golla

Suddulu.

It is said that initially these Golla

Suddulu were practiced by shepherds who

migrated from place to place. Some of them

were associated with religious groups like

Virashaivas.

 Have you seen any such performances

by travelling artistes? Tell your class

mates about them, who they were,

what they sang and how were they

treated by the audience.

 If any such artistes live nearby, meet

them and find out about their lives and

art.

How did the performing artistes earn a

livelihood? Some artistes travelled from

place to place giving their performances.

Such artistes were patronised by the village

headman or the landlord and ordinary

villagers. They also collected grains from

the villagers. They were highly regarded as

artistes and were welcomed in any village

for the entertainment they provided. They

were an essential part of temple festivals

and annual village festivals. People also

organised special performances as they

believed that they would help in bringing rain

and ward off evil.

Many artistes did not travel like this but

were attached to the palaces of zamindars,

kings and emperors.

Fig 21.2:

Gusadi

Dance
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∫Á‘·+ 21.1 : j·Tø£å>±q+

X¯‘êu≤›\T>± Hê≥´ ø£fi≤ø±s¡T\T, ø£<∏ ä\T
#Óù|Œyêfi¯ó¢, bÕ≥\T bÕ&˚yêfi¯ó¢, Hê≥ø±\T y˚ùd
yêfi¯ó¢ Á|ü»\≈£î $H√<ä+, s¡kÕkÕ«<ä nqTuÛÑ÷‘·T\T
n+~+#·≥y˚T ø±≈£î+&Ü Ä<Ûë´‹àø£ dü+<˚XÊ\T
Ç#̊Ãyêfīó¢. düe÷»+˝Àì <äTsê#êsê\qT $eT]Ù+∫
Á|ü‘ê´e÷ïj·÷\qT dü÷∫+#̊yêfīó¢. $düÔ è‘· kÕe÷õø£
\øå±´\ ø√dü+ Á|ü»\qT düMTø£]dü÷Ô á Á|ü<äs¡Ùq
ø£fi≤ø±s¡T\T ø°\ø£bÕÁ‘· b˛wæ+#̊yêfīó¢. |òüø°s¡T bÕ≥\T,
u…’sê– bÕ≥\T, <ä+&É>±q+, \‘√ÿs¡TkÕuŸ yÓTT<ä̋ …’q
yê{Ïì dü+#ês¡ u…’sê>∑T\T, |òüø°s¡T¢ bÕ&˚yêfi¯ó¢. n$
‘Ó\T>∑T˝À, &Óø£ÿ˙ ñs¡÷›̋ ÀH̊ ø±≈£î+&Ü ¬s+&ÉT uÛ≤wü\÷
ø£\>∑*|æ ≈£L&Ü ñ+&˚$.

ãTÁs¡ø£<∏ä, >=\¢düT<äT›\T e+{Ï nH˚ø£ Ç‘·s¡ ø£fi≤
s¡÷bÕ\≈£î ô|<ä› ãè+<ä+ nedüs¡+.

yÓTT<ä≥ ̌ ø£ }]qT+∫ ẙs=ø£ }s¡T yÓfi‚¢ >=Á¬s\
ø±|üs¡T\T á ø£fi≤s¡÷bÕ\qT Á|ü<ä]Ù+#̊yêfīó¢. Mfī¢̋ À
ø=+‘·eT+~ Ms¡XË’e+ e+{Ï eT‘· kÕ+Á|ü<ëj·÷\≈£î
#Ó+~q yêfi¯ó¢ ≈£L&Ü ñ+&˚yêfi¯ó¢.

}s¡÷s¡÷ ‹]π> ø£fi≤ø±s¡T\T Á|ü<ä]Ù+#˚yê{Ïì
MTs¡T @yÓTÆHê #·÷XÊsê? yêfi¯ó¢ mes¡T, @+
#̊XÊs¡T,  Áù|ø£å≈£î\T  yêfī¢|ü≥¢ m˝≤  e´eVü≤]+#ês¡T
e+{Ï $esê\qT ‘√{Ï $<ë´s¡Tú\‘√ |ü+#·Tø√+&ç.
n≥Te+{Ï ø£fi≤ø±s¡T\T <ä>∑Zs¡˝À ìedædü÷Ô
ñ+fÒ yêfī¢ì ø£\TdüT≈£îì yêfī¢ ø£fī\T, J$‘ê\
>∑T]+∫ ‘Ó\TdüTø√+&ç.
Á|ü<äs¡Ùq ø£fi≤ø±s¡T\T ‘·eT eTqT>∑&É m˝≤

dü+bÕ~+#·T≈£îH˚yêfi¯ó¢? ø=+‘·eT+~ ø£fi≤ø±s¡T\T
Á|ü<äs¡Ùq\T Çdü÷Ô }s¡÷sê ‹]π>yêfi¯ó¢. Ç≥Te+{Ï
ø£fi≤ø±s¡T\qT Á>±eTô|<ä› Ò̋<ë uÛÑ÷kÕ«$T‘√ bÕ≥T
kÕ<Ûës¡D Á|ü»\T ≈£L&Ü Ä<ä]+#̊yês¡T. Á>±eTÁ|ü»\T
á ø£fi≤ø±s¡T\≈£î <Ûëq´+ Ç#˚Ãyêfi¯ó ¢. yêfi¯ ¢ì
ø£fi≤ø±s¡T\T>± Á|ü»\T >ös¡$+#˚yêfi¯ó¢, yêfi¯ó¢
n+~+#˚ $H√<ëìøÏ Á|ü»\T yêfi¯¢ì kÕ«>∑‹+#˚
yêfi¯ófl. >∑T&ÉT\˝À »]π> |ü+&ÉT>∑\˝À, }]˝À »]π>
ñ‘·‡yê˝À¢ Mfi¯ó¢ ‘·|üŒìdü]>± bÕ˝§ZH˚yêfi¯ó¢. yêq\T
≈£îs¡TkÕÔj·Tì, #Ó&ÉT <ä]#˚s¡≈£î+&Ü ñ+≥T+<äì
qeTà{+ e\¢ Á|ü»\T Mfi¢̄‘√ Á|ü‘˚́ ø£ Á|ü<äs¡Ùq\T
@sêŒ≥T #˚ùdyêfi¯ó¢.

#ê˝≤eT+~ ø£fi≤ø±s¡T\T }s¡÷s¡T ‹s¡>∑≈£î+&Ü
#·Áø£es¡T Ô\T, sêE\T, »MT+<ës¡ ¢ b˛wüD˝À
ñ+&˚ yêfi¯ó¢.

∫Á‘·+ 21.2 :
>∑TkÕ&ç Hê≥´+
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They spent most of their time learning

and teaching and performing for their

patrons in courts and palaces.

We will first read about some travelling

artists - Burrakatha and Tholubommalata

performers.

Burrakatha

Burrakatha is a Telugu art form of

storytelling. The origin of Burrakatha is

associated with Virashaiva movement in

12th and 13th centuries.

The term ‘burra’ refers to ‘tambura’

a stringed instrument worn across the right

shoulder of the main performer

(kathakudu). Usually, this art is practiced

by a team of two or three people from the

same family of certain social groups like

picchuguntla or jangalu.  In this form of

narration, the main storyteller tells the

story while playing a tambura and dancing

wearing andelu (anklets). He dances rhyth-

mically forward and backward on the stage

while reciting a story. The performer also

wears a hollow ring over his right thumb

with which he beats the basic tempo of the

songs. One or two associates assist the

main narrator with a two-headed earthern

drum called dakki or budike. 

The drummer to the right of the per-

former comments on contemporary politi-

cal and social issues even if the story is

mythological and the drummer on the left

provides comic relief.

‘Vinara Bharata Veera Kumara
Vijayam Manadera’, ‘Tandana Tana’ is
the popular refrain of the Burrakatha.
Performance begins in the evening with
songs in praise of various gods. Then the
kathakudu introduces the main story by
telling about the place, time and context of
the story, while the assistants repeat the
refrain of the narrative.

Burrakatha is performed mostly during
Dasara or Sankranti festival seasons.
Mostly, mythological stories from epics
like the Ramayana and the Mahabharata and
some stories of kings like Kambojaraju
katha, Bobbili katha, Palnati katha,
Katamaraju katha etc. are told.

Nazar performed many Burrakathas
during the Telangana movement. The
Telangana artistes also began to compose
and perform new Burrakathas to campaign
among people. The more notable among
these were Tirunagari Ramanjaneylus
‘Telangana Veera-yodhulu’, Aduri
Ayodhya Rama’s ‘Naizam Viplavam’  S.K.
Chaudh-ary’s Kasim Razvi’ and Sunkara
Satyanarayna’s  ‘Kashta Jivi’. These

Burrakathas focused on
the socio-economic probl-
ems of the people and the
heroic deeds of the leaders
of the movement. For
example, Sunkara Satya-
narayana’s ‘Telangana’ was
written in 1944. It focused
on the heroism of Shaik
Bandagi, a Muslim peasant,
who fought valiantly against
the oppression of the feudal
landlord, Visnuru

Deshmukh.Fig 21.3: Photo of Burrakatha performance
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á ø£fi¯\qT nuÛÑ́ dædü÷Ô, Ç‘·s¡T\≈£î H˚s¡TŒ‘·÷,
<äsê“s¡T˝À, eTVü≤\T¢̋ À Á|ü<äs¡Ùq\T Çdü÷Ô Mfīó¢ ø±\+
>∑&çù|yêfi¯ó¢.

eTT+<äT>± eTq+ ãTÁs¡ø£<∏ä, ‘√\Tu§eTà˝≤≥
y Ó T T< ä˝ … ’q d ü+#ês ¡ ø £fi≤ø±s ¡ T\ > ∑ T]+∫
‘Ó\TdüT≈£î+<ë+.
ãTÁs¡ø£<∏ä

ãTÁs¡ø£<∏ä nH̊~ ‘Ó\T>∑T˝À ø£<∏ä#Óù|Œ ø£fi≤s¡÷|ü+.
12, 13e X¯‘êã›+˝À Ms¡XË’e ñ<ä́ eT H˚|ü<∏ä́ +˝À
ãTÁs¡ø£<∏ä @s¡Œ&ç+~.

B+{À¢ Á|ü<Ûëq ø£<∏ä≈£î&ÉT ≈£î&ç uÛÑTC+ MT<ä>±
y˚düT≈£îH˚ ‘·+Á‹ yê<ä´yÓTÆq ‘·+ãTs¡qT ªãTÁs¡µ
n+{≤s¡T. kÕ<Ûës¡D+>± á ø£fīqT |æ#·TÃ>∑T+≥¢ ̋ Ò<ë
»+>±\T e+{Ï ≈£î˝≤\T/ ‘Ó>∑\≈£î dü+ã+~Û+∫q
ˇπø ≈£î≥T+u≤ìøÏ #Ó+~q Ç<ä›s¡T ˝Ò<ë eTT>∑TZs¡T
Á|ü<ä]ÙkÕÔs¡T. B+{À¢ ø£<∏ä≈£î&ÉT n+<Ó\T y˚düT≈£îì
Ä&ÉT‘·÷, ‘·+ãTs¡ MT≥T‘·÷ ø£<∏ä #ÓãT‘ê&ÉT. á
ø£<∏ä#Ó|ü⁄‘·÷ n‘·&ÉT s¡+>∑düú\+ MT<ä \j·Tã<ä∆+>±
eTT+<äTø° yÓqø°ÿ ø£<äT\T‘·T+{≤&ÉT. ø£<∏ ä≈£î&ÉT
≈£î&ç#˚sTT u§≥qy˚\T≈£î n+<Ó\T ‘=&ÉTø=ÿì bÕ≥≈£î
nqT>∑TD+>± ‘êfi¯+ y˚düTÔ+{≤&ÉT. Á|ü<Ûëq ø£<∏ä≈£î&çøÏ
ˇø£s¡T ̋ Ò<ë Ç<ä›s¡T e+‘·>±fīó¢ ñ+{≤s¡T. Mfī¢ #̊‹˝À
&ÉøÏÿ ̋ Ò<ë ãT&ç¬ø nH̊ eT{Ïº‘√ #̊dæq eTè<ä+>∑+˝≤+{Ï
|ü]ø£s¡+ ñ+≥T+~.

 ≈£î&ç#˚‹yÓ’|ü⁄q ñ+&˚ e+‘·>±&ÉT bÂsêDÏø£,
C≤q|ü<ä ø£<∏ä\˝À ôd’‘·+ Á|üdüTÔ‘· kÕe÷õø£, sê»ø°j·T
n+XÊ\qT #=|æŒdü÷Ô yê´U≤´ìdüTÔ+{≤&ÉT. m&ÉeT
#˚‹yÓ’|ü⁄ ñ+&˚ e+‘·>±&ç~ Á|ü<Ûëq+>± Vü‰dǘ >±ì
bÕÁ‘·.

ª$qsê uÛ≤s¡‘· Ms¡ ≈£îe÷s¡ $»j·T+ eTq<̊sêµ,
ª‘·+<ëq ‘êqµ nqï~ ãTÁs¡ø£<∏ä̋ À ‘·s¡#·T $ì|æ+#˚
|ü\¢$. ãTs¡Áø£<∏ä $$<Ûä <˚e⁄fi¢̄qT ø°]Ôdü÷Ô kÕj·T+Á‘·+
yÓTT<ä\e⁄‘·T+~. düú\, ø±\, dü+<äs¡“¤ $esê\‘√
ø£<∏ä≈£î&ÉT ø£<∏äqT |ü]#·j·T+ #̊kÕÔ&ÉT, e+‘·>±fīó¢ e+‘·
bÕ&ÉT‘·T+{≤s¡T.

ãTÁs¡ø£<∏äqT m≈£îÿe>± <ädüsê Ò̋<ë dü+Áø±+‹
|ü+&ÉT>∑ dü+<äsê“¤˝À¢ Á|ü<ä]ÙkÕÔs¡T. kÕ<Ûës¡D+>±
sêe÷j·TD, eTVü‰uÛ≤s¡‘·+˝Àì ø£<∏ä\T, ø±+uÛÀ»sêE
ø£<∏ä, u§_“* ø£<∏ä, |ü̋ ≤ï{Ï ø£<∏ä, ø±≥eTsêE ø£<∏ä
e+{Ï sêE\ ø£<∏ä\T #ÓãT‘ês¡T.

‘Ó\+>±D kÕj·TT<Ûä b˛sê≥ düeTj·T+˝À Hê»sY
nH̊ø£ ãTÁs¡ø£<∏ä Á|ü<äs¡Ùq\T Ç#êÃ&ÉT. ñ<ä́ eT+ ø√dü+
‘Ó\+>±D ø£fi≤ø±s¡T\T ø=‘·Ô ãTÁs¡ø£<∏ä\qT sêdæ
Á|ü<ä]Ù+#ês¡T. yê{Ï̋ À¢ ‹s¡Tq–] sêe÷+»H̊j·TT\T
ª‘Ó̋ +>±D Ms¡jÓ÷<ÛäT\Tµ, Ä<ä÷] njÓ÷<Ûä́  sêeT
ªHÓ’C≤+ $|ü¢e+µ, mdt.¬ø. #Í<ä] ªø±dæ+ s¡õ«µ, düT+ø£s¡
dü‘·´Hêsêj·TD ªø£wüºJ$µ mqï<ä–q$. á ãTÁs¡
ø£<∏ä\˝À Á|ü»\ kÕe÷õø£- Ä]úø£ düeTdü´\T,

ñ<ä´eT Hêj·T≈£î\ kÕVü≤dü
>±< ∏ ä\T Á| ü< Û ëq+>±
ñ+&˚$. ñ<ëVü≤s¡D≈£î düT+ø£s¡
d ü‘ · ´Hêsêj· TD 1944˝À
ª‘Ó\+>±Dµ nqï ãTÁs¡ø £<∏ ä
sêXÊ&ÉT. $dü÷ï] <̊XŸeTTUŸ nH̊
uÛÑ÷kÕ«$T <Ís¡®Hê´\T, nD∫`
y˚‘·≈£î e´‹πsø£+>± <ÛÓ’s¡´+>±
b˛sê&çq eTTdæ¢+ ù|<ä¬s’‘·T ùwø˘
ã+<ä– kÕVü≤kÕ\qT $e]+#˚
ø£<∏ä Ç~.∫Á‘·+ 21.3 : ãTÁs¡ø£<∏ä Á|ü<äs¡Ùq
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Presently, Burrakatha troupes are being

patronised by the Government for creating

awareness on various social issues like

literacy, AIDS etc. Burrakatha perfor-

mances are broadcast on TV but the

traditional performers have left this art

form as their place has been taken over by

other forms of entertainment and have no

more patrons in the villages.

Tholubommalata

This is a shadow puppet show

performed by travelling artists.  Puppets

are made of animal skins. These hides are

tanned, made translucent and cut into

various shapes and sizes. The sizes of

puppets range from one to six feet

depending upon the age and nature of the

characters. The brightly painted puppets

have joints at the shoulders, elbow and hip,

all secured for manipulation by a string.

Performance

Traditional shadow theatre has a

narrative text, which is presented in poetic

form. Neither the narrator nor the singers

are visible to the audience. Through

variations in pitch, the actor gives each

puppet its own voice.

Performances begin at 9 p.m. and last

throught the night. The troupe of shadow

puppeteers consists of eight to twelve

artistes. The troupe have at least two women

for singing and speaking the dialogues for

female characters, two men for male

characters, three instrumentalists to play

the harmonium, sruthi, and cymbals and one

assistant who quickly supplies puppets and

maintains the lamps.

They select an open place in the village

for the stage, planting four-bamboo sticks

to form a rectangle shape with a white cloth

tied to the poles. The commentator is

behind the curtain and there is a row of

lights that throws the shadow on the screen.

The Themes of the plays

The performances draws from the

epics like Ramayana and Mahabharata and

local legend with raucous humor and

wisecracks about current events. For epics,

the troupe uses regional versions. They

write new stories very rarely. Performers

are mostly wandering troupes. They wander

for nine months in a year from village to

village giving performances in return for

money and grains.

With the advent of modern means of

information and entertainment like films

and television, people are turning away

from traditional forms of performing arts.

The landlords and headmen no longer

patronise artistes as they did in the past.

As a result, the folk artistes are facing a

decline and crisis of livelihood.

Fig 21.4: Tholubommalata
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Á|üdüTÔ‘·+ nø£åsêdǘ ‘·, msTT&é‡ e+{Ï n+XÊ\ô|’
Á|ü»\˝À ne>±Vü≤q ø£*Œ+#·{≤ìøÏ Á|üuÛÑT‘·«+
ãTÁs¡ø£<∏ä ãè+<ë\qT Ä<ä]k Ǫ̂+~. ãTÁs¡ø£<∏ä\T {°M˝À
Á|ükÕs¡eTe⁄‘·THêïsTT. nsTT‘˚ Á>±e÷\˝À ‘·eT
kÕúHêìï Ç‘·s¡ $H√<ä kÕ<ÛäHê\T ÄÁø£$T+#·&É+ e\¢
Á| ü»\ Ä<äs ¡DqT ø√˝ÀŒsTTq dü+Á| ü<ëj·T
ø£fi≤ø±s¡T\T á ø£fi¯qT e~* y˚XÊs¡T.

‘√\Tu§eTà˝≤≥
dü+#ês¡ ø£fi≤ø±s¡T\T ‘Ós¡yÓqø£ qT+∫ Á|ü<ä]Ù+#̊

‘√\T u§eTà˝≤≥ Ç~. ‘√\Tu§eTà\qT »+‘·T
#·s¡à+‘√ #˚kÕÔs¡T. »+‘·T#·sêàìï X¯ó~∆#˚dæ, ø=+‘·
y˚Ts¡≈£î bÕs¡<äs¡Ùø£+>± #˚kÕÔs¡T. ‘·s¡yê‘· s¡ø£s¡ø±\
Äø±sê\T, |ü]e÷D≤\˝À ø£‹Ô]kÕÔs¡T. bÕÁ‘· ej·TdüT,
dü«uÛ≤yê\qT ã{Ïº ‘√\Tu§eTà\T 1 qT+∫ 6 n&ÉT>∑T\
es¡≈£î ñ+{≤sTT. s¡+>∑T s¡+>∑T\‘√ ñ+&˚ á
‘√\Tu§eTà\T yÓT&É, uÛÑT»+, yÓ÷#˚sTT, ‘·T+{Ï,
yÓ÷ø±\T e<ä› n‘·T≈£î\‘√ ñ+{≤sTT. M{ÏøÏ ñ+&˚
ø£f…º|ü⁄\¢\‘√ n$ ø£~ Ò̋≥≥T¢ #˚kÕÔs¡T.
Á|ü<äs¡Ùq

dü+Á|ü<ëj·T ‘√\Tu§eTà˝≤≥˝À ø£<∏ äq+
bÕ≥˝≤>± ñ+≥T+~. ø£<∏ä≈£î&ÉT>±˙, >±j·T≈£î\T>±˙
Áù|ø£å≈£î\≈£î ø£q|ü&És¡T. >=+‘·T e÷s¡Ã{+ <ë«sê
ˇø=ÿø£ÿ bÕÁ‘·øÏ ˇø£ Á|ü‘˚́ ø£‘·qT ø£<∏ä≈£î\T ÇkÕÔs¡T.

á Á|ü<äs¡Ùq\T kÕ<Ûës¡D+>± sêÁ‹ 9 >∑+≥\≈£î
y Ó T T< ä\sTT ´ sê Á‘ ·+‘ê ø=qkÕ> ∑ T‘êsTT.
‘√\Tu§eTà˝≤≥ ãè+<ä+˝À 8 qT+&ç 12 eT+~
ø£fi≤ø±s¡T\T ñ+{≤s¡T. kÕ<Ûës¡D+>± á ãè+<ä+˝À
eTVæ≤fi≤ bÕÁ‘·\≈£î >=+‘·T Ç#˚Ã Ç<ä›s¡T eTVæ≤fi¯\T,
|ü⁄s¡Twü bÕÁ‘·\≈£î Ç<ä›s¡T |ü⁄s¡Twüß\T, Vü‰s√àìj·T+,
X¯è‹, ‘·ô|Œ≥ e+{Ï eTT>∑TZs¡T yêsTT<ä´ø±s¡T\T,
‘√\Tu§eTà\qT n+~+#·{≤ìøÏ, BbÕ\qT
#·÷düTø√{≤ìøÏ ˇø£ düVü‰j·T≈£î&ÉT ñ+{≤s¡T.

Á|ü<äs¡Ùq≈£î }]˝À ãVæ≤s¡+>∑ Á|ü<˚XÊìï
mqTï≈£î+{≤s¡T. #·‘·Ts¡ÁkÕø±s¡+˝À Hê\T>∑T
y Ó< äTs ¡Tu§+>∑T\≈£î ‘Ó\ ¢ì >∑T& É ¶ø £{ Ï º ‘ Ós ¡>±
ñ|üjÓ÷–kÕÔs¡T. ø£<∏ä≈£î&ÉT Ò̋<ë yê´U≤´‘· ‘Ós¡yÓqø£
ñ+{≤&ÉT. ‘Ós¡≈£î eTT+<äT ñ+&˚ BbÕ\ e\¢
‘√\Tu§eTà\T ø£q|ü&É‘êsTT.
‘√\Tu§eTà˝≤≥˝À Á|ü<ä]Ù+#˚ n+XÊ\T

Á|ü<Ûëq+>± sêe÷j·TD, eTVü‰uÛ≤s¡‘·+ e+{Ï
Ç‹Vü‰kÕ\T, kÕúìø£ Ms¡>±<∏ä\≈£î dü+ã+~Û+∫q
n+XÊ\qT Á|ü<äs¡Ùq≈£î m+#·T≈£î+{≤s¡T. ô|<ä›ô|≥Tºq
ñ+&˚ Vü‰dü´+, Á|üdüTÔ‘· |ü]dæú‘·T\ô|’ #ÓDT≈£î\T
ñ+{≤sTT. Ç‹Vü‰kÕ\˝À n+XÊìï rdüT≈£îqï|ü&ÉT
kÕ úìø £+>± Á| ü#ês ¡+˝À ñqï ø £< ∏ äHêìï
m+#·T≈£î+{≤s¡T. ø=‘·Ô ø£<∏ä\T #ê˝≤ ns¡T<äT>±
sêkÕÔs¡T. á Á|ü<äs¡Ù≈£î\T kÕ<Ûës¡D+>± ˇø£
}]qT+∫ eTs=ø£ }]øÏ ‹s¡T>∑T‘·T+{≤s¡T.
Á>±eTdüTÔ\ qT+∫ &ÉãT“\T, <Ûëq´+ rdüT≈£î+≥÷,

Á|ü<äs¡Ùq\T Çdü÷Ô Ç˝≤ dü+e‘·‡s¡+˝À ‘=$Tà~
HÓ\\bÕ≥T dü+#ês¡+ #˚düTÔ+{≤s¡T.

dæìe÷\T, f…*$»Hé e+{Ï Ä<ÛäTìø£
düe÷#ês¡, $H√<ä s¡÷bÕ\T n+<äTu≤≥T˝ÀøÏ
sêe{+‘√ dü+Á|ü<ëj·T Á|ü<äs¡Ùq ø£fi¯\≈£î
Á|ü»\ Ä<äs¡D ‘·–Zb˛‘·÷ ñ+~. n+‘˚
ø±≈£î+&Ü >∑‘·+˝À e÷~] Á>±eT ô|<ä›\T,
uÛÑ÷kÕ«eTT\T á ø£fi≤ø±s¡T\≈£î b˛wü≈£î\T>±
ñ+&É≥+ ̋ Ò<äT. á ø±s¡D+>± C≤q|ü<ä ø£fī\T
ø°åDÏ+∫b˛‘·THêïsTT, ø£fi≤ø±s¡T\T JeH√bÕ~Û
düeTdǘ qT m<äTs=ÿ+≥THêïs¡T.∫Á‘·+ 21.4 : ‘√\Tu§eTà˝≤≥
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Since they are travelling artistes, they

also lack modern school education and the

only other profession they can adopt is that

of unskilled workers.

The government has stepped in to use

some of these art forms to propagate

government programmes. Many traditional

troupes are now performing plays on themes

like sanitation, healthcare, girl’s education,

family planning and environment. Such

scripts are generally provided by the

government who sponsors the shows.

Some families of Tholubommalata

artistes have also opted for alternate

sources of livelihood like production of

decorative lampshades and wall hangings of

leather.

Do you think it is important to

preserve the folk art traditions when

TV and films are becoming the

dominant forms of entertainment?

Give your reasons.

What changes do you see in the

position of the artistes and the

subject of their performances since

the time of the national movement?

Why do you think did the nationalists

and communists try to revive and

renew folk arts?

Bharatanatyam : Its decline and revival

A large number of classical dance

forms of India trace their origin to Bharata’s

book ‘Natyashastra’.

Today, the name Bharatanatyam refers

to a particular dance form of Tamilnadu.

However, a hundred years ago, the name

Bharatanatyam was not in use.

What we know as Bharatanatyam today

springs from Sadir Natyam. These dances

were actually performed by devadasis as

a part of temple worship.

A devadasi, whose name means slave

(dasi) of god (deva), is an artist dedicated

to the services of a temple. The dance of

the devadasi was integral to the temple

ritual and worship. Young girls were

dedicated to temples as an offering to gods

by their parents. They were not allowed to

marry and were exploited by priests and

influential men.  Their children continued

to live like them. Devadasi families

specialised in the arts of music and dance,

and with the nattuvanars (dance masters,

who usually were male children of

devadasis), they maintained these

traditions from generation to generation.

A law ending the devadasi system (of

dedicating girls to temples) was enacted

between 1934 and 1947 in Bombay and

Madras Presidency. Bhagya Reddy Varma

led a campaign against it in Hyderabad state

and persuaded the Nizam to end the

devadasi system in the state.

Mogulaiah Playing Kinnera Instrument
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 Mfi¯ó¢ dü+#ês¡ ø£fi≤ø±s¡T\T ø±e≥+e\¢ yêfi¢̄
|æ\¢\T Ä<ÛäTìø£ bÕsƒ¡XÊ\˝À¢ #·<äTe⁄≈£îH˚ neø±X¯+
Ò̋<äT. Çø£ yêfi¢̄≈£î $T–*+~ HÓ’|ü⁄D´+ Ò̋ì ≈£L*|üì

#˚j·T≥y˚T.

Á|üuÛÑT‘·« ø±s¡́ Áø£e÷\qT Á|ü#ês¡+ #˚j·T{≤ìøÏ
á ø£fi≤s¡÷bÕ\qT m+#·Tø√e≥+ <ë«sê Á|üuÛÑT‘·«+
ø=+‘·y˚Ts¡≈£î  düVü‰j·T|ü&ÉT‘√+~. bÕ]X¯ó<ä∆´+,
Äs√>∑´ ùde\T, Ä&É|æ\¢\ #·<äTe⁄\T, ≈£î≥T+ã
ìj·T+Á‘·D, |üsê´es¡D+ e+{Ï n+XÊ\ô|’ nH˚ø£
dü+Á|ü<ëj·T ãè+<ë\T Á|ü<äs¡Ùq\T ÇdüTÔHêïsTT.
Ç≥Te+{Ï Á|ü<äs¡Ùq\˝À #ÓbÕŒ*‡q n+XÊìï
á Á|ü<äs¡Ùq\≈£î ÁbÕjÓ÷»≈£î˝… ’q Á|üuÛ ÑT‘·«y˚T
n+<ä#˚düTÔ+~.

‘√\Tu§eTà˝≤≥ ø£fi≤ø±s¡T˝À¢ ø=ìï ≈£î≥T+u≤\T
‘√\T‘√ #˚dæ >√&É≈£î y˚̋ ≤&ÉBùd u§eTà\T, $<äT´‘·TÔ
BbÕ\≈£î n\+ø£s¡D\T e+{Ï Á|ü‘ê´e÷ïj·T
JeH√bÕ<ÛäT\qT #˚|ü{≤ºs¡T.

{°$, dæìe÷\T Á|ü<Ûëq $H√<ä kÕ<ÛäHê\T>±
e÷s¡T‘·Tqï |ü]dæú‘·T˝À¢ dü+Á|ü<ëj·T C≤q|ü<ä
ø£fi¯\qT ø±bÕ&ÉTø√yê*‡q nedüs¡+ ñ+<ë?
ø±s¡D≤\T ù|s=ÿq+&ç.

C≤rj·T ñ<ä´eT ø±\+˝À ø£fi≤ø±s¡T\
|ü]dæú‘·T˝À¢, yêfīó¢ Ç#̊Ã Á|ü<äs¡Ùq˝À¢ì n+XÊ˝À¢
m≥Te+{Ï e÷s¡TŒ\T #√≥T #˚düT≈£îHêïsTT?

C≤rj·Tyê<äT\T, ø£eT÷´ìdüTº\T C≤q|ü<ä
ø £fi ¯\qT |ü⁄qs¡T<ä ∆]+#·{≤ìøÏ m+<äT≈£î
Á|üj·T‹ï+#ês¡T?

uÛÑs¡‘·Hê≥´+ - ø°åD‘·, |ü⁄qs¡TJ®eq+

uÛ≤s¡‘·<̊X̄+˝Àì dü+Á|ü<ëj·T qè‘ê´\˝À nH̊ø£+
‘·eT eT÷˝≤\T uÛÑs¡‘·T&ÉT sêdæq ªHê≥´XÊÅdüÔ+µ˝À
ñHêïj·Tì ù|s=ÿ+{≤sTT.

@<˚yÓT ÆHê áHê&ÉT uÛ Ñs ¡‘·Hê≥´+ nqï~
‘·$Tfi¯Hê&ÉT≈£î #Ó+~q ˇø£ Á|ü‘˚́ ø£ Hê≥´s¡÷bÕìï
dü÷∫düTÔ+~. e+<ä dü+e‘·‡sê\ ÁøÏ‘·+ uÛÑs¡‘·Hê≥´+
nqï|ü<ä+ ñ|üjÓ÷>∑+˝À Ò̋<äT.

eTqøÏ áHê&ÉT ‘Ó*dæq uÛÑs¡‘·Hê≥´+ dü~sY
Hê≥´+qT+&ç ñ<ä“ ¤$+∫+~. dü~sY Hê{≤´ìï
<˚yê\j·÷˝À¢ Äsê<Ûäq˝À uÛ≤>∑+>± <˚e<ëd”\T
Á|ü<ä]Ù+#˚yêfi¯ó¢. <˚yê\j·÷\˝À ùde\≈£î n+øÏ‘·+
#˚dæq <ëd”\qT <˚e<ëd”\T nH˚yêfi¯ó¢. Ä\j·T
|üP»\T, Ä#êsê\˝À <̊e<ëd”\ qè‘·́ + ̌ ø£ uÛ≤>∑+.
<˚e⁄ìøÏ ø±qTø£>± j·TTø£Ôej·TdüT‡˝Àì Ä&É|æ\¢\qT
‘·*¢<ä+Á&ÉT\T n]Œ+#˚yêfi¯ó¢. Ç˝≤+{Ï Ä&Éyêfi¯ó¢ ô|[¢
#˚düTø√≈£L&É<äT. |üPC≤s¡T\T, ô|<ä›eTqTwüß\ #˚‹˝À
Mfi¯ó¢ <√|æ&ûøÏ >∑Ts¡j˚T´yêfi¯ó¢. <˚e<ëd”\≈£î |ü⁄{Ïºq
|æ\¢\T yêfi¢̄ e÷~πs J$+#˚yêfi¯ó¢. dü+^‘·, Hê≥´
ø£fī˝À¢ <̊e<ëd”\T HÓ’|ü⁄D≤´ìï kÕ~Û+#ês¡T. q≥TºeHês¡¢
(Hê≥´+H˚ πsŒ >∑Ts¡Te⁄\T, kÕ<Ûës¡D+>± Mfi¯ó ¢
<˚e<ëd”\≈£î |ü⁄{Ïºq eT>∑ dü+‘êq+) düVü‰j·T+‘√
Mfi ¯ ó ¢  ‘ ·s ¡‘ ·sê\T>± ‘ ·eT d ü+Á| ü<ëj·÷ìï
ø±bÕ&ÉT≈£î+≥÷ edüTÔHêïs¡T.

 u§+u≤sTT, eTÁ<ëdüT sêÅcÕº\˝À 1934-1947
eT<Ûä́  <˚e<ëd” e´edüúqT (Ä\j·÷\˝À¢/ <˚e⁄fi¢̄≈£î
Ä&É|æ\¢\qT n+øÏ‘·+ #˚j·T{≤ìï) s¡<äT›#˚dü÷Ô #·≥º+
#˚XÊs ¡T. < ˚e<ëd” $<ÛëHêìøÏ e´‹πsø £+>±
ôV’≤<äsêu≤<äT sêÅwüº+˝À uÛ≤>∑́ ¬s&ç¶ es¡à ñ<ä́ e÷ìï
q&ç|æ <̊e<ëd” e´edüúqT n+‘·+#̊j·T&ÜìøÏ HÓ’C≤+qT
ˇ|æŒ+#ê&ÉT.

øÏHÓïs¡ yêsTT<ë´ìï yêsTTdüTÔqï yÓTT>∑T\j·T´
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Imagine the plight of a young

devadasi girl who does not want to

live the life of a devadasi. Describe

her feelings in an imaginary letter

written by her to her friend.

Revival

E. Krishna Iyer was a freedom fighter

and lawyer who had also learnt

Bharatanatyam. He would perform it in

female costume to remove the stigma

associated with the dance, and campaigned

to raise public interest in the art. He also

played a role in founding the Music

Academy in Madras (now Chennai), and

used its platform to present Bharatanatyam

performances by devadasis.

Bharatanatyam attracted young artistes

from respectable families. Initially, met

with shock, their participation ultimately

helped to shift public opinion in favour of

reviving the art.

Also during this time, Western artistes

like the  Ballerina Anna Pavlova started
taking interest in the artistic heritage of
India, while the spiritual heritage of India
was being promoted by Westerners in the
Theosophical movement.

Rukmini Devi had trained in ballet
under a pupil of Anna Pavlova’s, but Pavlova
advised Rukmini Devi to learn Indian
classical dance instead. Raised in a
Theosophist family, Rukmini Devi’s unique

background equipped her to
reform the existing
Bharatanatyam to emphasise
its spirituality.

An association of
 devadasis joined the effort
to revive Bharatanatyam. Its
ranks included a teacher of
Rukmini Devi as well as
artistes like Bangalore
Nagaratnamma and the
legendary dancer Bala-
saraswati. They advocated
preserving the tradition, and

also keeping it in the hands of

the devadasi community.Fig 21.5: Oggu katha Performance

Fig 21.6: Rukmini Devi

S
C
E
R
T, T

E
LA

N
G
A
N
A



194‘Ó\+>±D Á|üuÛÑT‘·«+ yê]#˚ ñ∫‘· |ü+|æD° 2022`23Ä<ÛäTìø£ ø±\+˝À ø£fi¯\T ` ø£fi≤ø±s¡T\T

<˚e<ëd” J$‘·+ >∑&É|ü≥+ Çwüº+˝Òì Ä
≈£î≥T+ã+˝À |ü⁄{Ï ºq ne÷àsTT ø£cÕº\T
}Væ≤+#·Tø√+&ç. ÄyÓT  ‘·q $TÁ‘·Tsê*øÏ ‘·q
e´<Û äqT e´ø£ Ô|üs¡Tdü÷Ô ñ‘· Ôs¡+ sêdæq≥Tº
}Væ≤+#·T≈£îì Ä ñ‘·Ôs¡+ MTs¡T sêj·T+&ç.

|ü⁄qs¡T<ä∆s¡D
˝≤j·Ts¡T, kÕ«‘·+Á‘·́  b˛sê≥jÓ÷<ÛäT&Ó’q Ç.ø£èwüí

nj·T´sY uÛÑs¡‘·Hê≥´+ H˚s¡TÃ≈£îHêï&ÉT. Bì≈£îqï
ø£fi¯+ø±ìï ‘=\–+#·{≤ìøÏ n‘·&ÉT eTVæ≤fi≤
ẙwü<Ûës¡D˝À Hê≥´ Á|ü<äs¡Ùq\T Ç#̊Ãyê&ÉT. á ø£fī˝À
Á|ü»\≈£î ÄdüøÏÔ ø£*–+#·{≤ìøÏ ñ<ä´$T+#ê&ÉT.
eTÁ<ëdüT (Á|üdüTÔ‘· #ÓHÓÌï)˝À dü+^‘· nø±&ÉMTì
kÕú|æ+#·≥+˝À ≈£L&Ü n‘·&ÉT bÕÁ‘· b˛wæ+#ê&ÉT. á
y˚~ø£ô|’ qT+∫ <˚e<ëd”\ <ë«sê uÛÑs¡‘·Hê≥´
Á|ü<äs¡Ùq\T Ç|æŒ+#ê&ÉT.

>ös¡eÁ|ü<äyÓTÆq ≈£î≥T+u≤\ qT+∫ ≈£L&Ü j·TTe
ø£fi≤ø±s¡T\T uÛÑs¡‘·Hê≥´+ |ü≥¢ Äø£]¸‘·T\T ø±kÕ>±s¡T.
Á|ü»\T eTT+<äT>±  $ÁuÛ≤+‹øÏ >∑T¬s’Hê >ös¡eÁ|ü<äyÓTÆq
≈£î≥T+u≤\T B+{À¢ uÛ≤>∑kÕ«eTT\T ø±e≥+‘√
á ø£fi¯ |ü⁄qs¡T<ä∆s¡D≈£î nqT≈£L\+>± Á|üC≤eT<ä›‘·T
≈£L&Ü ‘√&ÉsTT´+~.

Ç<˚ düeTj·T+˝À u≤´ …̋¢]Hê nHêï bÕyé̋ Àyê
e+{Ï bÕXÊÃ‘·́  ø£fi≤ø±s¡T\T uÛ≤s¡rj·T kÕ+düÿè‹ø£
yês¡dü‘·«+ô|’ ÄdüøÏÔ ø£qãs¡#·kÕ>±s¡T. ~∏jÓ÷kÕ|òæø£̋ Ÿ
ñ<ä´eT+˝Àì bÕXÊÃ‘·T´\T uÛ≤s¡rj·T Ä<Ûë´‹àø£
yês¡dü‘ê«ìï Á|ü#ês¡+ #˚j·TkÕ>±s¡T.

nHêï bÕyé̋ Àyê •wüß´sê* e<ä› s¡TøÏàD°<̊$ u≤´ Ò̋
qè‘·́ + H˚s¡TÃ≈£î+~. uÛ≤s¡rj·T dü+Á|ü<ëj·T qè‘·́ +
H̊s¡TÃø√eTì s¡TøÏàDÏ <̊$øÏ bÕyé̋ Àyê dü\Vü‰ Ç∫Ã+~.
~∏jÓ÷k˛|òædtº ≈£î≥T+ã+˝À ô|]–q Á|ü‘˚́ ø£ H˚|ü<Ûä́ +
e\¢ n|üŒ{Ï uÛÑs¡‘·Hê{≤´ìï dü+düÿ]+∫ <ë+{À¢ì

Ä< Û ë ´‹àø £‘ ·qT y Ó*ø Ï rj· T≥+
s¡TøÏàD°<˚$øÏ kÕ<Ûä́ eTsTT´+~.

uÛ Ñs ¡‘ ·Hê≥´+ |ü ⁄qs ¡T< ä ∆s ¡D≈ £î
<˚e<ëd”\ dü+|ò üT+ ˇø£{Ï #˚‘·T\T
ø£*|æ+~. s¡TøÏàD°<˚$ >∑Ts¡Te⁄‘√bÕ≥T
u …+> ∑ Tfi ¯Ss ¡ T Hê> ∑s ¡‘ · ïeTà e+{Ï
ø£fi≤ø±s¡T\T, u≤\düs¡dü«‹ e+{Ï Á|üU≤´‘·
Hê≥´ø £fi≤ø±s ¡ T\T\ ñHêïs ¡ T. á
kÕ+Á|ü<ëj·÷ìï |ü⁄qs¡T<ä∆]+#ê\ì, n~
<˚e<ëd”\ #˚‘·T˝À¢H˚ ñ+&Ü\ì yêfi¯ó¢
ø√s¡T≈£îHêïs¡T.∫Á‘·+  21.5 : ªˇ>∑TZø£<∏äµ ø£fi≤s¡÷|ü Á|ü<äs¡Ùq

∫Á‘·+  21.6 : s¡TøÏàD°<˚$
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 Their argument was that the art would

die if separated from the community, while

advocates for Bharatanatyam from the

educated community argued that the art had

to be transferred to respectable hands to

be saved. Ultimately, both communities

carried on with the dance. It was, after all,

the  devadasis and nattuvanars that

trained the new dancers from other castes.

Rukmini Devi’s debut performance in

1935 was a milestone. Her efforts won over

much of the orthodox community of

Madras. She went on to found the

Kalakshetra institute, to which she attracted

many great artistes and musicians, with

whom she trained generations of dancers.

Balasaraswati promoted the traditional

art of the devadasis, maintaining that

reforms were unnecessary and detracted

from the art. Staying true to

her devadasi lineage, she achieved

recognition for her excellence.

The renewed awareness about

Bharatanatyam in Indian society allowed

many nattuvanars to resume their training

activities, and many artists to enter the

field of classical dance. A diversity of

styles like Pandanallur, Vazhuvur, and

Thanjavur, named after the villages from

which the nattuvanars came, became

recognised. Bharatanatyam soon became

the most widespread and popular of the

Indian classical dance forms.

Why do you think it became

important for other caste to take over

the dance in order to revive it?

What kind of changes do you think

they would have made to the dance

to make it respectable?

On one hand, the traditional

custodians of the dance were not

allowed to practice it and on the other

hand, people of other castes took

over the dance to make it respectable.

Do you think there is

something unjust about this

development?

Bharatanatyam today

In the vital decades after its

revival, Bharatanatyam achieved

such esteem that by the late 20th

century, the demand for learning

Bharatanatyam exceeded the

infrastructure to support the art

and maintain its standards.

Today, it is the demand for

learning it, rather than a growth

in its audience or sponsorship,

that fuels the spread of

Bharatanatyam.

Fig 21.7: Balasaraswati
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yêfi ¯ ¢  qT+∫ y˚s ¡ T# ˚ ùd Ô Ä ø £fi ¯
n+‘·]+∫b˛‘·T+<äqï~ yêfi¯¢ yê<äq. á ø£fi¯
ã‘·ø±\+fÒ <ëìì >ös¡eÁ|ü<äyÓTÆq #˚‘·T\≈£î ã~©
#˚j·÷\ì #·<äTe⁄≈£îqïyêfi¯ó¢ uÛ≤$+#ês¡T. ∫e]øÏ
¬s+&ÉT esêZ\ yêfi¯ó¢ á Hê≥´ |ü⁄qs¡T<ä∆s¡D≈£î
<√Vü≤<ä|ü&Ü¶s¡T. Ç‘·s¡  ≈£î˝≤\ qT+∫ e∫Ãqyêfi¢̄øÏ
<˚e<ëd”\T, q≥TºeHêπs¢ •ø£åD Ç#êÃs¡T.

1935˝À s¡TøÏàD°<˚$ Ç∫Ãq ‘=* Á|ü<äs¡Ùq ̌ ø£
yÓT Æ\TsêsTT e+{Ï~. ÄyÓT Á|üj·T‘êï\ e\¢
eTÁ<ëdüT˝Àì düHê‘·q ≈£î≥T+u≤\˝À n~Ûø£ XÊ‘·+
á Hê{≤´ìøÏ eT<ä›‘·T Ç#êÃsTT. ÄyÓT ø£fi≤πøåÁ‘· nH˚
d ü+d ü úqT kÕ ú| æ+∫ >=| üŒ ø £fi≤ø±s ¡ T\qT,
yêsTT<ä́ ø±s¡T\qT <ëìøÏ Äø£]¸+|üCÒdæ yê]‘√ ø£\dæ
Hê≥´+˝À ø=ìï ‘·sê\≈£î ÄyÓT •ø£åD Ç∫Ã+~.

<˚e<ëd”\ dü+Á|ü<ëj·Tø£fi¯qT u≤\düs¡dü«‹
Áb˛‘·‡Væ≤+#ês¡T. á ø£fi¯̋ À dü+düÿs¡D\T nedüs¡+
Ò̋<äì, <ëìe\¢ ø£fi¯ |üø£ÿ<ës¡T\T |üfÒº neø±X¯+

ñ+<äì ÄyÓT uÛ≤$+#ês¡T. ÄyÓT ‘·q <˚e<ëd”
yês¡dü‘ê«ìøÏ ø£≥Tºã&ç ‘·q qè‘·́ ø£fī≈£î m+‘√ >∑T]Ô+|ü⁄
kÕ~Û+#ês¡T.

uÛÑs¡‘·Hê≥´+ |ü≥¢ uÛ≤s¡‘· düe÷»+˝À ‹]–
ÁbÕs¡+uÛÑyÓTÆq ne>±Vü≤q, ÄdüøÏÔ e\¢ m+‘√eT+~
q≥TºeHês¡T¢ ‘·eT •ø£åD ø±s¡´ø£˝≤bÕ\qT eT∞¢
ÁbÕs¡+_Û+#·>∑*>±s¡T, á dü+Á|ü<ëj·T qè‘·́ +˝ÀøÏ
m+‘√ eT+~ ø£fi≤ø±s¡T\T Á|üy˚•+#·>∑*>±s¡T.
q≥TºeHês¡¢ Á>±e÷ …̋’q bÕ+&Éq\÷¢sY, es¡a÷ePsY,
‘·+C≤ePsY ù|s¡¢‘√ Á|üU≤´‹>±+∫q yÓ’$<Ûä´uÛÑ]‘·
Hê≥´Ø‘·T\T >∑T]Ô+|ü⁄ bı+<ësTT. nq‹ø±\+˝ÀH̊
uÛ≤s¡rj·T dü+Á|ü<ëj·T qè‘ê´\˝À uÛÑs¡‘·Hê≥´+ m+‘√
ÁbÕeTTK´‘·qT dü+‘·]+#·T≈£îì, m+‘√ »Hê<äs¡D
bı+~+~. uÛ≤s¡rj·T dü+|ü<ä>± n+‘·sê®rj·T >∑T]Ô+|ü⁄
bı+<ä{≤ìøÏ <ëìøÏ m+‘√ düeTj·T+ |ü≥º̋ Ò<äT.

á Hê{≤´ìï |ü⁄qs¡T<ä ∆]+#·{≤ìøÏ Ç‘·s¡
≈£î˝≤\yêfi¯ó¢ <ëìï Vü≤düÔ>∑‘·+ #˚düTø√e≥+
m+<äT≈£î eTTK´eTsTT´+~?
á Hê{≤´ìï >ös¡eÁ|ü<äyÓTÆq~>± #˚j·T{≤ìøÏ
n+<äT˝À m≥Te+{Ï e÷s¡TŒ\T #̊dæ ñ+{≤s¡T?
ˇø£ yÓ’|ü⁄q dü+Á|ü<ëj·T+>± á Hê≥´+
#˚düTÔqïyêfi¯¢ì <ë+{À¢ ø=qkÕ>∑ìe«˝Ò<äT,
Ç+ø√yÓ’|ü⁄q <ëìì >ös¡eÁ|ü<ä+>± e÷s¡Ã{≤ìøÏ
Ç‘·s¡ ≈£î˝≤\yêfi¯ó¢ <ëìì #˚õøÏÿ+#·T≈£îHêïs¡T.

á e÷s¡TŒ\˝À @<Ó’Hê nHê´j·T+
»]–+<ë?
Á|üdüTÔ‘· ø±˝+˝À uÛÑs¡‘·Hê≥´+

uÛÑs¡‘·Hê≥´+ |ü⁄qs¡T<ä∆]+|üã&çq
‘·s¡yê‘· 20e X¯‘êã›+ ∫e]ø±\+
Hê{ÏøÏ n~ m+‘·{Ï Ä<äs¡D bı+~+<ä+fÒ
uÛÑs¡‘·Hê≥´+ H˚s¡TÃø√{≤ìøÏ eTT+<äT≈£î
e∫Ãq yêfi¢̄≈£î dü]b˛j˚T{+‘·>± •ø£åD≤
dü<äTbÕj·÷\T, <ëì Á|üe÷D≤\qT
ø±bÕ&˚ |ü]dæú‘·T\T  ˝Òe⁄. áHê&ÉT
uÛÑs¡‘·Hê{≤´ìøÏ Áù|ø£å≈£î\T, ÁbÕjÓ÷»≈£î\
ø£+fÒ H˚s¡TÃ≈£îH˚yêfi¯ó¢ m≈£îÿe>± ñHêïs¡T
ø±ã{Ïº n~ $düÔ]k Ǫ̂+~.∫Á‘·+ 21.7 : u≤\düs¡dü«‹
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Dancers, rather than the nattuvanars,

have become the custodians of the art form.

The generation of  nattuvanars  that trained

dancers during the revival period was the

last generation of exclusive nattuvanars.

Due to sheer numbers of aspiring dancers,

nattuvanars no longer are the only trainers.

Many are forced to use recorded music

in dance performances to keep the costs

down. Dancers today usually can’t make a

living by performing. With a few

exceptions, Bharatanatyam is today a

secondary career, or a profession for those

with family support. Few dancers can

devote their entire lives to training and

developing as dancers. To earn money,

dancers start teaching early in their careers.

This affects the quality of their dance and

also their teaching.

Without nattuvanars, and with more

and more dancers becoming teachers, the

unbroken lineage of instruction that

maintained the integrity of the dance form

has been lost. In the hands of many dancers

rather than a few trainers, Bharatanatyam

is now subjected to numerous innovations.

While this has been the experience of

Bharatanatyam, many other dance forms

like Kathakali, Yakshagana, Odisi,

Manipuri and Kathak went through similar

experience and struggles. Try to find out

about them too.

What was the special role of the

nattuvanars? What impact do you

think it will have on the dance if they

are replaced by dancers themselves?

In what way has the immense

popularity of Bharatanatyam helped

it. Has it also created some

problems?

Perini Nrityam : The dance was

performed to worship Lord Siva

aggressively in front of a Nataraj idol at the

Siva Temples and to motivate soldiers

before going to wars. The dance is

performed only by males with a breath

taking enthusiasm. This dance form has been

in practice since the 13th century. A

detailed description of perini nrityam

‘Nritya Ratnavali’ written by ‘Jayapa

Senani’, (brother-in-law) a colonel of the

Elephant troop under the Kakatiya king

Ganapathi deva. Nataraj Ramakrishna, a

well-known dancer brought this dance into

lime light, performed it along with his

disciples and made it popular all over the

world.

Dappu Natyam : The musical

instrument ‘Dappu’ made with the hide of

goat attracts and makes the people to dance

when it is played with two sticks. A group

of 15-20 dancers play the drums (Dappu),

wearing Gajjelu and dance before and

during the celebrations and processions.

Perini Nrityam

perini nrityam
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á ø£fi≤ s¡÷bÕìøÏ q≥TºeHês¡T¢ ø±≈£î+&Ü Hê≥´+
#˚ùdyêfi¯ó¢ dü+s¡ø£å≈£î\T>± e÷sês¡T. |ü⁄qs¡T<ä∆s¡D
ø±˝+˝À Hê≥´+˝À •ø£åDì∫Ãq q≥TºeHêπs¢           Ä
yês¡dü‘ê«ìøÏ #Ó+~q ÄK] ‘·s¡+. Hê≥´+
H˚s¡TÃø√yê\ì #ê˝≤eT+~ ø√s¡T≈£î+≥÷ ñ+&É≥+
e\¢ •ø£åD Çe«≥+ πøe\+ q≥TºeHês¡¢πø |ü]$T‘·+
ø±˝Ò<äT.

uÛÑs¡‘·Hê≥´ Á|ü<äs¡Ùq˝À Ks¡TÃ\T ‘··–Z+#·{≤ìøÏ
#ê˝≤eT+~ ]ø±s ¡T ¶  # ˚d æq d ü+^‘êìï
ñ|üjÓ÷–+#ê*‡ ek Ǫ̂+~. Á|ü<äs¡Ùq\ <ë«sê H˚&ÉT
Hê≥´ø±s¡T\T JeH√bÕ~Ûì kÕ<Ûës¡D+>± bı+<ä̋ Òs¡T.
ø=ìï $TqVü‰sTT+|ü⁄\T ‘·|æŒ+∫ uÛÑs¡‘·Hê≥´+
áHê&ÉT ≈£î≥T+ã eT<ä›‘·T ñqïyê]øÏ ¬s+&Ée
ñbÕ~Û>±H̊ ñ+~. ø=+‘·eT+~ e÷Á‘·ẙT á Hê≥´+
H˚s¡TÃø√{≤ìøÏ, Hê≥´ø±s¡T\T>± m<ä>∑{≤ìøÏ ‘·eT
J$‘·eT+‘ê n+øÏ‘·+ #̊j·T>∑\T>∑T‘·THêïs¡T. &ÉãT“\T
dü+bÕ~+#·{≤ìøÏ Hê≥´ø±s¡T\T ‘·eT eè‹ÔJ$‘·
‘=* dü+e‘·‡sê\˝ÀH˚ Bìì Ç‘·s¡T\≈£î H˚s¡Œ≥+
yÓTT<ä\T ô|&ÉT‘·THêïs¡T. Ç~ yê] Hê≥´ HêD´‘·H˚
ø±≈£î+&Ü yê] uÀ<ÛäqqT ≈£L&Ü Á|üuÛ≤$‘·+ #̊düTÔ+~.

q≥T ºeHês ¡ T ¢  ˝ Ò≈ £ î+&Ü eT]+‘ ·eT+~
Hê≥´ø±s¡T\T uÀ<Ûä≈£î\T>± e÷s¡{+‘√ ‘·s¡‘·sê\T>±
dü+Á|ü<ëj·T+>± Hê≥´s¡÷bÕìï ø±bÕ&ÉT‘·÷ e∫Ãq
yês¡dü‘ê«ìøÏ ‘Ós¡ |ü&ç+~. ø=+‘·eT+~ •ø£å≈£î\
#˚‹˝À ø±≈£î+&Ü nH˚ø£eT+~ Hê≥´ø±s¡T\T
uÛÑs¡‘·Hê{≤´ìï uÀ~Û+#·{+ e\¢ B+{À¢ ø=‘·Ô ø=‘·Ô
e÷s¡TŒ\T e#˚Ã neø±XÊ\T ô|]>±sTT.

uÛÑs¡‘·Hê≥´+˝Àì á nqTuÛÑyê\ e÷~]>±H˚
ø£<∏ëø£[, j·Tø£å>±q+, ̌ &çdæ‡, eTDÏ|ü⁄], ø£<∏äø̆ e+{Ï$
≈£L&Ü Ç˝≤+{Ï |ò ü Ts ¡ ¸D\≈£î, nqTuÛ Ñyê\≈£î
>∑Ts¡j·÷´sTT. yê{Ï >∑T]+∫ ≈£L&Ü ‘Ó\TdüTø√{≤ìøÏ
Á|üj·T‹ï+#·+&ç.

q≥TºeHês¡¢ Á|ü‘̊´ø£ bÕÁ‘· @$T{Ï? yêfī¢ bÕÁ‘·qT
Hê≥´+ #̊ùdyêfi‚¢ #̊|ü&ç‘̊ uÛÑs¡‘·Hê≥´+ Hê≥´+
MT<ä m≥Te+{Ï Á|üuÛ≤e+ ñ+≥T+~?
uÛÑs¡‘·Hê{≤´ìøÏ e∫Ãq $|üØ‘· Á|üC≤<äs¡D
<ëìøÏ m˝≤ ‘√&ÉŒ&ç+~? @ ø=‘·Ô düeTdǘ \≈£î
ø±s¡DeTsTT´+~?

ù|]DÏ qè‘·́ + : •e⁄&çï Äsê<Ûä́  <Ó’e+>± uÛ≤$+∫,
Hê≥sê» $Á>∑Vü≤+ eTT+<äT>±ì, •yê\j·÷˝À¢>±ì,
ôd’Hê´\T j·TT<ë∆ìøÏ yÓfi‚¢ eTT+<äT ÄẙX̄+‘√ Á|ü<ä]Ù+#̊
qè‘·́ +. ñ|æ] dü\Œq+‘· ñ‘·ÿ+sƒ¡‘·̋ À kÕπ> Hê≥´+
πøe\+ |ü⁄s¡Twüß\T e÷Á‘·y˚T #˚kÕÔs¡T. á ø£fi≤s¡÷|ü+
Áø°.X¯.13e X¯‘êã∆+ qT+&˚ ÁbÕ#·Ts¡´+˝À ñ+~.
ø±ø£rj·T >∑D|ü‹ <̊e⁄ì u≤eeT]~ >∑»kÕVæ≤DÏjÓÆTq
C≤j·T|ü ùdHêì s¡∫+∫q qè‘·´ s¡‘êïe[˝À
(dü+düÿè‘·) ù|]DÏ qè‘·´+ >∑T]+∫ $|òü⁄\+>±
sêj·Tã&ç+~. á qè‘ê´ìï yÓ\T>∑T˝ÀøÏ ‘Ó∫Ã ãVüQfī
ÁbÕ#·Ts¡́ + ø£*Œ+∫q q≥sê» sêeTø£èwüí, n‘·ì •wǘ
ãè+<ä+‘√ Á|ü|ü+#· yê´|üÔ+>± >∑T]Ô+|ü⁄ ‘Ó#êÃ&ÉT.

&É|üHê≥´+ : y˚Tø£‘√\T‘√ #˚dæq yê<ä´
|ü]ø£s¡yÓT Æq &É|ü\qT |ü⁄\¢\‘√ ø=&ÉT‘·T+fÒ
|ü⁄≥Tºø=#˚Ã Hê<ä Á|üuÛÑ+»q+ #·÷#˚yê]ì ≈£L&Ü
Hê≥´+ #˚sTTdüTÔ+~. 15`20 eT+~ >∑\ Hê≥´
ãè+<ä+ ø±fi¯fl≈£î >∑»®\T ø£{Ïº &É|ü\qT yêsTTdüTÔ
#˚ùd Hê≥´+. Bìì ñ‘·‡yê\T, }πs–+|ü⁄\≈£î
eTT+<äT>± #˚kÕÔs¡T.

ù|]DÏ qè‘·́ +
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Improve your learning

1. Correct the false statements:

a. All dance forms emerged as part of devotion.

b. Historically, artistes were supported by big Zamindars.

c. Burrakatha was adopted to mobilise people.

d. Today, Bharatanatyam is largely taught by nattuvanars.

2. Discuss the changes that have come about in the lives of folk artistes during the

last 50 years.

3. Do you think folk arts are declining? What loss do you think it will cause to our

culture?

4. Is it possible to orient folk arts to new requirements of modern life and revive

them?

5. What are the major changes that have taken place in Bharatanatyam dance since the

days of Sadir?

6. Who among the following were the supporters of devadasi system and those who

opposed it and who wanted to reform it:

Balasaraswati, Rukmini Devi, Veeresalingam, Bhagya Reddy Varma, Krishna Iyer,

Bangalore Nagaratnamma.

7. Why has it always been difficult for artistes to earn their livelihood by practicing

their art? How can artistes be supported to stand on their own feet?

8. Collect and prepare a table with the information about arts and dramas performed

by the artistes of your area.

Interview:

Invite a local artist to your class room and conduct an interview on their arts and

their future.

Dappu Natyam

    Keywords

1. Cymbals 2.  Anklets

3. Alms 4. Mime

5. Tarangam 6. Nattuvanars
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MT nuÛÑ́ düHêìï yÓTs¡T>∑T|üs¡T#·Tø√+&ç

1. ‘·|ü yêø±´\qT dü]#̊j·T+&ç:

n. nìï qè‘·́  s¡÷bÕ\T uÛÑøÏÔ̋ À uÛ≤>∑+>±
s¡÷|ü⁄~<äT›≈£îHêïsTT.

Ä. #ê]Á‹ø£+>± ø£fi≤ø±s¡T\qT ô|<ä› ô|<ä›
»$T+<ës¡T\T b˛wæ+#ês¡T.

Ç. Á|ü»\qT #Ó’‘·q´|üs¡#·{≤ìøÏ ãTÁs¡ø£<∏äqT ñ|üjÓ÷–+#·T≈£îHêïs¡T.

á. Á|üdüTÔ‘·+ uÛÑs¡‘·Hê{≤´ìï Á|ü<Ûëq+>± q≥TºeHês¡T¢ H̊s¡TŒ‘·THêïs¡T.

2. >∑‘· 50 dü+e‘·‡sê\˝À C≤q|ü<ä ø£fi≤ø±s¡T\ J$‘ê˝À¢ e∫Ãq e÷s¡TŒ\qT #·]Ã+#·+&ç.

3. C≤q|ü<ä ø£fī\T ø°åD‘·≈£î >∑T] ne⁄‘·THêïj·÷? Bìe\¢ eTq dü+düÿè‹øÏ m≥Te+{Ï qwüº+ »s¡T>∑T‘·T+~?

4. Ä<ÛäTìø£ J$‘·+˝Àì ø=‘·Ô nedüsê\≈£î nqT>∑TD+>± C≤q|ü<ä ø£fī\qT eT*∫ yê{Ïì |ü⁄qs¡T<ä∆]+#·≥+
kÕ<Ûä́ eTe⁄‘·T+<ë?

5. dü~sY Hê{ÏqT+∫ uÛÑs¡‘·Hê≥´+˝À #√≥T#̊düT≈£îqï eTTK´yÓTÆq e÷s¡TŒ\T @$T{Ï?

6. øÏ+<ä ù|s=ÿqï yêfī¢̋ À¢ <̊e<ëd” e´edüúqT düeT]ú+∫qyêfīó¢, e´‹πsøÏ+∫qyêfīó¢, n+<äT˝À dü+düÿs¡D\T
#̊j·÷\qïyêfīó¢ mes¡T?

u≤\düs¡dü«‹, s¡TøÏàD°<̊$, MπsX̄*+>∑+, uÛ≤>∑́ ¬s&ç¶ es¡à, ø£èwüí nj·T´sY, u…+>∑TfīSs¡T Hê>∑s¡‘·ïeTà.

7. ‘·eT ø£fī<ë«sê JeH√bÕ~Û bı+<ä≥+ ø£fi≤ø±s¡T\≈£î m|ü&É÷ ø£wüº+>± ñ+&̊~. ø£fi≤ø±s¡T\T ‘·eT ø±fī¢ô|’
‘êeTT ì\ã&Ü\+fÒ yê]øÏ m˝≤+{Ï eT<ä›‘·T nedüs¡+?

8. MT ÁbÕ+‘·+˝Àì ø£fi≤ø±s¡T\qT ø£*dæ, yês¡T Á|ü<ä]Ù+#̊ Hê≥ø±\T, ø£fi≤s¡÷bÕ\‘√ |ü{Ïºø£ ‘·j·÷s¡T#̊j·T+&ç.

eTTU≤eTTœ :

kÕúìø£+>± ñqï ˇø£ ø£fi≤ø±s¡T&çì ‘·s¡>∑‹ >∑~øÏ ÄVü‰«ì+∫, yê] ø£fī\ô|’, yê{Ï Á|üdüTÔ‘· dæú‹, uÛÑ$wǘ ‘·TÔô|’
eTTU≤eTTœ ìs¡«Væ≤+#·+&ç.

&É|üHê≥´+

ø°\ø£|ü<ë\T

1. ‘·ô|Œ≥\T 2. n+<Ó\T

3. _Ûø£å+ 4. eT÷ø±_Ûqj·T+

5. ‘·s¡+>∑+ 6. q≥TºeHês¡T¢
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Film and Print Media22

Latha went to her great grandfather’s

town in the summer holidays. She

wanted to watch the latest film with her

great grandfather, Rangaiah. Since

Rangaiah was not well, they talked about

his childhood days. Latha was surprised

to know that there were no films in her

great grandfather’s childhood. There

were performances of various arts like

plays, Harikatha, Burrakhatha and

Tholubommalata by folk artistes. The

plays were both Padya natakam, famous

for rendering poems with lengthy ragas,

and Gadya natakam. Rangaiah vividly

recalled the experience of watching the

play Satya Harishchandra and staying

awake until dawn. The other plays he

recalled were ‘Bhuvana V ijayam’,

‘Kanyashulkam’, ‘Bobbili Yudham’ and

‘Vara Vikrayam’. Latha has acted in a play

that they performed for their school

anniversary and has also seen a stage

performance. But she was surprised to

know that at one time, they were the

major form of entertainment.

Ask your parents about the plays they

had seen during their childhood.

What changes have occurred in

drama over the period?

Evolution of cinema

While drama is to be performed live

with all the instruments for music, de-

velopment of technology has helped in

shooting of a play and projecting it at

several places at the same time and again

and again. Further, the cinema could be

shot over a period of time and mixing and

editing of the footage can give an entirely

new effect.

Fig 22.1:

Camera (above),

Projector (below)

Birth of Cinema

The birth of cinema in India can be attributed

to Lumiere brother’s first public show at Watson

Hotel in Mumbai on July 7, 1896. In 1887,

William Friese-Green of England invented

camera capable of taking upto ten photographs

per second using perforated celluloid film (Fig

22.1). In 1895, Woodwill Latham invented

cinema projector capable of exhibiting lengthy

film reels without break.
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\‘· ẙdü$ ôd\e⁄˝À¢ yêfī¢ eTT‘êÔ‘·>±] |ü≥ºD≤ìøÏ
b˛sTT+~. eTT‘êÔ‘· s¡+>∑j·T´‘√ ø£*dæ ø=‘·Ô>±
$&ÉT<ä˝…’q dæìe÷ #·÷&Ü\ì nqT≈£î+~. ø±ì
s¡+>∑j·T´≈£î Äs√>∑´+ u≤>∑T+&Éø£b˛e≥+ e\¢
yêfi¯ó¢ n‘·ì u≤\´+ >∑T]+∫ ø£ãTs¡T¢ #Ó|ü≈£î+≥÷
≈£Ls¡TÃHêïs¡T. ‘ê‘·>±] u≤\´+˝À dæìe÷\T Ò̋eì
‘Ó\TdüT≈£îì \‘· ÄX¯Ãs¡´b˛sTT+~. Ä ø±\+˝À
Hê≥ø±\T ñ+&˚$. C≤q|ü<ä ø£fi≤ø±s¡T\T Vü≤]ø£<∏ä,
ãTÁs¡ø£<∏ä, ‘√\Tu§eTà˝≤≥ e+{Ï$ Á|ü<ä]Ù+#˚yêfi¯ó¢.
Hê≥ø±\˝À |ü<ä´ Hê≥ø±\T, >∑<ä´ Hê≥ø±\T
ñ+&˚$. düTBs¡ È sê>±\≈£î |ü< ä´ Hê≥ø±\T
U≤´‹>∑&ç+#êsTT. sêÁ‘·+‘ê yÓT\≈£îe>± ñ+&ç #·÷dæq
dü‘·́ Vü≤]X̄Ã+Á<ä Hê≥ø£+ áHê{Ïø° s¡+>∑j·T´≈£î u≤>±
> ∑ Ts ¡ T Ô+~. u Û Ñ Teq $»j·T+, ø £Hê´X ¯ ó\ÿ+,
u§_“*j·TT<ä∆+, es¡$Áø£j·T+ e+{Ï Hê≥ø±\T ≈£L&Ü
n‘·&ÉT #·÷XÊ&ÉT. ‘·q bÕsƒ¡XÊ\ yê]¸ø√‘·‡e+˝À
\‘· ≈£L&Ü ˇø£ Hê≥ø£+˝À bÕ˝§Z+~. ÄyÓT ˇø£
Hê≥ø£ Á|ü<äs¡Ùq ≈£L&Ü #·÷dæ+~. Ä ø±\+˝À
Á|ü<Ûëq+>± Hê≥ø± Ò̋ $H√<ä e÷sêZ\T>± ñ+&˚eì
‘Ó\TdüT≈£îì \‘· ÄX¯Ãs¡́ b˛sTT+~.

∫Á‘·+ 22.1 : ¬øyÓTsê (m>∑Te),

dæìe÷ |ü⁄≥Tºø£
uÛ≤s¡‘·<̊X̄+˝À dæìe÷ |ü⁄≥Tºø£ 1896, E …̋’ 7q eTT+ãsTT˝À
yê≥‡Hé Vü≤À≥˝Ÿ˝À \T´$Tj·TsY k˛<äs¡T\ yÓTT<ä{Ï ãVæ≤s¡+>∑
Á|ü<äs¡Ùq‘√ »]–+<äì #Ó|üŒe#·TÃ. n+#·T\˝À s¡+Á<Ûë\T ñ+&̊
ôd\T´˝≤sTT&é |òæ*+ (∫Á‘·+ 22.1) ñ|üjÓ÷–+∫ ôdø£qT≈£î |ü~
bǫ̀ {À\T rj·T>∑\ ¬øẙTsêqT 1887˝À Ç+>±¢+&ÉT≈£î #Ó+~q $*j·T+
Á|ò”dt-Á^Hé s¡÷bı+~+#ê&ÉT. bı&ÉyÓ’q |òæ*+ Øfi¯¢qT eT<Ûä´˝À
n+‘·sêj·T+ ̋ Ò≈£î+&Ü Á|ü<ä]Ù+#·>∑\ dæìe÷ ÁbıC…ø£ºs¡TqT 1895˝À
ñ&é$ Ÿ̋ ˝≤<∏ë+ ø£qT>=Hêï&ÉT.

dæìe÷ ` eTTÁ<äD≤
e÷<Ûää´e÷\T

MT ‘·*¢<ä+Á&ÉT\qT yê] u≤\´+˝Àì Hê≥ø±\
>∑T]+∫ n&ç– ‘Ó\TdüTø√+&ç.
ø±\Áø £eT+˝À Hê≥ø±\˝À m≥Te+{Ï
e÷s¡TŒ\T e#êÃsTT?

|ü]D≤eT Áø£eT+˝À dæìe÷
ø£fi≤ø±s¡T\T Hê≥ø±ìï dü+^‘·

yêsTT<ë´\ìï+{Ï‘√ Á|ü‹kÕØ düJe+>±
Á|ü<ä]Ù+#ê*. nsTT‘̊ kÕ+πø‹ø£ $C≤„q+
n_Ûeè~∆ #Ó+<ä≥+‘√ ø£fi≤ø±s¡T\T
q{Ï+∫q <ëìì ∫Á‘·+>± rdæ π̌økÕ]
nH˚ø £ Á| ü< ˚XÊ\˝À Á| ü< ä]Ù+#·≥+
kÕ<Ûä´eTsTT´+~, <ëìì eT∞¢, eT∞¢
mìïkÕs ¡ ¢sTTHê Á| ü< ä]Ù+#·e#·TÃ.
n+‘˚ø±≈ £ î+&Ü d æìe÷qT ø=+‘ ·
ø±\+bÕ≥T ∫Á‹+#·e#·TÃ. rdæq Øfi¢̄qT
s¡ø£s¡ø±\T>± ø£\|ü≥+ e\¢, m&ç{Ï+>¥ e\¢
|üP]Ô>± ø=‘·Ô nqTuÛÑ÷‹ì ø£*–+#·e#·TÃ.

b
Õ
s
ƒ¡+

ÁbıC…ø£ºs¡T (~>∑Te)
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The plays written by George Bernard

Shaw and Shakespeare were visualised with

camera and exhibited on the screen as a

film. Similarly, popular plays in Telugu like

Vara Vikrayam, Satya Harishchandra,

Kanyashulkam were made into films. The

stage artistes made a beeline to the studios

for a chance in films. The popularity of

plays has decreased significantly while the

films have gained prominence. However,

several film artistes

who became famous continue to work for

the theatre like Gollapudi Maruti Rao,

Naseeruddin Shah.

What are the differences in a stage play

and a film? Make a comparative table.

With the help of your teacher, discuss

the changes in the livelihood

opportunities from play to films.

Latha was surprised to know that

initially, the cinema did not have sound

and that the projection was to be

accompanied by live musicians and

sometimes by commentary by the

projectionist.

It was only after several technical

developments that the films had sound

and were known as ‘talkies’ as they
could talk.

In Telugu, the first mooki was ‘Bhishma
Pratigna’. The first talkie movie was
‘Bhakta Prahalada’ released in 1931,
produced by H. M. Reddy.

Make a mime presentation of five
minutes and a play for five minutes.
Compare the ease of performance,
the themes that can be presented and
the communication to the audience.

The first Talkie

movie in

Hindi‘Alam Ara’

was released in

1931. This was

made by Ardesher

Irani.

The father of

Telugu film indus-

try is Raghupathi

Venkaiah. He was

born in Bandar and

settled in Madras

as a still photogra-

pher. He built a

cinema studio

named ‘Gaity’ in

Madras. As the

owner of Cinema

Studios and The-

atres and the pro-

ducer of cinemas,

he rendered his

valuable services

to Telugu industry.

Fig 22.3: Poster of

Alam Ara

Fig 22.2: Photograph of a scene from

Shakespeare’s play

Raghupathi Venkaiah

Fig 22.4: Nandi Award
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C≤sY® u…sêï&é cÕ, wø˘‡|æj·TsY  sêdæq   Hê≥ø±\qT
¬øy ˚Tsê‘√  ∫Á‹+∫,   ‘ Ós ¡ ô| ’ d æìe÷>±
Á|ü<ä]Ù+#˚yêfi¯ó¢. n<˚$<Ûä+>± ‘Ó\T>∑T˝À Á|üC≤<äs¡D
bı+~q es¡$Áø£j·T+, dü‘·́ Vü≤]X¯Ã+Á<ä, ø£Hê´X¯ó\ÿ+
e+{Ï Hê≥ø±\qT dæìe÷>± rXÊs¡T. dæìe÷˝À¢
neø±XÊ\ ø√dü+ s¡+>∑düú\ ø£fi≤ø±s¡T\T dü÷º&çjÓ÷\
#·T≥÷º ‹s¡>∑ kÕ>±s¡T. á |ü]D≤e÷\‘√ Hê≥ø±\
ÁbÕ<Ûëq´‘· ‘·–Z dæìe÷\≈£î Ä<äs¡D ô|s¡>∑kÕ–+~.
nsTTq| ü Œ{ Ïø ° d æìe÷ q≥T\T>± Á| üU≤´‹
>±+∫q|üŒ{Ïø° Hê≥ø±\ ø√dü+ |üì #˚düT Ôqï
ø£fi≤ø±s¡T\T >=\¢|üP&ç e÷s¡Trsêe⁄, qd”s¡TB›Hé cÕ
˝≤>± m+‘√ eT+~ ñHêïs¡T.

kÕ+πø‹ø£+>± n_Ûeè~∆ #Ó+~q ‘·s¡yê‘· e÷Á‘·ẙT
e÷≥\‘√ ≈£L&çq dæìe÷\T e#êÃsTT. M{Ïì
ª{≤ø°\Tµ nH˚yêfi¯ó¢.

‘Ó\T>∑T˝À yÓTT<ä{Ï eT÷ø° ∫Á‘·+ ª;Ûwüà Á|ü‹»„µ.
yÓTT<ä{Ï {≤ø° ∫Á‘·+ ªuÛÑø£ÔÁ|üVü‰¢<äµ 1931 ̋ À $&ÉT<ä\
nsTT´+~. á ∫Á‘êìï ôV≤#Y.m+. ¬s&ç¶ ì]à+#ê&ÉT.

nsTT<äT ì$TcÕ\bÕ≥T m≥Te+{Ï e÷≥\T
˝Ò≈£î+&Ü eT÷ø±_Ûqj·T+ #˚j·T+&ç. ˇø£
nsTT<äT ì$TcÕ\ Hê≥ø£+ y˚j·T+&ç. á
¬s+&ç+{Ï̋ À q≥q˝À kÂ\uÛÑ́ +, m+#·Tø√>∑\
n+XÊ\T, Áù|ø£å≈£î\≈£î ns¡ú+ ø±e≥+ e+{Ï
$wüj·÷\qT b˛\Ã+&ç.

Væ≤+B˝À yÓTT<ä{Ï {≤ø° dæìe÷ ªÄ\+ Äsêµ
1931˝À $&ÉT<ä˝…’+~.
Bì ìsêà‘· nπs ›w üs Y
Çsêì.

 ‘Ó\T>∑T ∫Á‘· |ü]ÁX̄eT≈£î
s¡|òüTT|ü‹ yÓ+ø£j·T´qT
Ä<äT´&ÉT>± uÛ≤$kÕÔs¡T.
n‘ ·& É T ã+< äs ¡ T˝À
|ü⁄{≤º&ÉT. eTÁ<ëdüT˝À

ø £< ä\ì
bò˛{À\T
rùd e´øÏÔ>± dæús¡|ü&Ü¶&ÉT. eTÁ<ëdüT˝À
ª¬>sTT{°µ ù|s¡T‘√ dæìe÷ dü÷º&çjÓ÷
ì]à+#ê&ÉT. dæìe÷ dü÷º&çjÓ÷,
~∏j˚T≥s¡ ¢

j ·T»e÷ì>±, d æìe÷
ìsêà‘·>± ‘Ó\T>∑T ∫Á‘·
|ü]ÁX¯eT≈£î n‘·&ÉT mq Ò̋ì
ùde\T #˚XÊ&ÉT.

 Hê≥ø£ Á|ü<äs¡Ùq≈£î, dæìe÷≈£î eT<Ûä́  ‘˚&Ü\T
@$T{Ï? b˛*ø£\T, ‘˚&Ü\‘√ ˇø£ |ü{Ïºø£
‘·j·÷s¡T #˚j·T+&ç.
Hê≥ø±\qT+&ç dæìe÷\≈£î e÷s¡≥+ e\¢
ø£fi≤ø±s¡T\T JeH√bÕ~Û bı+<̊ neø±XÊ\˝À
m≥Te+{Ï e÷s¡TŒ\T e#êÃjÓ÷ MT {°#·s¡T
düVü‰j·T+‘√ #·]Ã+#·+&ç.
yÓTT<ä{À¢ dæìe÷˝À¢ X¯ã›+ ñ+&˚~ ø±<äì,

Á|ü<äs¡Ùq‘√bÕ≥T dü+^‘·ø±s¡T\T yêsTT<ë´\T
yêsTT+#·≥+ ˝Ò<ë dæìe÷ Á|ü<ä]Ù+#˚ e´øÏÔ
yê´U≤´q+ #˚j·T≥+ »]π>eì ‘Ó\TdüT≈£îì \‘·
ÄX¯Ãs¡´b˛sTT+~.

∫Á‘·+ 22.2 : ùwø˘‡|æj·TsY Hê≥ø£
Á|ü<äs¡Ùq˝À ˇø£ <äèX¯́ + ∫Á‘·+ 22.3 :

ªÄ\+ Äsêµ b˛düºsY

s¡|òüTT|ü‹ yÓ+ø£j·T´

∫Á‘·+ 22.4 :
q+~ nyês¡T¶
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Hence , the then Government of Andhra

Pradesh awards,  Raghupathi Venkaiah

Award every year along with Nandi to

artistes for their contributions to Telugu

film industry.

Cinema - form of entertainment

Before cinema, there were various

forms of entertainment like folk art forms,

folk dances, classical dances, music,

dramas etc. But gradually, cinema became

the major form of entertainment. The songs

from films have a popularity of their own.

Earlier radio and  now television broadcasts

these songs independent of the movie. The

actors have a following in the public and

fan clubs have emerged. Popular dialogues

from films have become a part of daily life.

The style and dresses of the actors and

actresses are imitated by the people. With

the advent of TV, one need not go to a theatre

to watch a movie. There are dedicated

channels and time slots for telecasting

films, songs, news about the film industry

etc.

Make a list of sources of

entertainment in your village or town.

How will you assess their popularity?

What changes are taking place over

time?

Cinema and freedom movement

Rangaiah is visibly excited even now

when he talks about the films Mala Pilla

and Ryhtu Bidda released in 1938 and

1939. Mala Pilla is a film about untouch-

ability and about the entry of dalits into

the temple.

The protagonist is Chowdarayya, a

Gandhian, who preaches to the upper

caste to mend their ways and exhorts

the dalits to give up drinking and get

educated. The priest’s son falls in love

with a dalit girl. The priest’s wife, who

is caught in a fire, is saved by a dalit,

and the priest realises that there should

be no untouchability. Dalits are the

given entry into the temple and the

marriage of the priest’s son and the dalit

girl is blessed.

Rythu Bidda is about the Zamindari

system, which shows the plight of the

toiling farmers. A farmer who takes a

loan from the zamindar votes for the

peasant party in elections. For this, he

is harassed and put through difficulties.

The zamindar’s son is kidnapped by his

own brother, which brings a change of

heart in the zamindar. In the true

Gandhian thinking of Trusteeship, he

gives away his lands to the tillers of the

land.

Latha told Rangaiah that their

school screened the film ‘Gandhi’.

Rangaiah informed her that this film

was made in 1982 by Richard

Attenborough in English. What she saw

was the dubbed film in Telugu. This film

was also dubbed into Hindi and many

regional languages.

Several films on national movement

were made later. In Telugu,  ‘Maa Bhoomi’

and ‘Komaram Bheem’ are films based on

landlordism and the struggles of the tribal

people respectively.

“Maa Bhoomi”, directed by Narasinga

Rao, depicts the revolt by Telangana

farmers. Ramaiah, the main character  as,

was a labourer of a zamindar who owns 50

thousand acres of land. Ramaiah migrates

to Hyderabad and joins a factory.
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 B+{À ¢ì ø £< ∏ëHêj·T≈ £ î& É T #Í< äs ¡j·T´
>±+<Û˚j·Tyê~. n‘·&ÉT ñqï‘· ≈£î˝≤\ yêfi¯¢≈£î ‘·eT
|ü<ä∆‘·T\qT e÷s¡TÃø√eT˙, ìeTï ≈£î˝≤\ yêfi¯¢≈£î
‘ê> ∑ T& É T e÷H Ój · T ´eT˙, # ·< ä Te ⁄ø√eT˙
#ÓãT‘·T+{≤&ÉT. |üPC≤] ø=&ÉT≈£î <ä[‘· ne÷àsTT‘√
Áù|eT˝À |ü&É‘ê&ÉT. |üPC≤] uÛ≤s¡´ eT+≥˝À¢
∫≈£îÿ≈£î+fÒ ˇø£ <ä[‘·T&ÉT ÄyÓTqT ø±bÕ&É‘ê&ÉT. á
|òüT≥q‘√ n+≥sêì‘·q+ ñ+&É>∑÷&É<äì |üPC≤]
>∑T]ÔkÕÔ&ÉT. B+‘√ n‘·&ÉT <ä[‘·T\≈£î Ä\j·T Á|üẙX̄+
ø£*ŒkÕÔ&ÉT. |üPC≤] ø=&ÉT≈£î, <ä[‘· ne÷àsTT ô|[¢ì
n+<äs¡÷ Äos¡«~kÕÔs¡T.

»MT+<ëØ e´edüú̋ À ¬s’‘ê+>∑ ø£cÕº\qT ª¬s’‘·T_&É¶µ
#·÷|ædüTÔ+~. »MT+<ës¡T <ä>∑Zs¡ n|ü rdüT≈£îqï ̌ ø£
¬s’‘·T mìïø£˝À¢ ¬s’‘·T bÕØºøÏ z≥T y˚kÕÔ&ÉT. BìøÏ
n‘·&çì y˚~Û+∫, ø£cÕº\bÕ\T #˚kÕÔs¡T. »MT+<ës¡T
ø=&ÉT≈£îqT n‘·&ç kı+‘· ‘·eTTà&˚ n|üVü≤]+#·≥+‘√
»MT+<ës¡T˝À Vü≤è<äj·T |ü]es¡Ôq ø£\T>∑T‘·T+~.
ÄdæÔøÏ eTq+ <Ûäs¡àø£s¡Ô\+ nqï >±+BÛ Ä˝À#·Hê
$<ÛëHêìøÏ nqT> ∑TD+>± »MT+<ës ¡T ‘ ·q
uÛÑ÷eTT\qT yê{Ïì <äTH˚ï yêfi¢̄≈£î ÇkÕÔ&ÉT.

yêfī¢ ã&ç̋ À ª>±+BÛµ dæìe÷ #·÷|æ+#ês¡ì  \‘·
‘ê‘·j·T´‘√ #Ó|æŒ+~. Ä dæìe÷ì 1982˝À ]#·sY¶
Ä≥Héãs√ rXÊ&Éì ‘ê‘·j·T´ #ÓbÕŒ&ÉT. ÄyÓT
‘Ó\T>∑T˝ÀøÏ &É_“+>∑T #˚dæq dæìe÷qT #·÷dæ+~.
á dæìe÷ Væ≤+B, Ç‘·s¡ ÁbÕ+rj·T uÛ≤wü\˝ÀøÏ ≈£L&Ü
&É_“+>¥ #˚XÊs¡T.

Ä ‘·s¡yê‘· ø±\+˝À C≤rjÓ÷<ä́ eT+ô|’ nH˚ø£
dæìe÷\T rXÊs¡T. M{Ï̋ À uÛÑ÷kÕeT´ e´edüúô|’ ªe÷
uÛ Ñ÷$Tµ, –]»q b˛sê{≤\≈£î dü+ã+~Û+∫,
ªø=eTs¡+;Û+µ e+{Ï ‘Ó\T>∑T dæìe÷\T eTTK´yÓTÆq$.

q]‡+>∑sêe⁄ <äs¡Ùø£‘·«+ eVæ≤+∫q ªe÷ uÛÑ÷$Tµ
d æìe÷ ‘Ó\+>±D≤ ¬s ’‘ ·T\ ‹s¡T> ∑Tu≤≥TqT
$e]düTÔ+~. dæìe÷ Á|ü<ÛëqbÕÁ‘· <Ûë]jÓÆTq sêeTj·T´
jÓTTø£ÿ ‘·+Á&ç, 50 y˚\ mø£sê\ »MT+<ës¡T e<ä›
J‘·>±&ç>± ñ+{≤&ÉT. sêeTj·T´ ôV’≤<äsêu≤<é≈£î e\dü
yÓ[¢ ˇø£ ø£sêà>±s¡+˝À ñ<√´–>± #˚s¡T‘ê&ÉT.

 ø±ã{Ïº Ä+Á<ÛäÁ|ü<˚XŸ Á|üuÛÑT‘·«+ q+~ ãVüQeT`
‘·T\‘√ bÕ≥T ‘Ó\T>∑T ∫Á‘· |ü]ÁX̄eT≈£î  >∑D˙j·TyÓTÆq
ùde\T #˚dæq yêfi¢̄≈£î Á|ü‹ dü+e‘·‡s¡+ s¡|òüTT|ü‹
yÓ+ø£j·T´ nyês¡T¶qT ÇdüTÔ+~.
dæìe÷ - $H√<äs¡÷|ü+

dæìe÷ ø£+fÒ eTT+<äT C≤q|ü<ä ø£fī\T, C≤q|ü<ä
qè‘ê´\T, kÕ+Á|ü<ëj·T qè‘ê´\T, dü+^‘·+, Hê≥ø£+
e+{Ï nH̊ø£ $H√<ä s¡÷bÕ\T ñ+&̊$. ø±\Áø£eT+˝À
$H√<ëìøÏ dæìe÷ Á|ü<Ûëq s¡÷|ü+>± e÷]+~.
dæìe÷˝À bÕ≥\≈£î ‘·–q+‘· Á|ü‘˚́ ø£ Á|üC≤<äs¡D
ñ+~. Ç+‘·≈£î eTT+<äT πs&çjÓ÷, Ç|ü&ÉT {°$
dæìe÷ bÕ≥\qT $&ç>± Á|ükÕs¡+ #˚düTÔHêïsTT.
dæ˙q≥T\+fÒ Á|ü»˝À¢ m+‘√ n_Ûe÷qeTT+~,
n_Ûe÷q dü+|òü÷\T @s¡Œ&Ü¶sTT. dæìe÷˝À¢ì
»Hê<äs¡D bı+~q dü+uÛ≤wüD\T s√EyêØ J$‘·+˝À
u Û ≤> ∑eTj ·÷´sTT. q{ °q≥T\ y ˚w ü< Û ës ¡D,
πøXÊ˝+ø£s¡D\qT Á|ü»\T nqTø£]düT ÔHêïs¡T.
f …*$»Hé sêø £‘√ d æìe÷\T # ·÷& É{≤ìø Ï
dæìe÷Vü‰fi¢̄πø yÓfi¢̄e\dæq |üì Ò̋≈£î+&Ü b˛sTT+~.
dæìe÷\T, dæìe÷ bÕ≥\T, dæìe÷ yês¡Ô\T Á|ükÕs¡+
#̊j·T{≤ìøÏ Á|ü‘̊´ø£ #Ûêqfīó¢ ̋ Ò<ë Á|ü‘̊´ø£ ø±s¡́ Áø£e÷\T
ñHêïsTT.

MT }fiÀ¢, |ü≥ºD+˝À >∑\ $H√<ä kÕ<ÛäHê\
C≤_‘ê ‘·j·÷s¡T#˚j·T+&ç. yê{Ï »Hê<äs¡DqT
m˝≤ n+#·Hê ẙkÕÔs¡T? ø±\Áø£eT+˝À yê{Ï̋ À
edüTÔqï e÷s¡TŒ\T @$T{Ï?

dæìe÷, kÕ«‘·+Á‘·́  ñ<ä́ eT+

1938, 1939˝À $&ÉT<ä˝… ’q ªe÷\|æ\¢µ,
ª¬s’‘·T_&É¶µ dæìe÷\ >∑T]+∫ s¡+>∑j·T´ e÷≥˝À¢
ÄHê{Ï ñ‘ê‡Vü≤+ áHê{Ïø° ø£q|ü&ÉT‘√+~.
n+≥sêì‘·q+, <ä[‘·T\ Ä\j·T Á| üy ˚X ¯+
ªe÷\|æ\¢µ˝À Á|ü<Ûëq n+X¯+.
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 He interacts and develops friendship

with communist leaders. He learns about

changes brought about by the Revolution in

Russia. He decides to return to the village

and struggles against Feudalism. Thus,

bringing an end to the Nizam’s rule through

an armed struggle, after the merger of

Hyderabad, the Indian Army suppresses the

armed struggle and during the course,

Ramaiah dies. The songs “ Bandenaka

Bandi Katti” and “Palleturi Pillagada,

Pashulagache Monagada” became very

popular among the people and are popular

even today.

‘Komram Bheem’ was made into a

feature film and was released in July 2010,

after more than 20 years of its making.

Mukumdamgari Bhupal Reddy played the

lead role. The director of the film Allani

Sridhar, received the Best First Film

Director Award. The film also received Best

Feature Film on National Integration and

several state level Nandi awards. Komram

Bheem is a Gond tribal from Present

Asifabad. Though illiterate, he fought

against the exploitation of the tribals by the

Nizam government. He took up both legal

battles and armed struggles. Bheem was

killed on 27th October, 1940 in his fight

with the Nizam government at Babe Jhari.

There are several other films in Telugu

which are based on national movements or

have a part of the story focusing on it.

Similarly, there are several songs on

patriotism and national movement.

Suddenly, Rangaiah started singing

the song ‘Vedalipo Tella Dora Vedalipo…’

(‘Go away white ruler, go away…’) from

the film ‘Mana Desam’ made in 1949.

Latha sang ‘Bhale taata mana Bapuji…’,

which is regularly played in her school

on Gandhi Jayanthi and other national

celebrations. She was surprised to know

from her grandfather that this song was

from the film ‘Donga Ramudu’ released

in 1955.

List at least two more films which

are based on the freedom struggle.

Collect some patriotic songs from

Telugu movies.

Influence of film on the society

While the society influences the art,

and hence films, it is also true that the films

influence the society. Hair and dressing

styles follow the latest popular films.

Dialogues, songs and mannerisms are also

copied and mimicked. The fan following is

the highest and most organised for various

heroes and heroines and there are several

fan organisations. No other professionals

nor sports persons have such a fan

following.

Form two groups and have a debate

on the pros and cons of fan clubs.

Films can influence opinions and ideas

of people in the society. There are several

films in Telugu depicting patriotism,

people’s struggles for land, real life heroes

who have braved many challenges, fought

against corruption etc. While this is so,

there are several bad influences of films.

Women are shown in poor light in most of

the films, which strengthens the gender dis-

crimination in the society. Smoking and

drinking are often depicted in the films

which influence the young impressionable

minds as acts of adults and heroism.
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 nø£ÿ&É ø£eT÷´ìdüTº Hêj·T≈£î\‘√ |ü]#·j·T+
@s¡Œ&ç ùdïVü≤+ ô|s¡T>∑T‘·T+~. áj·Tq s¡cÕ´
$|ü ¢e+‘√, nø£ÿ&É e∫Ãq e÷s¡TŒ\ >∑T]+∫
‘Ó\T‡≈£î+{≤&ÉT. ‘·s¡Tyê‘· ‘·eT Á>±e÷ìøÏ yÓ[fl
uÛ Ñ÷kÕ«eT´ $<ÛëHêìøÏ e´‹πsø£+>± b˛sê≥+
#˚j·÷\ì ìs¡ísTT+#·T` ≈£î+{≤&ÉT. kÕj·TT<Û ä
b˛sê≥+ <ë«sê ìC≤+ bÕ\q≈£î eTT–+|ü⁄ |ü*πø
Á|üj·T‘·ï+ #˚düTÔ+&É>±, ôV’≤<äsêu≤<é uÛ≤s¡‘Y˝À
$©qyÓTÆq+<äTq, uÛ≤s¡‘·ôd’q´+ kÕj·TT<Ûä b˛sê{≤ìï
nD∫y˚ùd dü+<äsê“¤̋ À¢ sêeTj·T´ neTs¡T&Í‘ês¡T.
ªu+&ÓqTø£ ã+&çø£{Ïºµ, |ü̋ …¢≥÷] |æ\¢>±&Ü, |üdüT\>±ùd
yÓTTq>±&Ü e+{Ï bÕ≥\T »Hê<äs¡D bı+<ësTT.

ªø=ÅeT+ ;Û+µ dæìe÷ n~ rdæq 20 dü+e‘·‡sê\
‘·s¡yê‘· E …̋’ 2010˝À $&ÉT<ä̋ …’+~. eTT≈£î+<ä+>±]
uÛÑ÷bÕ Ÿ̋¬s&ç¶ B+{À¢ ø£<∏ëHêj·T≈£î&ç bÕÁ‘· b˛wæ+#ê&ÉT.
∫Á‘· <äs¡Ù≈£î&ÉT n˝≤¢DÏ l<ÛäsY≈£î <äs¡Ù≈£îì ‘=* ñ
‘·ÔeT ∫Á‘·+ ÁX‚DÏ̋ À C≤rj·T ãVüQeT‹ \_Û+∫+~.
á dæìe÷≈£î C≤rj·T düeTÁ>∑‘·≈£î ñ‘·ÔeT ∫Á‘·+
ãVüQeT‹‘√bÕ≥T sêÅwüº kÕúsTT˝À nH˚ø£ q+~
ãVüQeT‘·T\T \_Û+#êsTT. ø=eTTs¡+ ;Û+ Á|üdüTÔ‘·
Äd”bòÕu≤<é õ˝≤¢≈£î #Ó+~q >√+&ÉT C≤‹ Ä~yêdæ.
n‘·&ÉT ìs¡ø£åsêdüT´&ÉT nsTTq|üŒ{Ïø° HÓ’C≤+ Á|üuÛÑT‘·«+
kÕ–düTÔqï –]»qT\ <√|æ&ûøÏ e´‹πsø£+>± b˛sê&Ü&ÉT.
n‘ ·& ç  b˛sê{≤\T Hê´j · TkÕ úq+˝Àq÷,
Äj·TT<Ûë\‘√q÷ kÕ>±sTT. u≤uÒs¡a] e<ä› HÓ’C≤+
Á|üuÛÑT‘·«+‘√ b˛sê≥+˝À ø=eTTs¡+ ;Û+ 1940
nø√ºãs¡T 27q #·ìb˛j·÷&ÉT.

C≤rjÓ÷<ä́ eT+ô|’q rdæq dæìe÷\T ‘Ó\T>∑T˝À
#ê˝≤ e#êÃsTT. n<˚$<Ûä+>± C≤rjÓ÷<ä´eT+,
<˚X¯uÛÑøÏÔô|’ mH√ï dæìe÷ bÕ≥\T ñHêïsTT.

ñqï≥Tº+&ç s¡+>∑j·T´ ªyÓ&É* b˛ ‘Ó\¢ <=s¡ yÓ&É*
b˛...µ nqï bÕ≥ bÕ&É≥+ yÓTT<ä\Tô|{≤º&ÉT. Ç~
1949˝À rdæq ªeTq <˚X¯+µ dæìe÷˝À~. >±+BÛ
»j·T+‹ s√Eq, Ç‘·s¡ C≤rj·T |üs¡«~Hê\˝À ‘·eT

ã&ç̋ À $ì|æ+#˚ ªuÛÑ̋ Ò ‘ê‘· eTq u≤|üPJ...µ nqï
bÕ≥qT \‘· bÕ&ç+~. á bÕ≥ 1955˝À rdæq
ª<=+>∑sêeTT&ÉTµ nqï dæìe÷˝Àì~ nì ‘ê‘·j·T´
<ë«sê \‘· ‘Ó\TdüT≈£î+~.

C≤rjÓ÷<ä́ e÷ìøÏ dü+ã+~Û+∫ rdæq eTs√
¬s+&ÉT dæìe÷\T #Ó|üŒ+&ç.
‘Ó\T>∑T dæìe÷\˝Àì <˚X¯uÛ ÑøÏ Ô ^‘ê\qT
ùdø£]+#·+&ç.

düe÷»+ô|’ dæìe÷ Á|üuÛ≤e+
düe÷»+ ø£fī\qT, ‘·<ë«sê dæìe÷qT Á|üuÛ≤$‘·+

#˚düTÔ+~. dæìe÷ ‹]– düe÷C≤ìï Á|üuÛ≤$‘·+
#̊düTÔ+<äqï~ ≈£L&Ü ì»ẙT. dü]ø=‘·Ô dæìe÷\qTã{Ïº
ã≥º\T, πøXÊ\+ø£s¡D Ø‘·T\T e÷s¡T‘·T+{≤sTT.
dü+uÛ≤wüD\T, bÕ≥\, q{°q≥T\ Vü‰euÛ≤yê\qT
Á|ü»\T nqTdü]+∫, nqTø£]düTÔ+{≤s¡T. $$<Ûä
ø£<∏ëHêj·T≈£î\T, HêsTTø£\≈£î n_Ûe÷qT\T m≈£îÿe,
n_Ûe÷q dü+|òü÷\T ≈£L&Ü m≈£îÿe. Ç‘·s¡ s¡+>±\˝À
e´≈£îÔ\≈£î, Áø°&Üø±s¡T\≈£î Ç+‘·{Ï n_Ûe÷qT\T ̋ Òs¡T.

¬s+&ÉT ãè+<ë\T>± @s¡Œ&ç n_Ûe÷q dü+|òü÷\
e\¢ Á|üjÓ÷»Hê\T, düeTdü´\ >∑T]+∫
#·]Ã+#·+&ç.

dæìe÷\T düe÷C+˝Àì e´≈£îÔ\ uÛ≤yê\qT,
n_ÛÁbÕj·÷\qT Á|üuÛ≤$‘·+ #˚j·T>∑\T>∑T‘êsTT.
<˚X¯uÛÑøÏÔ, uÛÑ÷$Tø√dü+ b˛sê{≤\T, Á|ü‹≈£L\‘·\≈£î
m<äTs=&ç¶ ì*∫q ì» J$‘· e´≈£îÔ\T, n$˙‹ô|’
b˛sê≥+ e+{Ï n+X̄+‘√ nH̊ø£ dæìe÷\T ñHêïsTT.
nsTT‘˚ dæìe÷\ e\¢ nH˚ø£ #Ó&ÉT Á|üuÛ≤yê\T ≈£L&Ü
ñHêïsTT. dæìe÷\˝À eTVæ≤fi¯\qT #·÷|æ+#˚
$<Ûëq+ e\¢ düe÷»+˝À eTVæ≤fi¯\ |ü≥¢ $eø£å‘·
ô|s¡T>∑T‘·T+~. bı>∑‘ê>∑≥+, eT<ä´+ ùd$+#·≥+
dæìe÷˝À¢ V”≤s√∫‘· <äèXÊ´\T>± #·÷|æ+#·&É+ e\¢
j·TTe eTqdüT‡\ô|’ n$ eTTÁ<ä y˚kÕÔsTT.
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 Many films depict violence and vulgar

language. Juveniles caught in acts of rob-

beries and violence have said that they got

the idea after seeing such and such a film.

Children exposed to too much violence can

either become immune to violence or be-

come violent themselves.

On the other hand, there are also films

made on social or political events

happening in society. These are called

documentary films.

Analyse the latest movie that you saw

for its content and influence on

children like you.

Make a list of movies that various

students in the class have seen during

the month. Rank them on a scale of

0 to 5 for violence; where 5 is for

films with no violence and 0 for films

with repulsive violence.

Film as an industry

The Telugu film industry has a record

of number of films produced in a year –

averaging about 200, which also includes

dubbed films. The film industry which was

initially located in Chennai shifted to

Hyderabad with the encouragement from

the government. The production of each

film costs anywhere between Rs. 5 to 50

crores. There are more than 2000 theatres

in the state. The film industry employs

thousands of people directly in production

and indirectly in exhibition.

Print Media

In the earlier classes, you have learnt

about some great texts. Initially, people

wrote on various materials like palm leaves,

bark and cloth. With the introduction of pa-

per production in the 11th century and the

printing machine by Gutenberg in the mid

15th century, things have changed. Earlier,

reading and writing was limited to the few

elite people. Printing has played an impor-

tant role in spreading literacy to the

masses.

Apart from

making copies of

various texts

easily available,

printing also

introduced the

culture of

newspapers and

magazines which

are published

daily, weekly,

fortnightly, and

monthly.

There are also journals on various
subjects. Collect the cover pages of
old issues of various magazines
available in your village/ town and
classify them according to the
subject. Are there any other ways of
classifying these journals?

Print media includes daily newspapers,
weeklies, monthlies and other forms of
printed journals. The contribution of print
media in providing information and knowl-
edge is remarkable. Even after the advent
of electronic media, the print media had not
lost its importance.

The newspapers play a very
important role in our daily life. Many
researchers consider “The Peking
Gazette”, published from China, as the
first newspaper. It was started in the year
618. In the initial stages, this newspaper
was handwritten. Later, it was printed and
circulated. The first newspaper with the
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#ê˝≤ dæìe÷˝À¢ Væ≤+dü, ndüuÛÑ́ ø£s¡ <äèXÊ´\T
m≈£îÿee⁄‘·THêïsTT. <=+>∑‘·q+, Væ≤+kÕ‘·àø£
#·s¡́ \≈£î bÕ\Œ&ç |ü≥Tºã&çq u≤\H˚s¡düTÔ\T |òü̋ ≤Hê
dæìe÷ #·÷dæ ‘êeTT Á|üuÛ≤$‘·T\eTj·÷´eTì #Ó|æŒq
dü+<äsê“¤\THêïsTT. Væ≤+dü m≈£îÿe bÕfi¯ó¢>± ñqï
dæìe÷\T #·÷ùd |æ\¢\T Væ≤+kÕ‘·àø£+>± e÷s¡e#·TÃ,
˝Ò<ë düe÷»+˝Àì Væ≤+dü≈£î m≥Te+{Ï düŒ+<äq
Ò̋≈£î+&Ü ñ+&Ée#·TÃ.

düe÷»+˝Àì sê»ø°j·T, kÕe÷õø£ n+XÊ\ô|’
nH˚ø£ &Ü≈£î´yÓT+≥Ø dæìe÷\T ≈£L&Ü ñHêïsTT.

MTs¡T Ç{°e\ #·÷dæq dæìe÷˝Àì ø£<∏ä,
düìïy˚XÊ\T MTuÀ{Ï |æ\¢\ô|’ m≥Te+{Ï
Á|üuÛ≤e+ #·÷|ü⁄‘êjÓ÷ $X‚¢wæ+#·+&ç.
>∑‘· HÓ\˝À $$<Ûä $<ë´s¡Tú\T #·÷dæq dæìe÷\
C≤_‘ê ‘·j·÷s¡T #˚j·T+&ç. M{Ï̋ À¢ Væ≤+düqT
ã{Ïº 0-5 e÷s¡Tÿ\T y˚j·T+&ç. @e÷Á‘·+
Væ≤+dü̋ Òì dæìe÷\≈£î 5 e÷s¡Tÿ\T, @Vü≤´‘·
|ü⁄{Ïº+#˚ rÁe Væ≤+dü ñqï dæìe÷\≈£î 0
e÷s¡Tÿ\T y˚j·÷*.

dæìe÷ ˇø£ |ü]ÁX¯eT
dü+e‘·‡s¡+˝À dü>∑≥Tq (&É_“+>¥ dæìe÷\‘√

düVü‰) 200 dæìe÷\‘√ n‘·́ ~Ûø£ dæìe÷\T ì]à+#˚
|òüTq‘· ‘Ó\T>∑T ∫Á‘· |ü]ÁX̄eTπø ñ+~. yÓTT<ä≥ #ÓHÓÌï˝À
ñqï |ü]ÁX̄eT Á|üuÛÑT‘·« Áb˛‘ê‡Vü≤+‘√ ôV’≤<äsêu≤<äT≈£î
e÷]+~. ˇø£ dæìe÷ rj·T{≤ìøÏ 5 qT+∫ 50
ø√≥¢ s¡÷bÕj·T\es¡≈£î Ks¡TÃ ø±e#·TÃ. sêÅwüº+˝À
2000≈£î ô|’>± dæìe÷ Vü‰fi¯ó¢ ñHêïsTT. dæìe÷
‘·j·÷Ø˝À H˚s¡T>±, Á|ü<äs¡Ùq˝À |üs√ø£å+>± dæìe÷
s¡+>∑+ y˚̋ ≤~eT+~øÏ ñbÕ~Û ø£*Œk Ǫ̂+~.

|üÁ‹ø± s¡+>∑+

>∑‘· ‘·s¡>∑‘·T˝À¢ MTs¡T eTTK´yÓTÆq |ü⁄düÔø±\
>∑T]+∫ ‘Ó\TdüT≈£îHêïs¡T. yÓTT<ä{À¢ Á|ü»\T ‘ê{Ï
Ä≈£î\T, u…s¡&ÉT, >∑T&É¶ e+{Ï yê{Ïô|’ sêùdyês¡T. 11e

X̄‘êã›+˝À ø±–‘·+, 15e X̄‘êã›+˝À C≤Hé >∑Tf…HéãsYZ
eTTÁ<äD≤ j·T+Á‘êìï ø£qT>=q≥+‘√ |ü]dæú‘·T\T
e÷sêsTT. #·<äe≥+, sêj·T≥+ ˇø£|ü&ÉT ≈£î©q
esêZ\≈£î |ü]$T‘·eTj·TT´+&̊~. Á|ü»\˝À nø£åsêdǘ ‘·
yê´|æÔ #Ó+<ä{≤ìøÏ eTTÁ<äD <√Vü≤<ä|ü&ç+~.

$$<Û ä | ü ⁄d ü Ôø±\
Á| ü‘ · T\qT n+< ä T
u≤≥T˝Àø Ï rdüT≈ £ î`
sêe≥y˚T ø±≈ £ î+&Ü
s√E, yês¡+, |üø£å+, HÓ\
e´e~Û‘√ eTT Á~‘·`
eTj̊T´ yêsêÔ |üÁ‹ø£\qT,
| ü Á‹ø £\ d ü+d ü ÿ è‹ì
eTTÁ<äD j·T+Á‘·+ Á|üẙX̄
ô|{Ïº+~.

$$<Ûä $wüj·÷\ô|’ s¡ø£s¡ø±\ |üÁ‹ø£\TñHêïsTT.
MT }s¡T/ |ü≥ºD+˝À <=]πø |üÁ‹ø£\ bÕ‘·
d ü+∫ø £\ qT+∫ eTTK∫Á‘ · ù|J\qT
ùdø£]+#·+&ç. M{Ïì $wüj·÷\ yêØ>±
eØZø£]+#·+&ç. M{Ïì Ç+πø s¡ø£+>±HÓ’Hê
eØZø£]+#·e#êÃ?

eTTÁ<äD≤ e÷<Ûää́ eT+˝À yêsêÔ (~q) |üÁ‹ø£\T,
yês¡|üÁ‹ø£\T, HÓ\|üÁ‹ø£\T Ç‘·s¡ |üÁ‹ø£\T ñ+{≤sTT.
düe÷#ês¡+, $C≤„q+ n+~+#·≥+˝À eTTÁ<äD≤
e÷<Ûä́ eT+ >∑D˙j·TyÓTÆq bÕÁ‘· b˛wæk Ǫ̂+~. m\Áø±ºìø̆
Á|ükÕs¡ e÷<Ûää́ e÷\T e∫Ãq ‘·s¡yê‘· ≈£L&Ü eTTÁ<äD≤
e÷<Ûää́ eT+ ‘·q ÁbÕ<Ûëq´‘·qT ø√˝ÀŒ Ò̋<äT.

eTq s√EyêØ J$‘·+˝À yêsêÔ|üÁ‹ø£\T
eTTK´bÕÁ‘·  b˛wækÕÔsTT. #Ó’Hê qT+∫ Á|ü#·T]‘·yÓTÆq
ª~ ô|øÏ+>¥ ¬>C…{ŸµqT #ê˝≤eT+~ |ü]XÀ<Ûä≈£î\T
yÓTT≥ºyÓTT<ä{Ï |üÁ‹ø£>± |ü]>∑DÏkÕÔs¡T. Ç~ 618
dü+e‘·‡s¡+˝À eTTÁ~‘·eTsTT´+~. yÓTT<ä{À¢
~q|üÁ‹ø£qT #˚‹‘√ sêùdyês¡T.
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modern concept was published at

Oxford in London in 1655. It was the

‘Oxford Gazette’. In USA, the first

newspaper was “Public Occurrences”

which was launched in 1690. It was from

Calcutta that the first newspaper was

published in India in 1780. Its name was

‘Bengal Gazette’. It also had another

title ‘Calcutta Advertiser’. The Indian

Gazette, the Calcutta Gazette, Bengal

Journals, India’s second, third, fourth

newspapers also started from Calcutta.

The first newspaper in Telugu was

‘Krishna Patrika’. It was edited by

Mutnuri Krishna Rao.

Technological revolution has

modernised the print media. For a long

time, newspapers were written by hand.

Later, these were replaced by monotype

and linotype. In this process, a machine

operated by a keyboard was used to

compose letters. This has also become

obsolete now and type setting computers,

offset and laser printing have taken over. In

earlier days, newspapers were printed only

in black and white. But now almost all the

newspapers are printed in colour.

The newspapers give information about

current affairs/politics, business, sports,

films etc.

Bring to the classroom various

newspapers available in your area.

Form as many teams. Now, analyse

the papers for the way the news is

organised.

Collect one week issues of the above

newspapers. In the above teams, make

Role of Newspapers in Cultural

Awakening and Freedom

Movement
During the British period, social

reformers began actively campaigning for

radical changes in the society. The

reformation of Hinduism, the move for

abolition of ‘Sati’ and efforts to encourage

widow re-marriage were some of the

major reforms. Inspired by these great

leaders, many newspapers were started in

different parts of the country.

Many freedom fighters of Indian

Independence were the editors of

newspapers. Amrit Bazar Patrika (started

in 1868) was edited by Sisir Kumar Ghosh,

Bengalee (started in 1833) was edited by

Surendranadh Banerjee, ‘The Hindu’

(started in 1878) was edited by G.

Subramaniya Iyer, ‘Kesari’ (started in

1881) was edited by Balagangadhara Tilak.

The editors expressed their views through

these newspapers. These papers played a

prominent role in arousing national

consciousness among Indians. You have

already read in brief about the Krishna

Patrika edited by Mutnuri Krishna Rao in

an earlier chapter.

Golkonda news paper cutting in 1938

a list of special features and the days on

which they appear and present it to

the class. Give your reasons for why

such features are published by the

newspaper.
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Ä ‘ ·s ¡yê‘ · <ëìì eTT Á~+# ·≥+
yÓTT<ä\Tô|{≤ºs¡T. Ä<ÛäTìø£ uÛ≤eq˝À yÓTT<ä{Ï
~q|üÁ‹ø£ 1655˝À \+&ÉHé̋ Àì Äø˘‡|òüsY¶ qT+∫
Á|ü#·T]‘·eTsTT´+~, <ëì ù|s¡T ªÄø˘‡|òüsY¶ >∑C…{Ÿµ.
nyÓT]ø±˝Àì yÓTT<ä{Ï yêsêÔ|üÁ‹ø£ nsTTq ª|ü_¢ø˘
nø £ ÿ ¬sH Ó ‡d t µ  1690˝À y Ó T T< ä\sTT ´+~.
uÛ≤s¡‘·<̊X̄+˝Àì yÓTT<ä{Ï yêsêÔ|üÁ‹ø£ ø£\ø£‘êÔqT+∫
1780˝À Á|ü#·T]‘·eTsTT´+~, n~ ªu…+>± Ÿ̋ ¬>C…{Ÿµ.
<ëìøÏ ªø£\ø£‘êÔ n&É«f…Æ»sYµ nqï eTs√ ù|s¡T ≈£L&Ü
ñ+~. uÛ≤s¡‘·<˚X¯ ¬s+&Ée, eT÷&Ée, Hê\Ze yêsêÔ
|üÁ‹ø£\T nsTTq Ç+&çj·THé ¬>C…{Ÿ, ø£\ø£‘êÔ ¬>C…{Ÿ,
u…+>± Ÿ̋ »s¡ï Ÿ̋ ≈£L&Ü ø£\ø£‘êÔqT+#̊ yÓ\Te&Ü¶sTT.
‘Ó\T>∑T˝À yÓTT<ä{Ï ~q|üÁ‹ø£ ªø£ècÕí |üÁ‹ø£µ. <ëì
dü+bÕ<ä≈£î&ÉT eTT≥÷ï] ø£ècÕísêe⁄.

kÕ+πø‹ø£ $|ü¢e+ e\¢ eTTÁ<äD≤ e÷<Ûäää́ eT+˝À
#ê˝≤ e÷s¡TŒ\T e#êÃsTT. #ê˝≤ ø±\+bÕ≥T ~q
|üÁ‹ø£\T #̊‹‘√ ø£+b˛õ+>¥ <ë«sê eTTÁ~‘·eTj̊T´$.
Ä ‘·s¡yê‘· Bì kÕúq+˝À yÓ÷H√f…Æ|t, ©H√f…Æ|t
e#êÃsTT. á Á|üÁøÏj·T˝À ø°uÀs¡T¶‘√ q&ç#̊ j·T+Á‘·+‘√
nø£åsê\qT ø£+b˛CŸ #̊ùdyêfīó¢. Á|üdüTÔ‘·+ BìøÏ ≈£L&Ü
ø±\+#Ó*¢ f…Æ|t ôd{Ïº+>¥ ø£+|üP´≥s¡T¢, Ä|òtôd{Ÿ, ̋ Ò»sY
eTTÁ<äD e#êÃsTT. bÕ‘·ø±\+˝À ~q|üÁ‹ø£\T
q\T|ü⁄, ‘Ó\T|ü⁄˝À eTTÁ~‘·eTj˚T´$. Á|üdüTÔ‘·+
<ë<ë|ü⁄>± nìï Á|üeTTK ~q|üÁ‹ø£\T s¡+>∑T\˝À
n#·Ãe⁄‘·THêïsTT.

Á|üdüTÔ‘· e´eVü‰sê\T, $$<Ûä kÕúsTT\˝Àì
|òüT≥q\T, sê»ø°j·T yês¡Ô\T, yê´bÕs¡+, Áø°&É\T,
dæìe÷\T e+{Ïyê{ÏøÏ dü+ã+~Û+∫q $esê\qT
~q|üÁ‹ø£\T n+~düTÔHêïsTT.

MT ÁbÕ+‘·+˝À <=]πø $$<Ûä s¡ø±\ ~q
|üÁ‹ø£\qT ‘·s¡>∑‹øÏ rdüT≈£îs¡+&ç. mìï |üÁ‹ø£\T
ñHêïjÓ÷ nìï ãè+<ë\T>± @s¡Œ&É+&ç.
yês¡Ô\T, $X‚cÕ\T m˝≤ bı+<äT|ü]#ês√ (@
ù|J˝À @eTT+~) $X‚¢wæ+#·+&ç.
ô|’q ù|s=ÿqï ~q |üÁ‹ø£\ dü+∫ø£\qT es¡dü>±
yês¡+ s√E\bÕ≥T ùdø£]+#·+&ç. ô|’ ãè+<ë\˝À

ˇø=ÿø£ÿ |üÁ‹ø£˝À @@ s√Eq @ Á|ü‘˚´ø£
n+XÊ\T Á|ü#·T]‘·eTe⁄‘êjÓ÷ ‘Ó\TdüTø√+&ç.
Ä $esê\qT ‘·s¡>∑‹ >∑~˝À |ü+#·Tø√+&ç.
~q|üÁ‹ø£\˝À Ç≥Te+{Ï n+XÊ\T m+<äT≈£î
Á|ü#·T]düTÔHêïs√ ø±s¡D≤\qT ù|s=ÿq+&ç.

kÕ+düÿè‹ø£ #Ó’‘·q´+, C≤rjÓ÷<ä´eT+˝À ~q
|üÁ‹ø£\ bÕÁ‘·

Á_{Ïwüß bÕ\q˝À dü+|òüT dü+düÿs¡Ô\T düe÷C+˝À
e÷s¡TŒ\ø√dü+ ñ<ä´$T+#ês¡T. Væ≤+<ä÷eT‘·+˝À
dü+düÿs¡D\T, ªdü‹µì ìùw~Û+#·≥+, $‘·+‘·T
|ü⁄q]«yêVü‰ìï Áb˛‘·‡Væ≤+#·≥+ e+{Ï$ eTTK´yÓTÆq
dü+düÿs¡D\T. á dü+düÿs¡Ô\‘√ Áù|s¡Dbı+~ <˚X¯
$$<Ûä ÁbÕ+‘ê\ qT+∫ |ü\T |üÁ‹ø£\T Á|ü#·T]‘·+
ø±kÕ>±sTT.

uÛ≤s¡‘·<˚X¯ kÕ«‘·+Á‘·´ ñ<ä´eT+˝À b˛sê&çq
nH˚ø£eT+~ Hêj·T≈£î\T |üÁ‹ø± dü+bÕ<ä≈£î\T.
ªneTè‘Y ãC≤sY |üÁ‹ø£µ (1868˝À yÓTT<ä\sTT´+~)
dü+bÕ<ä≈£î&ÉT ••sY≈£îe÷sY |òüTÀwt, ªu…+>±©µ
(1833˝À yÓTT<ä\T) dü+bÕ<ä≈£î&ÉT düTπs+Á<äHê<∏é
u …qØ®, ª~ Væ≤+<ä÷µ (1878˝À yÓTT< ä\T)
dü+bÕ<ä≈£î&ÉT õ. düTÁãVü≤àD´+ nj·T´sY, ªπødü]µ
(1881˝À yÓTT<ä\T) dü+bÕ<ä≈£î&ÉT u≤\>∑+>±<Ûäs¡
‹\ø˘ Ç+<äT˝À #Ó|üø√<ä–q yêfi¯ó¢. á |üÁ‹ø£\
dü+bÕ<ä≈£î\T ‘·eT uÛ≤yê\qT, <äèø£Œ<∏ë\qT á
|üÁ‹ø£\ <ë«sê Á|ü#ês¡+ #˚ùdyês¡T. uÛ≤s¡rj·TT\˝À
C≤rj·T‘ê u Û ≤yêìï ô|+bı+~+# ·≥+˝À
yêsêÔ|üÁ‹ø£\T Á|üeTTK bÕÁ‘· b˛wæ+#êsTT. eTT≥÷ï]
ø£ècÕísêe⁄ dü+bÕ<äø£‘·«+˝Àì ø£ècÕí |üÁ‹ø£ >∑T]+∫
≈£î ¢| ü Ô+>± Ç+‘·≈ £î eTT+<äT n<Ûë´j·÷\˝À
‘Ó\TdüT≈£îHêï+.

1938 Hê{Ï >√\ø=+&É |üÁ‹ø£
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Andhra Mahasabha published pamphlet

called vettichakiri raddu (abolish the

bonded labour) to sensitise the people of

Hyderabad state towards the civic problems

under the rule of Nizam landlords, and

jagirdars. Some of the important magazines

and publications in Telangana were :

Nilagiripathrika, edited by Sabdavishu

Venkatarama Narasimha Rao of  the then

Nalgonda; Tenugu pathrika by Vaddiraju

brothers from Inugurthi in the then

Warangal. Golkonda, edited by Suravaram

Pratapa Reddy, began with the objective to

create nationalist feelings;  Urdu magazine

Rayyat, edited by Mandumula Narasing

Rao, highlighted the peasent problems;

Shoiabulla Khan’s Imroz published articles

that criticized the dictatorial rule of Nizam,

and gundaism of the landlords. As a result,

his hands were cut off and he was murdered

by the Razakars.

Mahatma Gandhi also wrote profusely.

He took over the ‘Young India’ in 1918 and

started another journal ‘Navjeevan’ in

Gujarati. He wrote extensively in ‘Harijan’

under the editorship of Mahadev Desai.

Improve your learning

1. Find any three differences between drama and film.

2. Do you think any story or poem in your language textbook

could be made into a  small film? Can you think of the various

people you will need in making a film based on that?

3. Some people argue “Cinema is a powerful tool to transform

the society”; others  argue  that “It has a negative impact”.

Whom do you agree with and why?

4. What were the major themes discussed in early films? How is it similar or different

from the films you have seen?

5. How did newspapers play a major role in the freedom movement?

6. What are the reasons for the disappearance of dramas now-a-days.

Debate: Is cinema knowledge giving or life spoiling? Conduct a debate.

Project:
1. Look at a News Paper and classify how the pages have been organised? What type

of images and photograhs are used? How much space is given for advertisment ?

What issues are covered in the editorial?

2. Select some popular TV channels. Form a team of 4 to 5 children. Each team should

assess the proportion of time allocated by a channel to various themes like religion,

news, films, serials etc. Share your findings with the other teams in the class.

Keywords

1. Projector 2. Commentary

3. Compose 4. Gazette

5. Publish
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ìC≤+ |ü]bÕ\q˝À uÛ≤>∑kÕ«eTT\T, C≤^sêús¡T\T,
ôV’≤<äsêu≤<é ùdº{Ÿ˝Àì Á|ü»\≈£î ø£*–düTÔqï u≤<Ûä\
|ü≥¢, Á|ü»\qT #Ó’‘·q´+ #˚j·TT≥≈£î Ä+Á<Ûä eTVü‰düuÛÑ
ªyÓ{Ïº#êøÏ] s¡<äT›µ nH˚ ø£s¡|üÁ‘êìï eTTÁ~+∫+~.
‘Ó\+>±D≤˝Àì ø=ìï eTTK´yÓTÆq |üÁ‹ø£\T eT]j·TT
Á|ü#·Ts¡D dü+düú\T:

n|üŒ{Ï
q \ ¢ > = + & É ≈ £ î
#Ó+~q X¯ã›MX¯ó
y Ó+ø £≥ sêeT
qs ¡d æ+V ü ‰sêe⁄
dü+bÕ<äø£‘·«+˝À
yÓ\Te&çq, ª˙\–]
|ü Á‹ø £ µ n| ü Œ{ Ï
es¡+>∑˝Ÿ õ˝≤¢˝Àì Çq>∑T]Ô qT+&ç e~›sêE
k˛<äs¡T\#˚ yÓ\Te&çq ª‘ÓqT>∑T |üÁ‹ø£µ, Á|ü»\˝À
C≤rj·T uÛ≤yê\qT ø£*–+#˚ ñ<›̊X¯́ +˝À düTs¡es¡+
Á|ü‘ê|ü¬s&ç¶ dü+bÕ<äø£‘·«+˝À yÓ\Te&çq ª>√\ø=+&Éµ

|üÁ‹ø£ eT+<äTeTT\ qs¡dæ+>∑sêe⁄ ¬s’‘·T düeTdǘ \qT
yÓ\T>∑T˝ÀøÏ ‘Ódü÷Ô, dü+bÕ<äø£‘·«+ eVæ≤+∫q ñs¡T›
|üÁ‹ø£ ªs¡j·T´‘Yµ—, yÓTT<ä\sTTq$. ìC≤+ ìj·T+Á‘·‘·«
bÕ\qqT, uÛÑ÷kÕ«eTT\ >∑T+&ÜsTTC≤ìï $eT]Ùdü÷Ô
ªÇÁyÓ÷CŸµ |üÁ‹ø£˝À c˛j·TãT˝≤¢U≤Hé yê´kÕ\T
sêkÕ&ÉT. Bì |òü*‘·+>± s¡C≤ø±s¡T¢ n‘·ì #˚‘·T\T
q]øÏ y˚dæ Vü≤‘·́ >±$+#ês¡T.

eTVü‰‘êà >±+BÛ 1918˝À ªj·T+>¥ Ç+&çj·÷µ
nH̊ |üÁ‹ø£ u≤<Ûä́ ‘· #̊|ü{≤º&ÉT. Ä ‘·s¡yê‘· >∑T»sêr˝À
ªqeJeHéµ nH˚ |üÁ‹ø£qT kÕú|æ+#ê&ÉT. eTVü‰<˚yé
<˚XÊsTT dü+bÕ<äø£‘·«+˝Àì ªVü≤]»Héµ nH˚ |üÁ‹ø£≈£î
$]$>± yê´kÕ\T sêùdyê&ÉT. Ç˝≤ >±+BÛ>±s¡T
|üÁ‹ø£\≈£î #ê˝≤ $düèÔ‘·+>± sêùdyê&ÉT.

ø°\ø£|ü<ë\T
1. ÁbıC…ø£ºs¡T 2. yê´U≤´q+

3. ø£+b˛CŸ 4. ¬>C…{Ÿ    5. Á|ü#·Ts¡D

MT nuÛÑ́ düHêìï yÓTs¡T>∑T|üs¡T#·Tø√+&ç
1. dæìe÷\≈£î, Hê≥ø±\≈£î ñqï eT÷&ÉT ‘̊&Ü\qT ù|s=ÿq+&ç.
2. MT ‘Ó\T>∑T bÕsƒ¡́ |ü⁄düÔø£+˝Àì @<Ó’Hê ø£<∏äqT ̋ Ò<ë bÕ≥qT ∫qï

dæìe÷>± rj·Te#êÃ? Bì Ä<Ûës¡+>± dæìe÷ rj·T{≤ìøÏ
me¬ses¡T nedüs¡yÓ÷ C≤_‘ê ‘·j·÷s¡T#̊j·T+&ç.

3. ªªdüe÷C≤ìï e÷s¡Ã{≤ìøÏ dæìe÷ ˇø£ ã\yÓTÆq Äj·TT<Ûä+,µµ nì ø=+‘·eT+~ yê~kÕÔs¡T, ªªdæìe÷ Á|üuÛ≤e+
#Ó&ÉT>± ñ+≥T+~,µµ nì eT]ø=+‘· eT+~ n+{≤s¡T. MTs¡T me]‘√ @ø°uÛÑ$kÕÔs¡T? m+<äT≈£î?

4. eTT+<äTø±\+ dæìe÷˝À¢ì n+XÊ\T @$T{Ï? MTs¡T #·÷dæq dæìe÷\T, >∑‘·+˝Àì dæìe÷\˝Àì n+XÊ\≈£î
‘̊&Ü\T, b˛*ø£\T @$T{Ï?

5. kÕ«‘·+Á‘√´<ä́ eT+˝À ~q|üÁ‹ø£\T Á|ü<Ûëq bÕÁ‘· m˝≤ b˛wæ+#êsTT?
6. Á|üdüTÔ‘· ø±\+˝À Hê≥ø±\T n+‘·]+∫b˛e&ÜìøÏ >∑\ ø±s¡D≤\T @$T{Ï?
&çuÒ{Ÿ : dæìe÷ $C≤„q<ëj·Tø£e÷ Ò̋ø£ $HêX¯ø£s¡e÷? &çuÒ{Ÿ ìs¡«Væ≤+#·+&ç.
ÁbÕC…≈£îº:
1. ~q|üÁ‹ø£qT #·÷dæ n+<ä* ù|J\qT @ $<Ûä+>± s¡÷bı+~+#ês¡T? $e]+#·+&ç. @ s¡ø£yÓTÆq ∫Á‘ê\T

ñ|üjÓ÷–+#ês¡T? yêDÏ»´ Á|üø£≥q\≈£î m+‘· düú\eTT πø{≤sTT+#ês¡T? dü+bÕ<äø°j·T+˝À @ n+XÊ\T
Á|ükÕÔ$kÕÔs¡T?

2. m≈£îÿe>± #·÷ùd ø=ìï {°$ #Ûêqfī¢qT m+#·Tø√+&ç. 4-5 $<ë´s¡Tú\‘√ ãè+<ë\T>± @s¡Œ&É+&ç. ˇø=ÿø£ÿ ãè+<ä+
ˇø£ #Ûêq Ÿ̋ rdüTø√yê*, n$ eT‘·+, yês¡Ô\T, dæìe÷\T, d”]j·T Ÿ̋‡ e+{Ï yê{ÏøÏ m+‘· XÊ‘·+ düeTj·÷ìï
πø{≤sTTdüTÔHêïjÓ÷ n+#·Hê ẙj·÷*. MTs¡T ‘Ó\TdüT≈£îqï $esê\T ‘·s¡>∑‹˝À $T–*q ãè+<ë\‘√ |ü+#·Tø√+&ç.
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We play games for a variety of reasons.

But what games we play and watch is also

deeply influenced by what is going on in

the society. Take the example of cricket. It

was a game played by villagers of England

in open fields of their village just like our

villagers play kabaddi.

However, today it is played all over

India, in villages and towns.  Especially, the

youth have develo-ped a craze and devotion

for the game. People spare their valuable

time to watch the match on television.

There are some people who offer prayers

for the victory of their favourite team.

Do you like to play games?

What games do you play?

Which game do you like the most?

Think of some sports in which only girls or only boys participate.

Are some games played only in the villages?

Are some games played only by very rich people?

Why do you play?

Put a ( ) if you agree with the reason given. Put (×) if you disagree.  If you find other

reasons, add them to the list.

 Playing games is easy

It is fun to play games

Parents, teachers and friends appreciate it

Games are challenging

Games keep the body healthy

Lot of scope to imitate their favourites  like Sachin, Sania etc.

Games are easier than studies

Appear on the television

No written tests and examinations in games

Win medals in international games

To bring glory to the country

Win name, money and fame

Collect the views of all the students in the class and find out which reason is considered most

important.
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nH˚ø£ ø±s¡D≤\ e\¢ Ä≥\T Ä&É‘ê+. nsTT‘˚
eTq+ @ Ä≥\T Ä&É‘ê+, @ Ä≥\T #·÷kÕÔ+ nqï~
düe÷»+˝À »s¡T>∑T‘·Tqï <ëì‘√ Á|üuÛ≤$‘·+
ne⁄‘·T+~. ñ<ëVü≤s¡D≈£î ÁøÏ¬ø{ŸqT rdüTø√+&ç. eTq
}] Á|ü»\T ø£ã&ç¶ Ä&çq≥T¢ ̌ ø£|ü&ÉT Ç+>∑¢+&ÉT˝Àì
Á>±eTdüTÔ\T U≤∞ yÓTÆ<ëHê˝À¢ ÁøÏ¬ø{ŸqT Ä&˚yêfi¯ó¢.

ø±˙, Á|üdüTÔ‘·+ uÛ≤s¡‘·<˚X¯eT+‘·{≤ |ü˝…¢˝À¢,
|ü≥ºD≤˝À¢ á Ä≥qT Ä&ÉT‘·THêïs¡T. Á|ü‘˚´øÏ+∫
j·TTe‘· á Ä≥ n+fÒ $|üØ‘·yÓTÆq yÓ÷E, n_Ûe÷q+
ô|+#·T≈£î+~. Á|ü»\T ‘·eT $\TyÓ’q düeTj·÷ìï eè<∏ë
#˚dü÷Ô f…*$»Hé̋ À á Ä≥qT #·÷düTÔHêïs¡T. ‘·eT
n_Ûe÷q |üø£å+ Ä≥˝À ¬>\yê\ì |üP»\T #̊ùdyês¡T
ø=+‘· eT+~ ñHêïs¡T.

 MT≈£î Ä≥\T Ä&É≥+ n+fÒ Çwüºe÷?
 @ Ä≥\T Ä&É‘ês¡T?
 @ Ä≥ n+fÒ MT≈£î m≈£îÿe Çwüº+?
 πøe\+ Ä&É|æ\¢\T, Ò̋<ë πøe\+ eT>∑|æ\¢\T Ä&˚ Ä≥\T ù|s=ÿq+&ç.
 ø=ìï Ä≥\qT πøe\+ |ü̋ …¢̋ À¢H˚ Ä&É‘êsê?
 ø=ìï Ä≥\qT πøe\+ u≤>± &ÉãT“ ñqï yêfi‚¢ Ä&É‘êsê?

MTs¡T m+<äT≈£î Ä&É‘ês¡T?
øÏ+<ä Ç∫Ãq ø±s¡D+‘√ MTs¡T n+^ø£]ùdÔ ( ) {Ï≈£îÿ ô|≥º+&ç, n+^ø£]+#·ø£b˛‘˚ ( ) >∑Ts¡TÔ ô|≥º+&ç.

MT≈£î n<äq+>± ‘√∫q ø±s¡D≤\qT C≤_‘ê≈£î #˚s¡Ã+&ç.
Ä≥\T Ä&É≥+ ‘˚*ø£
Ä≥\T Ä&É≥+ düs¡<ë>± ñ+≥T+~
‘·*¢<ä+Á&ÉT\T, {°#·s¡T¢, ùdïVæ≤‘·T\T yÓT#·TÃ≈£î+{≤s¡T
Ä≥\T düyêfi¢̄qT $düTs¡T‘êsTT
Ä≥\ e\¢ X¯Øs¡+ Äs√>∑́ +>± ñ+≥T+~
dü∫Hé, kÕìj·÷ e+{Ï n_Ûe÷q Áø°&Üø±s¡T\qT nqTø£]+#˚ neø±X¯+
#·<äTe⁄\ø£+fÒ Ä≥\T ‘˚*ø£
f…*$»Hé̋ À ø£q|ü&É‘ê+
Ä≥\˝À sê‘· |üØø£å\T, Ç‘·s¡ |üØø£å\T ñ+&Ée⁄
n+‘·sê®rj·T b˛{°\˝À |ü‘·ø±\T bı+<äe#·TÃ
<˚XÊìøÏ U≤´‹ rdüT≈£îsêe{≤ìøÏ
ù|s¡T, &ÉãT“, U≤´‹ >∑&ç+#·{≤ìøÏ

C
H
A
P
T
ER

Áø°&É\T :  C≤rj·T‘·, yêDÏ»´+

‘·s¡>∑‹˝Àì $<ë´s¡Tú\+<ä] n_ÛÁbÕj·÷\qT Áø√&ûø£]+∫ @ ø±s¡D≤ìï yês¡T eTTK´yÓTÆq~>± uÛ≤$düTÔHêïs√
‘Ó\TdüTø√+&ç.
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Cricket has gained such popularity that

the other games like hockey, football and

traditional games like kabbadi, khokho

lack the support, encouragement and

enthusiasm from the people. What could

be the reason for this? Why do you think

has a game, which played in the villages of

England has assumed such popularity in our

country? Let us find out more about this.

Cricket was invented in England. By the

end of the 19th century, it had become a

game of ‘gentlemen’, that is the rich men

lots of land the game required and to play

on. The game was expected to represent all

that the English valued – fair play,

discipline, gentlemanly attitude. It was

introduced in schools as a part of a wider

programme of physical training through

which boys were to be moulded into ideal

citizens. Girls were not supposed to play

the games meant for boys.

Unlike other team games of England

like football or hockey, which became

popular all over the world, cricket took

root only in countries that the British ruled.

In these colonies, cricket was established

as a popular sport either by white settlers

(as in South Africa, Zimbabwe, Australia,

New Zealand, the West Indies and Kenya)

or by local elites who wanted to copy the

habits of their colonial masters, as in India.

Locate the cricket playing nations in

your atlas.

Did you notice that there is no single

country called West Indies? Identify

one of these islands that has the best

athletes in running _________

Cricket in India

Cricket fans know that watching a

match involves taking sides. In a Ranji

Trophy match, when Delhi plays against

Mumbai, the loyalty of spectators depends

on which city they come from or support.

When India plays against Australia, the

spectators watching the match on television

in Hyderabad or Chennai feel involved as

Indians – they are moved by nationalist

loyalties. But through the early history of

Indian first class cricket, teams were not

organised on geographical principles. It

was not untill 1932 that a national team was

given the right to represent India in a Test

match. So how were teams organised and

in the absence of regional or national

teams, how did cricket fans choose sides?

We turn to history for answers, to discover

how cricket in India developed and to get a

sense of the loyalties that united and

divided Indians in the days of the Raj.

The origins of Indian cricket, that is,

cricket played by Indians are to be found in

Bombay and the first Indian community to

start playing the game was the small

community of Parsis. Brought into close

contact with the British because of their

interest in trade and the first Indian

community to westernise, the Parsis

founded the first Indian cricket club, the

Oriental Cricket Club in Bombay in 1848.

Parsi clubs were funded and sponsored by

Parsi businessmen like the Tatas and the

Wadias. The white cricket elite in India

offered no help to the enthusiastic Parsis.

In fact, there was a quarrel between the

Bombay Gymkhana, a whites-only club, and

Parsi cricketers over the use of a public

park.
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 ÁøÏ¬ø{Ÿ Ç+‘·{Ï Á|üC≤<äs¡D bı+~+~ ø±˙ Vü‰ø°,
|òü⁄{Ÿu≤˝Ÿ e+{Ï Ç‘·s¡ Ä≥\≈£î, ø£ã&ç¶, UÀ UÀ e+{Ï
kÕ+Á|ü<ëj·T Ä≥\≈£î Á|ü»\qT+∫ eT<ä ›‘·T,
Áb˛‘ê‡Vü≤+ ø£s¡Tej·÷´sTT, M{Ï|ü≥¢ me]ø° ÄdüøÏÔ
ñ+& É≥+ ˝ Ò< ä T . Bìø Ï ø±s ¡D+ @y Ó T Æ
ñ+&Ée#·TÃ? Ç+>±¢+&é̋ Àì |ü̋ …¢̋ À¢ Ä&çq Ä≥ eTq
<˚X¯+˝À Ç+‘·{Ï Ä<äs¡D bı+<ä{≤ìøÏ ø±s¡D+ @yÓTÆ
ñ+≥T+~? s¡+&ç, ‘Ó\TdüT≈£î+<ë+.

ÁøÏ¬ø{Ÿ Ç+>±¢+&é̋ À |ü⁄{Ïº+~. Ç~ 19e X̄‘êã›+
∫e]Hê{ÏøÏ ô|<ä›eTqTwüß\T, n+fÒ u≤>± uÛÑ÷$T
ñqï dü+|üqï |ü⁄s¡Twüß\ Ä≥>± e÷]+~. Á_{Ïwüß
yêfi¯ó¢ eTTK´yÓTÆq$>± uÛ≤$+#˚ Hê´j·TyÓTÆq Ä≥,
Áø£eT•ø£åD, ô|<ä›eTìwæ ‘·s¡Vü‰ e+{Ï yê{ÏøÏ á Ä≥
Á|ü‘˚´ø£+>± ì\TdüTÔ+<äì uÛ≤$+#˚yêfi¯ó¢. XÊØs¡ø£
•ø£åD <ë«sê u≤\Ts¡qT Ä<äs¡Ù bÂs¡T\T>± r]Ã~<›̊
ø±s¡´Áø £eT+˝À uÛ≤>∑+>± Bìì bÕsƒ ¡XÊ\˝À¢
Á|üy˚X¯ô|{≤ºs¡T. eT>∑|æ\¢\≈£î ñ<˚›•+∫q Ä≥\qT
Ä&É|æ\¢\qT Ä&Éì#˚Ãyêfi¯ó¢ ø±<äT.

Ç+>±¢+&ÉT≈£î #Ó+~q |òü⁄{Ÿu≤˝Ÿ, Vü‰ø° e+{Ï
ãè+<ä (»≥Tº) Ä≥\T Á|ü|ü+#·eT+‘ê Ä<äs¡D
bı+<ësTT. ø±˙, ÁøÏ¬ø{Ÿ e÷Á‘·+ Á_{Ïwüß bÕ*+∫q
<˚XÊ˝À¢ e÷Á‘·y˚T $dü Ô]+∫+~. ‘·eT e\dü
ÁbÕ+‘ê\˝À X‚«‘·C≤‹ bÕ\≈£î\T »Hê<äs¡D >∑\
Ä≥>± Bìì eT*#ês¡T (ñ<ë: <äøÏ åD≤Á|ò æø±,
õ+u≤uÒ«, ÄÅùdº*j·÷, q÷´õ˝≤+&é, yÓdæº+&ûdt, ¬øHê´)
˝Ò<ë uÛ≤s¡‘·<˚X¯+˝À e÷~] e\dü bÕ\≈£î\
n\yê≥¢qT nqTø£]+∫q kÕúìø£ dü+|üqïesêZ\ e\¢
á Ä≥ Ä<äs¡D bı+~+~.

 MT n{≤¢dt̋ À ÁøÏ¬ø{Ÿ Ä&̊ <̊XÊ\qT >∑T]Ô+#·+&ç.
 yÓdæº+&ûdt nqï ù|s¡T>∑\ ̌ ø£ <˚X¯+ @B ̋ Ò<äqï

$wüj·T+ >∑T]Ô+#êsê? u≤>± y˚>∑+>± |ü]¬>‘Ô̊
Áø°&Üø±s¡T&ÉT á Be⁄\˝À @ B$qT+∫
e#êÃ&√ >∑T]Ô+#·+&ç.

uÛ≤s¡‘·<˚X¯+˝À ÁøÏ¬ø{Ÿ
ÁøÏ¬ø{Ÿ e÷´#Y #·÷&É≥+ n+fÒ @<√ ̌ ø£ |üøå±ìøÏ

eT<ä›‘·T Çe«≥+ nì n_Ûe÷qT\≈£î ‘Ó\TdüT.
s¡+JÁ{À|ò”˝À &Ûç©¢, eTT+ãsTT ‘·\|ü&ÉT‘·T+fÒ
n_Ûe÷qT\T @ |ü≥ºD+ qT+∫ e#êÃs¡T, <˚ìøÏ
eT<ä›‘·TìkÕÔs¡T nqï<ëìï ã{Ïº ̌ ø£ |üø£å+ eVæ≤kÕÔs¡T.
uÛ≤s¡‘·<˚X¯+, ÄÅùdº*j·÷\ eT<Ûä´ ÁøÏ¬ø{Ÿ e÷´#Y
»s¡T>∑T‘·T+fÒ ôV’≤<äsêu≤<äT Ò̋<ë #ÓHÓÌï\˝À {°M˝À
e÷´#Y #·÷düTÔqï yêfi¯ó¢ uÛ≤s¡rj·TT\T>± ‘·eT <˚X¯+
yÓ’|ü⁄q ì\ã&É‘ês¡T. nsTT‘̊ uÛ≤s¡‘·<̊X̄ ‘=* s√E\˝À
ãè+<ë\T ÁbÕ+rj·T ÁbÕ‹|ü~ø£q @s¡Œ&É˝Ò<äT.
1932<ëø± f…dtº e÷´#Y\˝À uÛ≤s¡‘·<˚X¯ ãè+<ëìøÏ
neø±X̄+ Çe« Ò̋<äT. eT] ãè+<ë\qT m˝≤ @sêŒ≥T
#̊ùdyêfīó¢? ÁbÕ+rj·T, C≤rj·T ãè+<ë\T ̋ Òq|ü&ÉT
n_Ûe÷qT\T ‘·eT eT<ä›‘·T ‘Ó\|ü{≤ìøÏ ãè+<ëìï
<˚ì ÁbÕ‹|ü~ø£>± m+#·T≈£îH˚ yêfi¯ó ¢? M{ÏøÏ
düe÷<ÛëHê\ ø√dü+ eTq+ #·]Á‘·˝ÀøÏ yÓ[ ¢
uÛ≤s¡‘·<˚X¯+˝À ÁøÏ¬ø{Ÿ m˝≤ n_Ûeè~∆ #Ó+~+<√,
Á_{Ïwüß bÕ\q˝À á Ä≥ n_Ûe÷qT\qT m˝≤
$uÛÑõ+∫+<√, m˝≤ ◊ø£́  |ü]∫+<√ ‘Ó\TdüTø√yê*.

uÛ≤s¡rj·T ÁøÏ¬ø{Ÿ n+fÒ uÛ≤s¡rj·TT\T Ä&çq
ÁøÏ¬ø≥Tº u§+u≤sTT˝À |ü⁄{Ïº+~. á Ä≥qT yÓTT<ä≥
#˚|ü{Ïºq yêfi¯ó¢ ‘·≈£îÿe dü+K´˝À ñqï bÕØÙ\T. ‘·eT
yê´bÕsê\ e\¢ Á_{Ïwüßyêfi¢̄‘√ <ä>∑Z] dü+ã+<Ûë\T
bÕØÙ düe÷C≤ìøÏ @s¡Œ&Ü¶sTT. yÓTT<ä≥ bÕXÊÃr´ø£s¡D
#Ó+~+~ bÕØÙ Ò̋. uÛ≤s¡‘·<˚X¯ yÓTT<ä{Ï ÁøÏ¬ø{Ÿ ø£¢ãT“qT
Mfi¯ó¢ 1848˝À u§+u≤sTT˝À kÕú|æ+#ês¡T, <ëìù|s¡T
z]j·T+≥˝Ÿ ÁøÏ¬ø{Ÿ ø£¢uŸ. bÕØÙ yê´bÕs¡düTÔ˝…’q
{≤{≤\T, yê&çj·÷\T bÕØÙ ÁøÏ¬ø{Ÿ ø£¢ãT“\≈£î ì<ÛäT\T
düeT≈£LsêÃs¡T, yê{ÏøÏ ÁbÕjÓ÷»≈£î\T>± ñHêïs¡T.
nsTT‘˚ uÛ≤s¡‘·<˚X¯+˝Àì X‚«‘·C≤rj·T ≈£î©qT\T á
Ä≥˝À ÄdüøÏÔ ø£qãs¡TdüTÔqï bÕØÙ\≈£î @$<Ûä+>±q÷
düVü‰j·T|ü&É˝Ò<äT. yêdü ÔyêìøÏ ‘Ó\¢C≤‹yêfi¯ ¢ πø
|ü]$T‘·yÓTÆq u≤+uÒ õ+U≤Hê˝À bÕ]ÿ+>¥ Á|ü<˚X¯+
$ìjÓ÷–+#·Tø√e≥+˝À bÕØÙ ÁøÏ¬ø≥s¡¢‘√ ‘Ó\¢C≤‹
yêfi¯ó¢ >=&Ée|ü&Ü¶s¡T.

S
C
E
R
T, T

E
LA

N
G
A
N
A



219 Free distribution by T.S. Government 2022-23 Sports: Nationalism and Commerce

When it became clear that the colonial

authorities were prejudiced in favour of

Englishmen, the Parsis built their own

gymkhana to play cricket in. The rivalry

between the Parsis and the racist Bombay

Gymkhana had a happy ending for these

pioneers of Indian cricket. A Parsi team beat

the Bombay Gymkhana at cricket in 1889,

just four years after the foundation of the

Indian National Congress in 1885.

The establishment of the Parsi

Gymkhana became a precedent for other

Indians who in turn established clubs based

on the idea of religious community.

 By the 1890s, Hindus and Muslims

were busy gathering funds and support for

a Hindu Gymkhana and an Islam Gymkhana.

This history of gymkhana cricket led to

first class cricket being organised on

communal and racial lines. The teams that

played colonial India’s greatest and most

famous first class cricket tournament did

not represent regions, as teams in today’s

Ranji Trophy currently do, but represented

religious communities. The tournament

was called the Pentangular, because it was

played by five teams: the Europeans, the

Parsis, the Hindus, the Muslims and Others.

By the late 1930s and early 1940s,

journalists, cricketers and political leaders

had begun to criticise the racial and

communal foundations of the Pentangular

tournament.

Mahatma Gandhi and colonial sports

Mahatma Gandhi believed that a sport was essential for a balance between the

body and the mind. However, he often emphasised that games like cricket and hockey

were imported into India by the British and were replacing traditional games. They

showed a colonial mindset and were a less effective education than the simple exercise

of those who worked on the land.

‘I should, however, be exceedingly surprised and even painfully surprised, if I were

told your boys were devoid of all game. If you have national games, I would urge upon

you that yours is an institution that should lead in reviving old games. I know that we

have in India many indigenous games just as interesting and exciting as they are

inexpensive, because the cost is practically next to nothing.’

Speech at Mahindra College, 24 November 1927, The Collected Works of

Mahatma Gandhi.

‘A sound body means one which bends itself to the spirit and is always a ready

instrument at its service. Such bodies are not made, in my opinion, on the football

field. They are made on cornfield and farms. I would urge you to think this over and

you will find innumerable illustrations to prove my statements. Our colonial-born

Indians are carried away with this football and cricket mania. These games may have

their place under certain circumstances… Why do we not take the simple fact into

consideration that the vast majority of mankind who are vigorous in body and mind are

simple agriculturists and that they are strangers to these games…?’

Letter to Lazarus, 17 April 1915, The Collected Works of Mahatma Gandhi, Vol.14.
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e\dü bÕ\≈£î\T X‚«‘·C≤rj·TT\ |ü≥¢ |üø£åbÕ‘·+
eVæ≤kÕÔs¡ì ìsê∆s¡D ø±e≥+‘√ ÁøÏ¬ø{Ÿ Ä&É{≤ìøÏ
bÕØÙ\T ‘·eT kı+‘· õ+U≤Hê @sêŒ≥T #̊düT≈£îHêïs¡T.
bÕØÙ\≈£î, C≤‹ $eø£ å‘· Á|ü<ä]Ù+∫q u≤+uÒ
õ+U≤Hê≈£î eT<Ûä́  yÓ’s¡T<Ûä́ +˝À uÛ≤s¡rj·T ‘=* ÁøÏ¬ø{Ÿ
Ä≥>±fi¢̄≈£î rj·Tì $»j·T+ \_Û+∫+~. 1885˝À
uÛ≤s¡‘· C≤rj·T ø±+Á ¬>düT @s¡Œ&çq Hê\T>∑T
dü+e‘·‡sê\≈£î n+fÒ 1889˝À ÁøÏ¬ø≥Tº̋ À u≤+uÒ
õ+U≤Hêì ˇø£ bÕØÙ ãè+<ä+ z&ç+∫+~.

bÕØÙ õ+U≤Hê @sêŒ≥T ø±e≥+‘√ uÛ≤s¡‘·
<̊X̄+˝À eT‘·+ Ä<Ûës¡+>± õ+U≤Hê\T @s¡Œ&É{≤ìøÏ
u≤≥ y˚dæ+~.

 1890 Hê{ÏøÏ Væ≤+<ä÷ õ+U≤Hê, eTTdæ¢+ õ+U≤Hê\
@sêŒ≥T ø√dü+ Væ≤+<äTe⁄\T, eTTdæ¢+\T ì<ÛäT\T
düMTø£]+#·≥+˝À ‘·\eTTqø£\T nj·÷´s¡T. á
õ+U≤Hê\ ÁøÏ¬ø{Ÿ #·]Á‘· ø±s¡D+>± yÓTT<ä{ÏÁX‚DÏ ÁøÏ¬ø{Ÿ
b˛{°\T eT‘·, C≤‹ Ä<Ûës¡+>± ñ+&˚$. Á|üdüTÔ‘·
s¡+JÁ{À|ò”˝À ãè+<ë\T sêÅcÕº\ yêØ>± ñqï≥Tº
ø±≈£î+&Ü e\dü bÕ\q˝À ÁøÏ ¬ø{Ÿ ãè+<ë\T
eT‘ê\yêØ>± ñ+&˚$. á b˛{°˝À nsTT<äT
ãè+<ë\T ñ+&̊$ ø±ã{Ïº ª|ü+#·eTTK b˛{°µ nH̊yês¡T:
j·T÷s√|æj·TqT¢, bÕØÙ\T, Væ≤+<äTe⁄\T, eTTdæ¢+\T,
Ç‘·s¡T\T. 1930\ ∫es¡, 1940\ Äs¡+uÛÑ+ Hê{ÏøÏ
á |ü+#·eTTK b˛{°\qT C≤‹, eT‘· |ü⁄Hê<äT\qT
bÕÁ‹πøj·TT\T (Journalists), ÁøÏ¬ø{Ÿ Ä≥>±fi¯ó¢,
sê»ø°j·T Hêj·T≈£î\T $eT]Ù+#·kÕ>±s¡T.

eTVü‰‘êà>±+BÛ, e\dü bÕ\≈£î\ Áø°&É\T
X¯Øs¡+, eTqdüT eT<Ûä́  düeT‘·T˝≤´ìøÏ Áø°&É\T nedüs¡eTì eTVü‰‘êà>±+BÛ qe÷à&ÉT. nsTT‘˚ ÁøÏ¬ø{Ÿ,

Vü‰ø° e+{Ï Ä≥\T Á_{Ïwüß yêfi¢̄ <ë«sê uÛ≤s¡‘·<˚X¯+˝ÀøÏ ~>∑TeT‹ #˚düTø√ã&ç dü+Á|ü<ëj·T Ä≥\qT
ø£qTeTs¡T>∑T #˚düTÔHêïj·Tì n‘·&ÉT ‘·s¡#·T $eT]Ù+#˚yê&ÉT. Ç~ e\dü bÕ*‘· eTqdüÔ‘ê«ìï #·÷|æk Ǫ̂+~.
#˚qT˝À |üì#˚j·T≥+ <ë«sê bı+<˚ yê´j·÷eT+‘√ b˛*ùdÔ á Ä≥\ e\¢ $<ë´Á|üjÓ÷»q+ #ê˝≤
‘·≈£îÿe.

ªMT u≤\Ts¡≈£î m≥Te+{Ï Ä≥\T Ò̋e+fÒ Hê≈£î u≤<Ûä‘√ ≈£L&çq ÄX¯Ãs¡́ + ø£\T>∑T‘·T+~. C≤rj·T
Áø°&É\T, dü+Á|ü<ëj·T Ä≥\qT |ü⁄qs¡T<ä∆]+#·≥+˝À MT dü+düú eTT+<äT ñ+&Ü*. eTq<˚X¯+˝À mH√ï
dü+Á|ü<ëj·T Ä≥\T ñHêïsTT. Ç$ ÄdüøÏÔø£s¡eT÷, ñ‘ê‡Vü≤uÛÑ]‘·+>± ñ+&É≥y˚T ø±≈£î+&Ü M{ÏøÏ nj˚T´
Ks¡TÃ #ê˝≤ ‘·≈£îÿe.µ

- eTV”≤+Á<ä ø£fi≤XÊ\˝À 1927 qe+ãs¡T 24q Ç∫Ãq ñ|üHê´dü+, eTVü‰‘êà >±+BÛ dü+ø£*‘· s¡#·q\T.

ªÄs√>∑́ ø£s¡yÓTÆq X¯Øs¡+ n+fÒ eTqdüTøÏ ‘·–q≥Tº>± ñ+&ç, m\¢|ü&É÷ <ëì ùde≈£î dæ<ä∆+>± ñ+&˚~.
Hê <äèwæº̋ À Ç≥Te+{Ï X¯Øsê\T |òü⁄{Ÿu≤˝Ÿ yÓTÆ<ëq+˝À ‘·j·÷s¡Tø±e⁄. n$ yÓTTø£ÿC§qï, |ü+≥bı˝≤˝À¢
‘·j·÷s¡e⁄‘êsTT. Bì >∑T]+∫ Ä˝À∫ùdÔ, Ç+<äT≈£î s¡TEe⁄>± MT≈£î nH˚ø£ ñ<ëVü≤s¡D\T <=s¡T≈£î‘êsTT.
e\dü bÕ\≈£î\ yÓ÷E˝À ñqï uÛ≤s¡rj·TT\≈£î |òü⁄{Ÿu≤˝Ÿ, ÁøÏ¬ø{Ÿ |æ∫Ã |ü≥Tº≈£î+~. ø=ìï dü+<äsê“¤\˝À
á Ä≥\≈£î #√≥T ñ+&Ée#·TÃ... XÊØs¡ø£+>±, e÷qdæø£+>± #·Ts¡T≈£î>± ñ+&˚ e÷qyê[˝Àì n~Ûø£XÊ‘·+
¬s’‘·T\≈£î á Ä≥\T ‘Ó*j·Teqï yêdüÔyêìï m+<äT≈£î |ü]>∑Dq˝ÀøÏ rdüTø√e≥+ Ò̋<äT...?µ

- ˝≤C≤s¡dtøÏ Ò̋K, 1915 @Á|æ̋ Ÿ 17, eTVü‰‘êà >±+BÛ dü+ø£*‘· s¡#·q\T, dü+|ü⁄{Ï 14.
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What has been the relationship

between the cricket and the idea of

developing western culture?

Modern cricket is dominated by Tests

and one-day internationals, played between

national teams. The players who become

famous, who live in the memories of

cricket fans, are those who have played for

their country. India entered the world of

Test cricket in 1932, a decade and a half

before it became an independent nation.

This was possible because test cricket,

from its origins in 1877, was organised as

a contest between different parts of the

British empire and not sovereign nations.

Playing cricket also became a way of

claiming equality with the colonial rulers

and challenging them.

Transformation of Cricket

The 1970s was the decade in which

cricket was transformed: it was a time

when a traditional game evolved to fit

a changing world. If 1970 was notable

for the exclusion of South Africa from

international cricket, 1971 was a land-

mark year because the first one-day in-

ternational was played between En-

gland and Australia in Melbourne. The

enormous popularity of this shortened

version of the game led to the first

World Cup being successfully staged

in 1975. Then in 1977, even as cricket

celebrated 100 years of test matches,

the game was changed forever, not by

a player or cricket administrator, but

by a businessman. Kerry Packer, an

Australian television tycoon who saw

the moneymaking potential of cricket

as a televised sport, signed up fifty-one

of the world’s leading cricketers

against the wishes of the national

cricket boards and for about two years

staged unofficial Tests and One-Day

internationals under the name of

World Series Cricket. Packer’s ‘cir-

cus’, as it was then described, folded

There are different sports equipments to play

games as you can see here. You may notice that

they are of very different quality than the one’s

available in your local market. Do you think such

equipments will be affordable for children to play

for fun as against professional adults playing game

for making money?
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ÁøÏ¬ø≥Tºø°,bÕXÊÃ‘·́  dü+düÿè‹ì b˛‘·‡Væ≤+#·{≤ìø°
eT<Ûä́  dü+ã+<Ûä+ @$T{Ï?

Ä<Û äTìø£ Áø Ï ¬ø{Ÿ˝À <˚XÊ\ eT<Û ä ´ »]π>
n+‘·sê®rj·T f…dtº e÷´#Y\T, ˇø£s√E e÷´#Y\T
m≈£îÿe. <˚X¯+ ø√dü+ Ä&˚ Ä≥>±fi¯ó¢ U≤´‹ >∑&çkÕÔs¡T,
ÁøÏ ¬ø{Ÿ n_Ûe÷qT\ C≤„|üø±˝À¢ ì*∫b˛‘ês¡T.
uÛ≤s¡‘·<˚X¯+ kÕ«‘·+Á‘·´+ bı+<ä{≤ìøÏ |ü~ùV≤qT

dü+e‘·‡sê\≈£î eTT+<˚, n+fÒ 1932˝À f…dtº ÁøÏ¬ø{Ÿ
Ä&̊ <̊X̄+ nsTT´+~. ÁøÏ¬ø{Ÿ |ü⁄{Ïºq 1877 Hê{ÏqT+∫
n~ dü«‘·+Á‘· <̊XÊ\ eT<Ûä́  b˛{°>± ø±≈£î+&Ü Á_{Ïwüß
kÕÁe÷»´ $$<Ûä ÁbÕ+‘ê\ eT<Ûä́  b˛{°>± ñ+&É≥+
e\¢ Ç~ kÕ<Ûä´yÓT Æ+~. ÁøÏ ¬ø{Ÿ Ä&É≥+ e\dü
bÕ\≈£î\‘√ düe÷qT\T>±  uÛ≤$+∫ yêfi¢̄ì düyê\T
#˚j·T{+>± uÛ≤$+#˚ yêfi¯ó¢.

ÁøÏ¬ø≥Tº̋ À e÷s¡TŒ\T
1970\ <äX̄ø£+˝À ÁøÏ¬ø{Ÿ e÷s¡TŒ\≈£î

>∑Ts¡sTT´+~. e÷s¡T‘·Tqï Á|ü|ü+#êìøÏ
nqTe⁄>± ˇø£ dü+Á|ü<ëj·T Ä≥ e÷]q
düeTj·TeT~. n+‘·sê®rj·T ÁøÏ¬ø{Ÿ qT+∫
<äøÏåD ÄÁ|òæø±ì 1970˝À ãVæ≤wüÿ]+#ês¡T.
1971˝À y Ó T˝ ŸuÀs Y ï˝À Ç+> ∑ ¢+& é ,
ÄÅùdº*j·÷\ eT<Ûä´ yÓTT<ä{Ï ˇø£s√E
n+‘·sê®rj·T b˛{° »]–+~. nsTT<äT
s√E\≈£î ø±≈£î+&Ü ˇø£ s√EøÏ ≈£î~+∫q
Ä≥ m+‘√ »Hê<äs¡D bı+<ä≥+‘√
1975˝À yÓTT<ä{Ï Á|ü|ü+#· ø£|t b˛{°ì
$»j·Te+‘·+>± ìs¡«Væ≤+#ês¡T. 1977˝À
f…düTº e÷´#·T\T yÓTT<ä̋ …’ 100 dü+e‘·‡sê\
dü+ãsê\T »s¡T|ü⁄≈£î+≥Tqï |ü]dæú‘·T˝À¢ á
Ä≥ |üP]Ô e÷s¡TŒøÏ ˝ÀqsTT´+~. á
e÷s ¡ T Œ\≈ £ î Áø Ï ¬ø{ Ÿ Ä≥>±fiÀ ¢ ,
ìsê«Vü≤≈ £ î˝Àø±ø £ ˇø£ yê´bÕs ¡y ˚‘ · Ô
ø±s¡≈£î&Éj·÷´&ÉT. ÄÅùdº*j·÷ f…*$»Hé
kÕÁe÷≥Tº nsTTq ¬øÁ] bÕø£sY ÁøÏ¬ø{ŸqT
f…*$»Hé˝À Á|ükÕs¡+ #˚j·T≥+ <ë«sê
&ÉãT“ #˚düTø√{≤ìøÏ >∑\ neø±XÊìï #·÷dæ
C≤rj·T ÁøÏ¬ø{Ÿ uÀs¡T¶\ ÇcÕºìøÏ e´‹πsø£+>±
51 eT+~ Á|ü|ü+#· Á|üeTTK ÁøÏ ¬ø{Ÿ
Ä≥>±fi¯¢‘√ ˇ|üŒ+<ä+ ≈£î<äTs¡TÃ≈£îHêï&ÉT.
es¡̋ Ÿ¶ dæØdt ÁøÏ¬ø{Ÿ ù|s¡T‘√ ¬s+&˚fi¢̄bÕ≥T
nq~Ûø±]ø£+>± ˇø£s√E n+‘·sê®rj·T

Çø£ÿ&É Ä≥\T Ä&É{≤ìøÏ $$<Ûä Áø°&Ü |ü]ø£sê\T ñHêïsTT.
MT≈£î kÕúìø£+>± <=]πø yê{Ï‘√ b˛*ùdÔ M{Ï HêD´‘· ‘˚&Ü>±
ñ+<äì MTs¡T >∑eTì+∫ ñ+{≤s¡T. &ÉãT“ø√dü+ eè‹Ô
Áø°&Üø±s¡T\T ñ|üjÓ÷–+#˚ á |ü]ø£sê\qT düs¡<ë ø√dü+
Ä&ÉT≈£îH˚ |æ\¢\T ø=q>∑\T>∑T‘êsê?
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up after two years. But the innovations

he introduced during this time to make

cricket more attractive to television audi-

ences endured and changed the nature of

the game.

Coloured dress, protective helmets,

field restrictions, cricket under lights

became a standard part of the post-Packer

game. Crucially, Packer drove home the

lesson that cricket was a marketable game,

which could generate huge revenues.

Cricket boards became rich by selling

television rights to television companies.

Television channels made money by selling

television spots to companies who were

happy to pay large sums of money to

advertise their products to cricket’s captive

television audience. Continuous television

coverage turned cricketers into celebrities

who, besides being paid better by their

cricket boards, now made even larger sums

of money by making commercials for a

wide range of products, from tyres to colas.

Television coverage changed cricket. It

expanded the spectators for the game by

bringing cricket into small towns and

villages. It also broadened cricket’s social

base. Children who had previously never had

the chance to watch international cricket

because they lived outside the big cities,

could now watch and learn by imitating

their heroes. The technology of satellite

television and the world wide reach of

multinational television companies created

a global market for cricket.

List the changes that occurred with

end of  the dominance of  Test

cricket.

Commerce, Media and Cricket

Today

Matches in Sydney could now be

watched live in Surat. This simple fact

shifted the balance of power in cricket: a

process that had begun by the break-up of

the British Empire was taken to its logical

conclusion by globalisation. Since India had

the largest viewership for the game

amongst the cricket-playing nations and the

largest market in the cricketing world, the

game’s centre of gravity shifted to South

Asia. This shift was symbolised by the

shifting of the ICC headquarters from

London to tax-free Dubai.

A more important sign that the centre

of gravity in cricket had shifted away from

the old, Anglo-Australian axis is that

innovations in cricket technique in recent

years have mainly come from the practice

of subcontinental teams in countries like

India, Pakistan and Sri Lanka. Pakistan has

pioneered two great advances in bowling:

the ‘doosra’ and the ‘reverse swing’. Both

the skills were developed in response to

subcontinental conditions: the doosra to

counter aggressive batsmen with heavy

modern bats who were threatening to make

finger-spin obsolete and ‘reverse swing’ to

move the ball in on dusty, unresponsive

wickets under clear skies. Initially, both

innovations were greeted with great

suspicion by countries like Britain and

Australia which saw them as an

underhanded, illegal bending of the laws of

cricket. In time, it came to be accepted that

the laws of cricket could not continue to

be framed for British or Australian
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b˛{°\T ìs¡«Væ≤+#ê&ÉT. bÕø£sY ªdüs¡ÿdtµ>± ù|s=ÿqã&çq
á b˛{°\T ¬s+&ÉT dü+e‘·‡sê˝À¢ eT÷‘·ã&çq|üŒ{Ïø°
f…*$»Hé Áù|ø£å≈£î\≈£î á Ä≥qT Äø£s¡¸D°j·T+>±
#˚j·T{≤ìøÏ e÷s¡TŒ\T #˚j·T&É+ <ë«sê Ä≥
dü«uÛ≤yêìï e÷]Ãy˚dæ+~.

s¡+>∑T s¡+>∑T\ ã≥º\T, s¡ø£åD ôV≤ …̋à≥T¢, πøåÁ‘·
s¡ø£åD˝À |ü]$T‘·T\T, B|ü ø±+‘·T\˝À ÁøÏ¬ø≥Tº
e+{Ï$ bÕø£sY nq+‘·s¡ Ä≥˝À ÁbÕe÷DÏø£+>±
e÷sêsTT. nìï{Ïø°$T+∫ ÁøÏ ¬ø≥TºqT kıeTTà
#˚düTø√>∑\ Ä≥>±, ô|<ä › m‘·T Ôq Ä<ëj·÷\T
düeT≈£LπsÃ Ä≥>± bÕø£sY <ëìøÏ >∑T]Ô+|ü⁄ ‘Ó#êÃ&ÉT.
f…*$»Hé ø£+ô|˙\≈£î Á|ükÕs¡ Vü≤≈£îÿ\T neTTàø√e≥+
<ë«sê ÁøÏ ¬ø≥Tº uÀs¡T ¶\T $|üØ‘·+>± &ÉãT“qT
dü+bÕ~+#êsTT. {Ï$øÏ n‘·T≈£îÿb˛sTTq ÁøÏ¬ø≥Tº
n_Ûe÷qT\≈£î yêDÏ»´ Á|üø£≥q\T C≤Ø #˚j·T{≤ìøÏ
$$<Ûä ø£+ô|˙\T ô|<ä› m‘·TÔq &ÉãT“qT Ks¡TÃ#˚j·T
kÕ>±sTT. f…*$»Hé˝À ìs¡+‘·s¡ Á|ükÕsê\ e\¢
ÁøÏ¬ø≥Tº Ä≥>±fi¯ó¢ V”≤s√˝…’b˛j·÷s¡T. ÁøÏ¬ø≥Tº uÀs¡T¶
Mfi¯¢øÏ #Ó*¢+#˚ yÓTT‘·Ô+ >∑D˙j·T+>± ô|]–+~.
n+‘˚ø±<äT f…Æs¡¢qT+∫ o‘·\bÕ˙j·÷\ es¡≈£î $$<Ûä
edüTÔe⁄\≈£î yêDÏ»´ Á|üø£≥q\˝À bÕ˝§Zq≥+ <ë«sê
ÁøÏ¬ø≥Tº Ä≥>±fi¯ó¢ Ç+ø± m≈£îÿe yÓTT‘·Ô+˝À &ÉãT“
dü+bÕ~+#·kÕ>±s¡T. f…*$»Hé Á|ükÕsê\T ÁøÏ¬ø≥Tº
Ä≥qT e÷]Ãy˚XÊsTT. ∫qï ∫qï |ü≥ºD≤\T,
Á>±e÷\˝À ôd’‘·+ Á|ükÕs¡+ #˚j·T≥+ <ë«sê ÁøÏ¬ø≥Tº
Áù|ø£å≈£î\ dü+K´ >∑D˙j·T+>± ô|]–+~.  ÁøÏ¬ø≥Tº
Ä&˚ yêfi¯¢ kÕe÷õø£ H˚|ü<∏ë´ìï ≈£L&Ü $düÔ]+|ü
#˚dæ+~. ô|<ä› |ü≥ºD≤˝À¢ n+‘·sê®rj·T ÁøÏ¬ø≥Tº
e÷´#·T\T #·÷ùd neø±X¯+ ˝Òì |æ\¢\T Ç|ü&ÉT
‘·eT n_Ûe÷q Áø°&Üø±s¡T\qT nqTø£]+∫, Ä≥
H˚s¡TÃø√>∑*>±s¡T. ñ|üÁ>∑Vü≤ f…*$»Hé kÕ+πø‹ø£
$C≤„q+ e\¢, ãVüQfi¯C≤‹ f…*$»Hé ø£+ô|˙\ e\¢,
ÁøÏ¬ø≥TºøÏ n+‘·sê®rj·T e÷¬sÿ≥Tº @s¡Œ&ç+~.

 f…düTº ÁøÏ¬ø≥Tº ÁbÕeTTK´‘· n+‘·]+#·≥+ e\¢
dü+uÛÑ$+∫q e÷s¡TŒ\ C≤_‘ê ‘·j·÷s¡T
#˚j·T+&ç.

yêDÏ»´+, Á|ükÕs¡ kÕ<ÛäHê\T, H˚{Ï ÁøÏ¬ø{Ÿ
dæ&ûï˝À »]π> e÷´#·T\T H˚&ÉT dü÷s¡‘Y̋ À Á|ü‘·́ ø£å

Á|ükÕs¡+>± #·÷&Ée#·TÃ. á ∫qï yêdüÔe+ ÁøÏ¬ø{Ÿ
Ä~Û|ü‘·́ +˝Àì düMTø£s¡D\qT e÷]Ãẙdæ+~. Á_{Ïwüß
kÕÁe÷»´+ n+‘·]+∫b˛e≥+‘√ yÓTT<ä̋ …’q Á|üÁøÏj·T
Á|ü|ü+Nø£s¡D‘√ <ëì ‘ê]ÿø£ eTT–+|ü⁄øÏ #̊s¡T≈£î+~.
Áø Ï ¬ø≥T º Ä&˚ <˚XÊ\˝À n‘·´~Ûø £ Á ù|ø£ å≈ £ î\T
uÛ≤s¡‘·<˚X¯+˝À ñqï+<äTe\¢, ÁøÏ¬ø{Ÿ≈£î Á|ü|ü+#·+˝À
n‹ ô|<ä› e÷¬sÿ{Ÿ ñqï+<äTe\¢ Bì πø+Á<ä+
<äøÏåD≤dæj·÷≈£î e÷]+~. ◊dædæ Á|ü<Ûëq ø±sê´\j·T+
\+&ÉHé qT+∫ |üqTï\T $~Û+#·ì <äTu≤sTTøÏ
e÷s¡≥+ á e÷s¡TŒ≈£î dü+πø‘·+.

bÕ‘· Ä+>∑¢-ÄÅùdº*j·÷ nø£å+ qT+∫ ÁøÏ¬ø≥Tº
πø+Á<ä+ e÷]+<äq{≤ìøÏ eTs=ø£ eTTK´ dü+πø‘·+.
ÁøÏ¬ø{Ÿ |ü<ä∆‘·T˝À¢ $q÷‘·ï Á|üjÓ÷>±\T ñ|üK+&É
<˚XÊ …̋’q uÛ≤s¡‘·, bÕøÏkÕÔHé, l\+ø£ e+{Ï ÁøÏ¬ø≥Tº
<˚XÊ\qT+∫ e#êÃsTT. uÖ*+>¥˝À ¬s+&ÉT >=|üŒ
|ü]D≤e÷\≈£î bÕøÏkÕÔHé ;»+ y˚dæ+~: ª<ä÷dtsêµ,
ª]esY‡ dæ«+>¥µ. á ¬s+&ÉT HÓ’|ü⁄D≤´\T ≈£L&Ü
ñ|üK+&É+˝Àì dæú‘·T\≈£î nqT>∑TD+>± s¡÷bı+<ësTT.
ãs¡TyÓ ’q Ä<Û ä Tìø£ u≤´≥T\‘√ <äT+<äT&ÉT≈ £î
Ä≥>±fi¯ó¢ ª|òæ+>∑sY dæŒHéµøÏ #·s¡eT^‘·+ bÕ&ÉT‘·Tqï
|ü]dæú‘·T˝À¢ ª<ä÷dtsêµ eTT+<äTø=∫Ã+~. ìs¡à\yÓTÆq
Äø±X¯+ øÏ+<ä, $¬ø≥Tº|ü&Éì <äTeTTà |ü]dæú‘·T\˝À
ã+‹ì ø£~*+#·{≤ìøÏ ª]esY‡ dæ«+>¥µ e∫Ã+~.
yÓTT<ä{À¢ á ¬s+&ÉT |ü<ä∆‘·T\qT Á_≥Hé, ÄÅùdº*j·÷
e+{Ï <˚XÊ\T nqTe÷q+‘√ #·÷XÊsTT. ÁøÏ¬ø≥Tº
ìj·Te÷\qT nÁø£eT+>± e÷s¡TdüTÔHêïs¡ì Ç$
Äs√|æ+#êsTT. Á_{Ïwüß, ÄÅùdº*j·÷˝Àì Ä≥
|ü]dæ ú‘·T\≈£î nqT>∑TD+>± e÷Á‘·y˚T ÁøÏ ¬ø≥Tº
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conditions of play, and they became part

of the technique of all bowlers, everywhere

in the world.

One hundred and fifty years ago, the

first Indian cricketers, the Parsis, had to

struggle to find an open space to play in.

Today, the global marketplace has made

Indian players the best-paid, most famous

and for whom the world is a stage. The

history that brought about this

transformation was made up of many

smaller changes: the replacement of the

gentlemanly amateur by the paid

professional, the triumph of the one-day

game and twenty-twenty as it over-

shadowed Test cricket in terms of

popularity, and the remarkable changes in

global commerce and technology. The

business of history is to make sense of

change over time. In this chapter, we have

followed the spread of a colonial sport

through its history, and tried to understand

how it adapted to a post-colonial world.

After thinking about cricket for

sometime, Vinayak listed a few words

that are only in English language –

‘boundary’,  ‘over’, ‘wicket’. Can you

explain to him why there are no Telugu

words for it?

Interview with G H Vihari , under 19 World Cup Indian Cricket Team Member

from erstwhile Andhra Pradesh

Q. Share your feelings that you experienced when our team beat Australia in

the World Cup Final.

A. [with a smile]… a scintillating performance by us. It was thrilling you know…,

defeating kangaroos in their home ground is a daunting task. The win is a feather in our

cap.

Q. Why do you think the game of cricket is gaining importance in India?

A. In our country there is a lot of craze and lot of opportunities.  You see children

playing in the gallies (streets) in India. It is a game of feasibility… People love to

watch their players performing best. In India after the victory in World Cup 1983 more

or less there is consistency in the performance level… Now we won 2011 World Cup

and now under 19 World Cup… many outstanding performances like these will follow…

consequently there would be importance…

Q. Don’t you think this game of cricket is surpassing the other games like

kabbadi, khokho, hockey etc.?

A. Yeah to some extent.  But it is necessary to give encouragement to other games

also. I feel sorry over the lack of funds in hockey… Sponsors should come forward.

People and the govt. should look into this.

Q. How do you think sports promote nationalism?

A. Yeah I think sports and nationalism are intertwined.  Sports and games flourish

when there is encouragement, support from the people who watch them.  Encouraging

the players is a trend in sports arena now.  The underlying principle is… unity and industry
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ìj·Te÷\qT s¡÷bı+~+#·≥+ kÕ<Ûä´+ ø±<äì
ø±\Áø£eT+˝À s¡TEesTT´+~, Á|ü|ü+#· yê´|üÔ+>±
uÖ\s¡T¢ n+<äs¡÷ ñ|üjÓ÷–+#˚ |ü<ä∆‹>± Ç$
e÷sêsTT.

q÷≥j·÷uÛ…’ dü+e‘·‡sê\ ÁøÏ‘·+ uÛ≤s¡‘·<˚X¯+˝À
yÓTT<ä{Ï ÁøÏ¬ø≥Tº Ä≥>±fiËÌ¢q bÕØÙ\T Ä&É{≤ìøÏ U≤∞
Á|ü<˚X¯+ ø√dü+ b˛sê&Ée\dæ e∫Ã+~. áHê&ÉT
Á|ü|ü+#· e÷¬sÿ≥T |òü*‘·+>±  uÛ≤s¡rj·T Ä≥>±fi¢̄≈£î
n‘·´~Ûø£+>± &ÉãT“\T #Ó*¢düTÔHêïs¡T, n‘·´~Ûø£
Á|üC≤<äs¡D ≈£L&Ü Mfī¢πø ñ+~. Á|ü|ü+#·eT+‘ê Mfī¢øÏ
y˚~ø£>± e÷]+~. mH√ï ∫qï∫qï e÷s¡TŒ\
ø±s¡D+>± á #ê]Á‹ø£ e÷s¡TŒ\T dü+uÛÑ$+#êsTT.
düs¡<ë ø√dü+ Ä&˚ ô|<ä›eTqTwüß\ kÕúHêìï, eè‹Ô>±
&ÉãT“ ø√dü+ Ä&˚ Áø°&Üø±s¡T\T rdüT≈£îHêïs¡T.

Á|üC≤<äs¡D˝À f…düTº e÷´#·T\ kÕúHêìï ˇø£s√E
e÷´#·T\T eT]j·TT ≥«+{°`≥«+{°\T ÄÁø£$T+`
#êsTT,  kÕ+πø‹ø£ $C≤„q+˝À, Á|ü|ü+#· yêDÏ»´+˝À
>∑D˙j·TyÓTÆq e÷s¡TŒ\T e#êÃsTT. e÷s¡T‘·Tqï
ø±\+‘√ e÷s¡≥y˚T yê´bÕs¡ #·]Á‘· ne⁄‘·T+~. á
n<Ûë´j·T+˝À e\dü bÕ\≈£î\ Ä≥ |ü]D≤eT+
#Ó+~q rs¡Tì #·÷XÊ+, á Ä≥qT e\kÕq+‘·s¡
Á|ü|ü+#·+ m˝≤ d”«ø£]+∫+<√ #·÷XÊ+.

 ÁøÏ¬ø≥Tº >∑T]+∫ ø=+#Ó+ ùd|ü⁄ Ä˝À∫+∫q
‘·s¡yê‘· $Hêj·Tø̆ Ç+ ¢̂wüß˝ÀH̊ ñqï |ü<ë\qT
ø=ìï+{Ïì sêXÊ&ÉT - ªuÖ+&ÉØµ, ªzes¡Tµ,
ª$¬ø{Ÿµ. M{ÏøÏ ‘Ó\T>∑T |ü<ë\T m+<äT≈£î Ò̋y√
n‘·&çøÏ $e]+#·+&ç.

 19 dü+e‘·‡sê\ ˝À|ü⁄ Á|ü|ü+#· ø£|tøÏ uÛ≤s¡rj·T ÁøÏ¬ø{Ÿ ãè+<ä+˝À düuÛÑT´&ÉT, Ä+Á<ÛäÁ|ü<˚XŸøÏ #Ó+~q õ.ôV≤#Y.
$Vü‰]‘√ eTTU≤eTTœ.

Á|üX¯ï: Á|ü|ü+#· ø£|t ‘·T~ b˛s¡T˝À MT ãè+<ä+ ÄÅùdº*j·÷ì z&ç+∫q|ü&ÉT MT nqTuÛÑ÷‘·T\ >∑T]+∫
#Ó|üŒ+&ç.

düe÷<Ûëq+: (qe⁄«‘·÷) ... y˚T+ #ê˝≤ u≤>± Ä&Ü+. #ê˝≤ n<äT“¤‘· Äq+<ëìï Ç∫Ã+~... ªø£+>±s¡÷µ\qT
yêfi¢̄ <˚X¯+˝ÀH˚ z&ç+#·≥+ #ê˝≤ ø£wüº+. á $»j·T+ e÷ øÏØ≥+˝À ø£*øÏ‘·TsêsTT e+{Ï~.

Á|ü: uÛ≤s¡‘·<̊X̄+˝À ÁøÏ¬ø≥Tº m+<äT≈£î ÁbÕeTTK´‘·qT dü+‘·]+#·T≈£î+{À+~?
dü: eTq <˚X¯+˝À ÁøÏ¬ø≥Tº n+fÒ m+‘√ n_Ûe÷q+ ñ+~, mH√ï neø±XÊ\T ñHêïsTT. uÛ≤s¡‘·<˚X¯+˝À |æ\¢\T

dü+<äT˝À¢ ôd’‘·+ á Ä≥qT Ä&ÉT‘·T+{≤s¡T. Ç~ kÕ<Ûä́ yÓTÆq Ä≥... ‘·eT n_Ûe÷q Ä≥>±fi¢̄ n<äT“¤‘· Á|ü<äs¡ÙqqT
#·÷&É≥+ Á|ü»\≈£î Çwüº+. 1983˝À uÛ≤s¡‘·<̊X̄+ Á|ü|ü+#·ø£|ü ¬>\T#·T≈£îqï ‘·s¡yê‘· #Ó|üø√<ä–q Ø‹˝À á Ä≥qT
Ä&ÉT‘√+~... 2011˝À ‹]– Á|ü|ü+#· ø£|üqT ¬>\T#·T≈£îHêï+... Ç|ü&ÉT 19 dü+e‘·‡sê\ ̋ À|ü⁄ Á|ü|ü+#· ø£|üqT
¬>\T#·T≈£îHêï+... uÛÑ$wǘ ‘·TÔ̋ À ≈£L&Ü Ç≥Te+{Ï $»j·÷\T mH√ï ñ+{≤sTT... <ë+‘√ á Ä≥øÏ ÁbÕeTTK´‘·
ô|s¡T>∑T‘·÷ ñ+≥T+~...

Á|ü: ø£ã&ç¶, UÀ UÀ, Vü‰ø° e+{Ï Ç‘·s¡ Ä≥\≈£î ÁøÏ¬ø≥Tº Ä<äs¡D ̋ Ò≈£î+&Ü #˚k Ǫ̂+<ë?
dü: ne⁄qT, ø=+‘·es¡≈£î Ç~ ì»y˚T. nsTT‘˚ Ç‘·s¡ Ä≥\≈£î ≈£L&Ü Áb˛‘ê‡Vü≤$Tyê«*. Vü‰ø°øÏ ‘·–qìï ì<ÛäT\T

Ò̋ø£b˛e≥+ $#ês¡ø£s¡+... ÁbÕjÓ÷»≈£î\T eTT+<äT≈£î sêyê*. Á|üuÛÑT‘·«+, Á|ü»\T  á $wüj·÷ìï |ü]o*+#ê*.
Á|ü: Ä≥\T C≤rj·T‘êyê<ëìï m˝≤ Áb˛‘·‡Væ≤kÕÔsTT?
dü: Ä≥\T, C≤rj·T‘êyê<ä+ ø£\>∑\ùd ñ+{≤sTT. Áb˛‘ê‡Vü≤eTT+fÒ, Áù|ø£ å≈£î\ qT+∫ eT<ä›‘·T

ñ+fÒ Ä≥\T, Áø°&É\T $ø£dækÕÔsTT. Áø°&Ü yÓTÆ<ëq+˝À Ä≥>±fi¢̄≈£î eT+∫ Áb˛‘ê‡Vü≤+ \_Ûk Ǫ̂+~.
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Sports promote unity which is a salient feature in nation building... Representing a

nation is a nationalistic feeling.

Q. Why is there much commercial support for cricket than other games?

 A. Television, media, sponsors are the factors for this. Other games need to be

given publicity and encouragement.

Q. Do you see this game as a career or entertainment only?

A. mmmm… upto my middle school I enjoyed it, now I see it as a profession. I

would like to win laurels to my country through this…

Q. Is cricket overshadowing other games?

A. Many people believe that too much significance is being given to cricket in our

country. Companies sponsor the game and Sports channels broadcast the matches live.

But this is not happening in case of other games. Consequently traditional games like

kabbadi, khokho, chess are losing their prominence . To excel in certain game a player

must have perseverance, dedication and hard work. Miracles never work. Sheer

determination alone pays the reward.

Other popular games and their

status
Hockey is another popular game in

India. Indian team had won many
competitions even during the colonial rule.
Till 1980’s, India was able to dominate the
international Hockey games. However,
there has been a decline in the last decades.
Unlike Cricket, games like Hockey do not
get equal amount of media attention or
commercial support. Kabbadi is another
traditional popular game in India. However,
it was only about 10 years ago that it began
to be played on the international level. India
has been successful in it. In many other
games, like Archery, Badminton, Boxing,
Weightlifting, Chess, Tennis etc. too, Indian
players have won many medals in
international competitions.

However, we have not been very
successful in athletics, or other inter-
nationally popular games like Football,
Volleyball, Basketball etc. Nor do we find
many of our popular children’s games, as
in the following pictures, being played by
adults! Have you played any of them? Can

you describe the rules about it? Why do you

think adults don’t play such games?

Sports develop us mentally and

physically. The government initiates various

programmes for encouraging the children

by recognizing their talent and interests at

the school level. The government organises

coaching classes to

develop sports. For this, under the

Ministry of Human Resources

Development, the Department of Sports

and Games trains the children to show their

performance on the international platform.
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uÛ≤s¡‘·<˚X¯+˝À »Hê<äs¡D bı+~q eTs=ø£ Ä≥
Vü‰ø°. e\dü bÕ\q˝À ñqï|ü&˚ uÛ≤s¡‘· ãè+<ä+
mH√ï b˛{°\˝À ¬>*∫+~. 1980\ es¡≈ £î
n+‘·sê®rj·T Vü‰ø° s¡+>∑+˝À uÛ≤s¡‘Y<˚ ô|’#˚sTT.
nsTT‘˚, >∑‘· ø=ìï <äXÊu≤›\T>± á Ä≥ |ü]dæú‹
~>∑C≤s¡T‘√+~. ÁøÏ¬ø≥Tº e÷~] Vü‰ø° e+{Ï Ä≥\≈£î
Á|ükÕs¡ kÕ<ÛäHê\qT+∫, yê´bÕs¡ s¡+>±\qT+∫ n+‘·
eT<ä›‘·T \_Û+#·≥+ ̋ Ò<äT. uÛ≤s¡‘·<˚X¯+˝À Á|üC≤<äs¡D
bı+~q eTs=ø£ dü+Á|ü<ëj·T Ä≥ ø£ã&ûç¶. Bìì
n+‘·sê®rj·T  kÕúsTT˝À Ä&É≥+ yÓTT<ä\Tô|{Ïº |ü~
dü+e‘·‡sê\T ø±ek Ǫ̂+~. B+{À¢ eTq <̊X̄+ $CÒ‘·>±
ì\Tk Ǫ̂+~. $\T$<ä́ , u≤&çà+≥Hé, u≤øÏ‡+>¥, yÓsTT{Ÿ
*|òæº+>¥, #·<äs¡+>∑+, f…ìïdt e+{Ï Ä≥\˝À uÛ≤s¡rj·T
Áø°&Üø±s¡T\T n+‘·sê®rj·T b˛{°\˝À |ü\T |ü‘·ø±\T
kÕ~Û+#ês¡T.

nsTT‘˚ n<∏Ó ¢{Ïø˘‡˝À, |òü⁄{Ÿu≤˝Ÿ, yê©u≤˝Ÿ,
u≤ôdÿ{Ÿu≤ Ÿ̋ e+{Ï n+‘·sê®rj·T+>± Ä<äs¡D bı+~q
Ä≥\˝À eTq+ ô|< ä ›>± $»j·÷\T
kÕ~Û+#·˝Òø£b˛‘·THêï+. |æ\¢\T Çwüº+>± Ä&ÉT≈£îH˚
Ä≥\qT ô|<ä›yêfi¯ó¢ Ä&É≥+ eTq+ #·÷&É+. á
∫Á‘ê\˝Àì Ä≥\T MTs¡T @yÓTÆHê #·÷XÊsê? yê{Ï
ìj·Te÷\qT $e]+#·+&ç. á Ä≥\qT ô|<ä›
yêfi¯ó¢ m+<äT≈£î Ä&És¡T?

Áø °& É\T e÷qd æø £  $ø±d ü+‘√bÕ≥T

XÊØs¡ø±_Ûeè~∆ì ô|+bı+~kÕÔsTT. bÕsƒ¡XÊ\ kÕúsTT

qT+&˚ |æ\¢˝À¢ì Áø°&ÜdüøÏÔì, n_Ûs¡T∫ì >∑T]Ô+∫,

Áb˛‘·‡Væ≤+#·&ÜìøÏ Á|üuÛÑT‘·«+ nH˚ø£ ø±s¡´Áø£e÷\T

s¡÷bı+~+∫ neT\T #˚d üT Ô+~. Á| üu Û Ñ T‘ ·«+

e´ekÕú|üs¡+>±, e÷qe eqs¡T\ n_Ûeè~∆ eT+Á‹‘·«

XÊK Ä<Ûä«s¡́ +˝Àì Áø°&ÜXÊK <˚X¯+˝À Áø°&Üs¡+>∑+

n_Ûeè~∆øÏ, n+‘·sê®rj·T kÕúsTT˝À sêDÏ+#·&ÜìøÏ

Áø°&ÜeT+&É\T\ <ë«sê Á|ü‘˚́ ø£ •ø£åD≤ ø±s¡́ Áø£e÷\T

@sêŒ≥T #˚düTÔ+~.

Bì yÓqø£qTqï dæ<ë∆+‘·+... ◊ø£́ ‘·, ø£èwæ. C≤‹ ìsêàD+˝À ø°\ø±+X̄yÓTÆq ◊ø£́ ‘·qT Ä≥\T ô|+bı+~kÕÔsTT...
<˚X¯+ ‘·s¡|ü⁄q Ä&É≥+ C≤rj·T‘ê uÛ≤yêìï ø£*–düTÔ+~.

Á|ü: Ç‘·s¡ Ä≥\ø£+fÒ ÁøÏ¬ø≥TºøÏ m≈£îÿe yêDÏ»´ eT<ä›‘·T m+<äT≈£î ñ+~?
dü: f…*$»qT, Á|ükÕs¡kÕ<ÛäHê\T, ÁbÕjÓ÷»≈£î\T BìøÏ ø±s¡D+. Ç‘·s¡ Ä≥\≈£î Á|ü#ês¡+, Áb˛‘ê‡Vü≤+ Çyê«*.
Á|ü: á Ä≥qT $H√<ä+>± #·÷düTÔHêïsê, eè‹Ô>±Hê?
dü: }.... bÕsƒ¡XÊ\ es¡≈£î Bìì düs¡<ë>± uÛ≤$+#êqT, Ç|ü&ÉT eè‹Ô>± #·÷düTÔHêïqT. á Ä≥ <ë«sê eTq

<̊XÊìøÏ |ü‘·ø±\T kÕ~Û+#ê\ì nqT≈£î+≥THêïqT...
Á|ü: Ç‘·s¡ Ä≥\qT ÁøÏ¬ø≥Tº ø£y˚Tàk Ǫ̂+<ë?
dü: eTq<̊X̄+˝À ÁøÏ¬ø≥TºøÏ #ê˝≤ m≈£îÿe ÁbÕ<Ûëq´‘·qT ÇdüTÔHêïs¡ì #ê˝≤eT+~ uÛ≤$düTÔHêïs¡T. ø£+ô|˙\T Ä≥≈£î

ÁbÕjÓ÷»≈£î\T>± ñ+≥THêïsTT. e÷´#·T\qT Áø°&É\ #Ûêqfīó¢ Á|ü‘·́ ø£å Á|ükÕs¡+ #̊düTÔHêïsTT. Ç~ Ç‘·s¡ Ä≥\ $wüj·T+˝À
»s¡>∑≥+ ̋ Ò<äT. <ë+‘√ ø£ã&ç¶, UÀ UÀ, #·<äs¡+>∑+ e+{Ï dü+Á|ü<ëj·T Ä≥\≈£î ÁbÕeTTK´‘· \_Û+#·≥+ ̋ Ò<äT. @<Ó’Hê
ˇø£ Ä≥˝À Á|ü‹uÛÑ ø£qãs¡#ê\+fÒ Áø°&Üø±s¡T\T u≤>± ø£wüº|ü&Ü*, |ü≥Tº dü&É\≈£î+&Ü n+øÏ‘·+ ø±yê*. n<äT“¤‘ê\T
mqï&É÷ |üì#˚j·Te⁄. ø£è‘·ìX¯Ãj·T+ ̌ ø£ÿfÒ |òü*‘ê\qT ÇdüTÔ+~.
Ç‘·s¡ Ä≥\T, yê{Ï kÕúsTT
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The skilled children are chosen and

provided special training through sports

councils. The government conducts Mandal,

Division, District, State, Zonal and National

level competitions. The winners are awarded

with prizes and special coaches are appointed

for their empowerment. These competitions

are not organized for commercial purposes.

They develop the cult towards sports and games

as well as international understanding, cultural

development and universal brotherhood. Sports

promote national integration in India, a multi

cultural country.

Keywords

1.  Colonial Sport 2. Global Commerce 3. Nationalism 4. Sponsors

1. Correct the false statements:

Colonial rulers promoted Cricket to be played

between nations that were under  their power.

People adopted the game of cricket to become

westernised.

Indian villagers played cricket.

Cricket was introduced in schools to teach good

manners.

2. Write a short note on Gandhiji’s views on other sports and cricket.

3. Give brief explanations for the following.

The Parsis were the first Indian community to set up a cricket club in India.

The significance of the shift of the ICC headquarters from London to Dubai.

4. Find out the history of any one local sport. Ask your parents or grandparents about how

this game was played in their childhood. Find outwhether it is played in the same way

now.  Try and think of the historical forces that might account for the changes.

5. How have advances in technology, especially television technology, influenced the

development of contemporary cricket?

6. Prepare a pamphlet on the consequences of commercialisation of cricket.

7. Point out any five cricket playing countries on the world map.

 Debate: Does a Nation’s prestige increase by sports? Conduct a debate.

Project: Collect information about any game. Write the history of the game in the

           form of a report.

Improve your learning
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 n+‘·sê®rj·T kÕúsTT˝À ìs¡«Væ≤+#˚
Áø°&É\‘√bÕ≥T kÕúìø£ Áø°&Ü+XÊ\T eT+&É\,
&ç$»Hé, õ˝≤¢, sêh, CÀq Ÿ̋, C≤rj·T kÕúsTT˝À
b˛{°\T ìs¡«Væ≤dü÷Ô $CÒ‘·\qT Áb˛‘·‡Væ≤dü÷Ô
Áø°&Üø±s¡T\≈£î yÓTs¡T¬>’q •ø£åD Ç#˚Ã+<äT≈£î
Á|ü‘˚́ ø£+>± ø√#Y\qT @sêŒ≥T #˚XÊs¡T. Áø°&É\
|ü≥¢ n_Ûs¡T∫ì ô|+bı+~+#·&É+‘√ bÕ≥T
n+‘·sê®rj·T ne>±Vü≤q≈£î, kÕ+düÿè‹ø£
$ø±kÕìøÏ ‘√&ÉŒ& É T‘ ·÷ $X¯« e÷qe
kÂÁuÛ≤‘·è‘ê«ìï Áø°&É\T ô|+bı+~kÕÔsTT. _Ûqï
dü+düÿè‘·T\T ø£*–q eTq <˚X¯+˝À C≤rj·T
düyÓTÆø£´‘·qT ô|+bı+~+#·&ÜìøÏ Áø°&É\T
Ç‘√~Ûø£+>± <√Vü≤<ä+ #̊düTÔHêïsTT.

MT nuÛÑ́ düHêìï yÓTs¡T>∑T|üs¡T#·Tø√+&ç
1. ‘·|ü yêø±´\qT dü]#̊j·T+&ç:

  ‘·eT bÕ\q˝À ñqï <̊XÊ\ eT<Ûä́  b˛{°\T
ìs¡«Væ≤+#·{≤ìøÏ ÁøÏ¬ø{ŸqT e\dü bÕ\≈£î\T
Áb˛‘·‡Væ≤+#ês¡T.
  bÕXÊÃr´ø£s¡D #Ó+<ä{≤ìøÏ Á|ü»\T á Ä≥qT H̊s¡TÃø√kÕ>±s¡T.
  uÛ≤s¡rj·T Á>±eTdüTÔ\T ÁøÏ¬ø{Ÿ Ä&̊yêfīó¢.
  eT+∫ q&Ée&çø£ n\yê≥T #̊j·T{≤ìøÏ á Ä≥qT bÕsƒ¡XÊ\˝À¢ Á|üẙX̄ô|{≤ºs¡T.

2. ÁøÏ¬ø{Ÿ, Ç‘·s¡ Ä≥\ô|’ >±+BÛJ <äèø£Œ<∏ä+ >∑T]+∫ ø=ìï yêø±´\T sêj·T+&ç.
3. øÏ+~ yê{Ïì ≈£î¢|üÔ+>± $e]+#·+&ç:

  uÛ≤s¡‘·<̊X̄+˝À ÁøÏ¬ø{Ÿ ø£¢uŸ @sêŒ≥T #̊j·T≥+˝À bÕØÙ\T yÓTT<ä{Ïyêfīó¢.
  ◊dædæ Á|ü<Ûëq ø±sê´\j·T+ \+&ÉHé qT+∫ <äTu≤sTTøÏ e÷s¡≥+˝Àì ÁbÕeTTK´‘·.

4. @<Ó’Hê ˇø£ kÕúìø£ Ä≥ #·]Á‘· ‘Ó\TdüTø√+&ç. MT ‘·*¢<ä+Á&ÉT\qT, ‘ê‘ê, ne«\qT yêfī¢ u≤\´+˝À á
Ä≥qT m˝≤ Ä&̊yêfiÀ¢ n&É>∑+&ç. Ç|ü&ÉT ≈£L&Ü Ä Ä≥qT n˝≤π> Ä&ÉT‘·THêïsê? e÷s¡TŒ\≈£î ø±s¡DyÓTÆq
#ê]Á‹ø£ X̄≈£îÔ\T @yÓ’ ñ+{≤jÓ÷ Ä˝À∫+#·+&ç.

5. kÕ+πø‹ø£ $C≤„q+˝À, Á|ü‘̊´øÏ+∫ f…*$»Hé kÕ+πø‹ø£ $C≤„q+˝À e÷s¡TŒ\T Á|üdüTÔ‘· ÁøÏ¬ø{ŸqT @s¡ø£+>±
Á|üuÛ≤$‘·+ #̊XÊsTT?

6. ÁøÏ¬ø{Ÿ yêDÏ»´ Áø°&É>± e÷s¡≥+ e\¢ dü+uÛÑ$+∫q |ü]D≤e÷\ô|’ ˇø£ ø£s¡|üÁ‘·+ ‘·j·÷s¡T #̊j·T+&ç.
7. Á|ü|ü+#· |ü≥+˝À ÁøÏ¬ø{Ÿ Ä&̊ ◊<äT <̊XÊ\qT >∑T]Ô+#·+&ç.
&çuÒ{Ÿ : Áø°&É\ e\¢ <˚X¯>ös¡e+ ô|s¡T>∑T‘·T+<ë? Bìô|’ ‘·s¡>∑‹ >∑~˝À &çuÒ{Ÿ ìs¡«Væ≤+#·+&ç.
ÁbÕC…≈£îº:  @<Ó’Hê ˇø£ Áø°&É >∑T]+∫ düe÷#êsêìï ùdø£]+∫, Ä Áø°&Ü #·]Á‘·qT ìẙ~ø£ s¡÷|ü+˝À sêj·T+&ç.

ø°\ø£|ü<ë\T

1. e\düÁø°&É 2. Á|ü|ü+#· yêDÏ»´+ 3. C≤rj·Tyê<ä+ 4. ÁbÕjÓ÷»≈£î\T
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Disaster Management24

India, with its vast population and

unique geo-physical characteristics, is one

of the world’s most “Disaster-Prone”

countries. Natural hazards such as cyclones,

earthquakes, drought, floods or landslides

occur in different parts of India in varying

intensities. The East and the South-Eastern

parts of India are frequently affected by

cyclones. In the interior of the plateau in

the Himalayas, earthquakes are common

and in the Ganga-Brahmaputra plain, floods

are more common. Rajasthan and

Rayalaseema often experience severe

droughts, as do other areas in South India.

This means that we are all ‘vulnerable’ in

different degrees to these hazards. People

living in an area may be vulnerable to more

than one hazard. For instance, people

residing in coastal area may face floods and

cyclones frequently, while being located in

an earthquake zone. Such an area is called

a Multi Hazard Zone.

The damage caused due to a hazard

increases when people are not adequately

prepared to face the “disaster”. For

instance, a flood is a hazard when it occurs,

and if people are not prepared to face it, it

may wash away persons, homes, cattle and

valuables. Then, the flood becomes a

disaster.

Types of Disasters

Disasters can be categorised into

different types based on the speed and

origin/cause.

1. Based on speed, a disaster can be

termed as slow or rapid.

i) Slow onset disaster: A disaster that

prevails for many days, months or even

years like drought, environmental

degradation, pest infection, famine are

some examples of a slow onset disaster.

ii) Rapid onset disaster: A disaster

that is triggered by an instance causes

shock. The impact of this disaster may be

short lived or long-term. Earthquake,

cyclone, flash floods, volcanic eruptions

are some examples of rapid onset disasters.

2.    Based on the cause, disaster can be

natural or human induced.

i) Natural disaster: A natural disaster

is an event that is caused by nature  and

leads to human, material, economic and

environmental losses. The types of natural

disasters:

a. Earthquakes

b. Cyclones

c. Floods

d. Droughts

e. Tsunamis

f. Land slides

g. Volcanoes

In Class VII, you studied about cyclones

and floods and their mitigation. In the Class

VIII Science text book, you will know about

the earthquakes and their impact.
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$|ü‘·TÔ\T ` ìs¡«Vü≤D

Á|ü‘̊´ø£ uÛÑ÷-uÛÖ‹ø£ |ü]dæú‘·T\ e\¢, n~Ûø£ »HêuÛ≤
e\¢ Á|ü|ü+#·+˝À $|ü‘·TÔ\≈£î m≈£îÿe >∑Ts¡j̊T´ <̊XÊ˝À¢
uÛ≤s¡‘·<̊X̄+ ̌ ø£{Ï. ‘·TbòÕqT\T, uÛÑ÷ø£+bÕ\T, ø£s¡Te⁄,
es¡<ä\T, ø=+&É#·]j·T\T $]– |ü&É≥+ e+{Ï Á|üø£è‹
$|ü‘·TÔ\T <˚X¯+˝Àì $$<Ûä ÁbÕ+‘ê\˝À, $$<Ûä
rÁe‘·\‘√ dü+uÛÑ$düTÔ+{≤sTT. uÛ≤s¡‘·<̊X̄+˝À ‘·÷s¡TŒ,
Äπ>ïj·T ÁbÕ+‘ê\T ‘·s¡#·T ‘·TbòÕqT\≈£î >∑T] ne⁄‘·÷
ñ+{≤sTT. |”sƒ¡uÛÑ÷$T˝À, Væ≤j·÷\j·÷˝À¢ uÛÑ÷ø£+bÕ\T
dü+uÛÑ$dü÷Ô ñ+{≤sTT. >∑+>∑-ÁãVü≤à|ü⁄Á‘· yÓTÆ<ëq+˝À
es¡<ä\T ‘·s¡#·T dü+uÛÑ$dü÷Ô ñ+{≤sTT. |ü•Ãe÷q
sê»kÕúHé, <äøÏåD uÛ≤s¡‘·+˝À sêj·T\d”eT ÁbÕ+‘ê\T
rÁe ø£s¡Te⁄≈£î >∑Ts¡e⁄‘·T+{≤sTT. n+fÒ nH̊ø£ s¡ø± …̋’q
Á|üe÷<ë\qT eTq+ m+‘√ ø=+‘· m<äTs=ÿH̊ ªeTT|üµ
ñ+~. ̌ ø£ ÁbÕ+‘·+˝À ñ+≥Tqï Á|ü»\T ̌ ø£{Ïø£+fÒ
m≈£îÿe Á|üe÷<ë\≈£î >∑T]ø±e#·TÃ. ñ<ëVü≤s¡D≈£î
ø√kÕÔ ÁbÕ+‘·+˝À ìedædüTÔqï Á|ü»\T ‘·s¡#·T es¡<ä\T,
‘·TbòÕqT\≈£î >∑T]ø±e#·TÃ, yês¡T ñ+≥Tqï ÁbÕ+‘·+
uÛÑ÷ ø£+bÕ\≈£î >∑T]ø±e#·TÃ. Ç≥Te+{Ï ÁbÕ+‘ê\qT
ªãVüQfī Á|üe÷<ë\ ÁbÕ+‘·+µ (Multi Hazard Zone)

n+{≤s¡T.

á ª$|ü‘·T Ô\qTµ m<äTs√ÿ{≤ìøÏ Á|ü»\T
dü+dæ<ä∆+>± Ò̋q|ü&ÉT <ëìe\¢ »]π> qwüº+ #ê˝≤
m≈£îÿe>± ñ+≥T+~. ñ<ëVü≤s ¡D≈£î es¡< ä
dü+uÛÑ$+∫q|ü⁄&ÉT n~ Á|üe÷<äeTe⁄‘·T+~, <ëìì
m<äTs√ÿ{≤ìøÏ Á|ü»\T dü+dæ<ä∆+>± Ò̋ø£b˛‘˚ Çfi¯ó¢,
|üX¯óe⁄\T, eTqTwüß\T ø=≥Tº≈£îb˛‘ês¡T. n|ü&ÉT
es¡<ä $|ü‘·TÔ ne⁄‘·T+~.

$|ü‘·TÔ\T ` s¡ø±\T
$|ü‘·TÔ\T @s¡Œ&É{≤ìøÏ >∑\ ø±s¡D≤\qTã{Ïº,

n~ dü+uÛÑ$+#˚ y˚>±ìï ã{Ïº M{Ïì nH˚ø£ s¡ø±\T>±
$uÛÑõ+#·e#·TÃ.

1.1.1.1.1. dü+uÛÑ$+#˚ y˚>±ìï ã{Ïº ì<ëq+>± e#˚Ã,
y˚>∑+>± e#˚Ã $|ü‘·TÔ\qT ¬s+&ÉT>± $uÛÑõ+#·e#·TÃ.

i) ì<ëq+>± dü+uÛÑ$+#˚ $|ü‘·TÔ\T: nH˚ø£
s√E\T, HÓ\\T, ˇø=ÿø£ÿkÕ] dü+e‘·‡sê\bÕ≥T
dü+uÛÑ$+#˚ ø£s¡Te⁄, |üsê´es¡D ø°åD‘·, N&É |ü⁄s¡T>∑T\
‘êøÏ&ç, ø±≥ø£+ e+{Ï$ ì<ëq+>± dü+uÛÑ$+#˚
$|ü‘·TÔ\≈£î ñ<ëVü≤s¡D\T.

ii)     ẙ>∑+>± dü+uÛÑ$+#̊ $|ü‘·TÔ\T: ‘·è{Ïø±\+˝À
dü+uÛ Ñ$+#˚ $|ü‘·T Ô $ÁuÛ≤+‹øÏ >∑T]#˚düT Ô+~.
Ç≥Te+{Ï $|ü‘·TÔ\ Á|üuÛ≤e+ ø=~›ø±\+ ñ+&Ée#·TÃ,
˝Ò<ë m≈£îÿe s√E\T ñ+&Ée#·TÃ. uÛÑ÷ø£+bÕ\T,
‘·TbòÕqT, Äø£dæàø£ es¡<ä\T, n–ï |üs¡«‘ê\T
ã<ä›\e≥+ e+{Ï$ y˚>∑+>± dü+uÛÑ$+#˚ $|ü‘·TÔ\≈£î
ñ<ëVü≤s¡D\T.

2.2.2.2.2. ø±s¡D≤\qT ã{Ïº Á|üø£è‹/ düVü≤», e÷qe
ì]à‘· $|ü‘·TÔ\qT ¬s+&ÉT s¡ø±\T>± $uÛÑõ+#·e#·TÃ.

i) Á|üø£è‹ $|ü‘·TÔ\T: Á|üø£è‹ düVü≤» ø±s¡D≤\
e\¢ Ç≥Te+{Ï $|ü‘·TÔ\T @s¡Œ&ç e÷qe, uÛÖ‹ø£,
Ä]úø£, |üsê´es¡D qcÕº\≈£î <ë]rkÕÔsTT. Á|üø£è‹
$|ü‘·TÔ\˝À s¡ø±\T:

n. uÛÑ÷ø£+bÕ\T
Ä. ‘·TbòÕqT\T
Ç. es¡<ä\T
á. ø£s¡Te⁄
ñ. düTHêMT
}. ø=+&É #·]j·T\T $]– |ü&É≥+
m. n–ï|üs¡«‘ê\T yÓTT<ä̋ …’q$
@&Ée ‘·s¡>∑‹˝À MTs¡T ‘·TbòÕqT\T, es¡<ä\T,

yê{Ï qwüº ìyês¡D e+{Ï yê{Ï >∑T]+∫ #·~yês¡T.
mì$T<äe ‘·s¡>∑‹ $C≤„q XÊÅdüÔ+ |ü⁄düÔø£+˝À MTs¡T
uÛÑ÷ø£+bÕ\T yê{Ï Á|üuÛ≤e+ >∑T]+∫ #·~yês¡T.

b
Õ
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ƒ¡+
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ii) Human induced disasters: A

serious disruption to normal life triggered

by human-induced hazard causing human,

material, economic and environmental

losses, which exceed the ability of those

affected to cope. Some examples are the

1984 Bhopal Gas tragedy, the 1997 Uphaar

Cinema fire in Delhi, Rajdhani Express

train derailment in 2002, Kumbakonam

school fire tragedy in 2003, Jaipur serial

blasts in 2008 etc.

What is disaster management?

Disaster management covers the range

of activities designed to maintain control

over disasters/ emergency situations and to
provide a framework for helping people to
avoid, reduce the effects of, or recover

from the impact of
a disaster. These
activities may be
related to
p r e p a r e d n e s s ,
mitigation, emer-
gency response,
relief and recovery
(recon-struction
and rehabilitation)
and may be
conducted before,
during or after a
disaster.

The Teachers
and students are an
integral part of the
community and
have an important
role to play in
being prepared for
disasters. Students
are effective
carrier of
messages to
educate their
parents and their
c o m m u n i t y .
Teachers have an
i m p o r t a n t
responsibility to
guide the students

in this regard.

Fig 24.1:

1. Disaster strikes

Andhra Pradesh the fifth largest state

of India, was severely battered by

cyclonic strom with a wind speed of

over 200 Kmph on 15th November,

1977 killing more than 10,000 lives

and leaving more than 50,000 people

homeless. A large number of people

mainly the fishing community lost

their livelihood. The total economic

loss was around 3.78 billion rupees.

     2. Emergency Response and Relief

 3. Rehabilitiation and Reconstruction

Soon after the initial response and relief phase,

rehabilitation and reconstruction initiatives

were taken up by the Government, NGOs like
construction of houses, roads and bridges,

restoration of power and communication. This

also included economic rehabiliation through
livelihood support.

4. Mitigation

Implementation of effective preparedness and

mitigation measure can reduce the adverse impact
of disasters. Mitigation measures include

prompting mangroove plantation, relocation of

villages to safef lands, practcing and promoting
cyclone resistant construction techniques.

5. Preparedness

Soon after the cyclone, emphasis was laid

on community preparedness measures which
were carried out by the Government/ NGOs.

Village Disaster Management Teams were

formulated and trained and a large number of
cyclone shelters and mounds were

constructed in strategic locations so as to

accommodate villagers in case another
cylcone strikes that area.

In 1990, Andhra Pradesh was struck byanother sever cyclone. Though theimpact on the houses was greater than1997 due to increased population, thenumber of casualities was far lessbecause of effective mitigationpreparedness measures.

Immediately after government, community

and NGOs extended relief to those affected.

This included search and rescue, provision
of food, clothing, shelter and medicine to

those affected.

Cyclone 1977

Death toll People homeless People affected

10,454 55,00,000 90,37,400

Phases of

Disaster

Management

Cyclone 1990

  Death toll  People homeless People affected

  969  63,40,000 26,00,400

6
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ii) e÷qe ì]à‘· $|ü‘·TÔ\T: e÷qe ‘·|æŒ<ë\
ø±s¡D+>± dü+uÛÑ$+#̊ $|ü‘·TÔ\ e\¢ kÕ<Ûës¡D J$‘·+
ndüÔe´düÔeTe⁄‘·T+~. ÁbÕD, ÄdæÔ, Ä]úø£, |üsê´es¡D
qwüº+ ø£\T>∑T‘·T+~. M{ÏøÏ >∑Ts¡j˚T´ Á|ü»\T á
düeTdü´\qT m<äTs√ÿ>∑\ dæú‹˝À ñ+&És¡T. 1984
uÛÀbÕ˝Ÿ >±´d t $cÕ<ä+, 1997˝À &Û ç© ¢˝À
ñ|üVü‰sY dæìe÷Vü‰\T˝À n–ïÁ|üe÷<ä+, 2002˝À
sê»<Ûëì mø̆‡Áô|dt ¬s’\T |ü{≤º\T ‘·|üŒ≥+, 2003˝À
≈ £î+uÛ Ñø√D+ (‘ ·$Tfi ¯Hê& ÉT)˝À bÕs ƒ ¡XÊ\˝À

n–ïÁ|üe÷<ä+, 2008˝À C…’|üPsY̋ À es¡Tdü ù|\Tfi¯ófl
.... Ç‘·s¡eTT\T e+{Ï$ BìøÏ ñ<ëVü≤s¡D\T.

$|ü‘·TÔ\ ìs¡«Vü≤D n+fÒ @$T{Ï?
$|ü‘·TÔ\ô|’/ n‘·´edüs¡ |ü]dæú‘·T\ô|’ ìj·T+Á‘·D
kÕ~Û+#·≥+, $|ü‘·TÔ\ Á|üuÛ≤yêìï ìyê]+#·{≤ìøÏ,
‘·–Z+#·{≤ìøÏ ˝Ò<ë yê{ÏqT+∫ ø√\Tø√{≤ìøÏ
<√Vü≤<ä+ #˚ùd $<ÛëHê\qT n+~+#˚ <ëìì
$|ü‘·TÔ\ ìs¡«Vü≤D n+{≤s¡T.

á ø±s¡́ Áø£e÷\T dü+dæ<ä∆‘·≈£î, rÁe‘·qT

∫Á‘·+ 24.1 : $|ü‘·TÔ\ j·÷»e÷q´+ >∑T]+∫ ‘Ó*dæ ñ+&É≥+

$|ü‘·TÔ dü+uÛÑ$+∫+~
1977 qe+ãs¡T 15q Ä+Á<ÛäÁ|ü<˚XŸqT
ô|qT‘·TbòÕqT ‘êøÏ+~. 200 øÏ.MT.
$T+∫q y˚>∑+‘√ >±\T\T M#êsTT.
|ü~y˚\≈£î ô|’>± Á|ü»\T #·ìb˛j·÷s¡T,
50,00\≈£î ô|’>± ìsêÁX̄j·TT \j·÷´s¡T.
ô|<ä› dü+K´˝À Á|ü»\T, Á|ü‘̊´øÏ+∫ #̊|ü\T
|üfÒºyêfi¯ó¢ ‘·eT ñbÕ~Û ø√˝ÀŒj·÷s¡T.
yÓTT‘·Ô+ 378 ø√≥¢ s¡÷bÕj·T\ qwüº+
dü+uÛÑ$+∫+~.

1977 ‘·TbòÕqT
#·ìb˛sTTqyêfi¯ó¢

10,454

ìsêÁX¯j·TT˝…’qyêfi¯ó¢
55,00,000

Á|üuÛ≤$‘·yÓTÆqÁ|ü»\T
90,37,400

n‘·´edüs¡ düŒ+<äq, düVü‰j·T+
‘·TbòÕqT dü+uÛÑ$+∫q yÓ+≥H̊ Á|üuÛ≤$‘·T …̋’q
Á|ü»\≈£î Á|üuÛÑT‘·«+, kÕe÷q´ Á|ü»\T,
dü«#·Ã¤+<ä dü+düú\T düVü‰j·T+ n+~+#·
kÕ>±sTT. Á|üe÷<ä+˝À ñqï yêfi¯ ¢qT
ø±bÕ&É&É+‘√bÕ≥T ÄVü‰s¡+, edü‹, ã≥º\T,
eT+<äT\T n+~+#ês¡T.

1990 ‘·TbòÕqT
#·ìb˛sTTqyêfi¯ó¢

969

ìsêÁX¯j·TT˝…’qyêfi¯ó¢
63,40,000

Á|üuÛ≤$‘·yÓTÆqÁ|ü»\T
26,00,000

|ü⁄qsêyêdü+, |ü⁄qíìsêàD+
‘·ø£åD düVü‰j·T+ ‘·s¡yê‘· Á|üuÛÑT‘·«+, dü«#·Ã¤+<ä
dü+düú\T e+{Ï$ Çfī¢ ìsêàD+, s√&ÉT¢, e+‘Óq\
ìsêàD+, $< ä T ´‘ · T Ô ,  Á| ükÕs ¡kÕ< Û äHê\
|ü⁄qs¡T<ä∆s¡D e+{Ï |ü⁄qíìsêàD+, |ü⁄qsêyêdü
|üqT\qT #˚|ü{≤ºs¡T. JeH√bÕ~Û˝À eT<ä›‘·T
e+{Ï Ä]úø£ düVü‰j·T+ ≈£L&Ü Ç+<äT˝À uÛ≤>∑ẙT.

qwüº ìyês¡D
qwüº ìyês¡D #·s¡´\qT düeTs¡ú+>± neT\T #˚j·T≥+,
‘·–q+‘· dü+dæ<ä ∆‘ ·\ e\¢ yÓ ’| üØ‘ê´\ Á|ü‹≈£L\
Á|üuÛ≤yê\qT >∑D˙j·T+>± ‘·–Z+#·e#·TÃ. eT&É#Ó≥¢
ô|+|üø£+, uÛÑÁ<äyÓTÆq Á|ü<˚XÊ\˝ÀøÏ Á>±e÷\qT e÷s¡Ã≥+,
‘·TbòÕqT\qT ‘·≥Tº≈£îH˚ uÛÑeHê\ ìsêàD+ Áb˛‘·‡Væ≤+#·≥+
e+{Ï$ (‘·TbòÕqT\˝À) qwüº ìyês¡D #·s¡´\T ne⁄‘êsTT.

dü+dæ<ä∆‘·
á ô|qT ‘·TbòÕqT dü+uÛÑ$+∫q ‘·s¡yê‘·
Ç≥Te+{Ï dü+<äsê“¤\˝À Á|ü»\T dü+dæ<ä∆+>±
ñ+&˚˝≤ #˚j·T{≤ìøÏ Á|üuÛÑT‘·«+, dü«#·Ã¤+<ä
dü+dü ú\T ÁbÕ<Ûëq´‘·qT Ç#êÃsTT. Á>±eT
yÓ’|üØ‘·´ j·÷»e÷q´ ãè+<ë\qT @sêŒ≥T
#̊dæ, yê{ÏøÏ •ø£åD Ç#êÃs¡T. ‘·TbòÕqT dü+uÛÑ$+∫
q|ü& É T ‘ ·\<ë# · Tø√{≤ìø Ï / ÁbÕD≤\T
ø±bÕ&ÉTø√{≤ìøÏ ø°\ø£ Á|ü<˚XÊ\˝À ‘·TbòÕqT
ôw\ºs¡T¢, ~ã“\T ì]à+#ês¡T.

1990˝À Ä+Á<ÛäÁ|ü<˚XŸqT eTs√ ô|qT ‘·TbòÕqT

‘·–Z+#·{≤ìøÏ,
n‘·´edüs¡
düŒ+<äq≈£î,
düVü‰j·÷ìøÏ,
ø√\Tø√{≤ìøÏ
(|ü⁄q]ïsêàD+,
|ü⁄qsêyêdü+)
dü+ã+~Û+∫q$ø±e#·TÃ.
{°#·s¡T¢, $<ë´s¡Tú\T
ˇø£ ÁbÕ+‘·
»HêuÛ≤˝À  düeTÁ>∑
uÛ≤>∑+.  $|ü‘·TÔ\≈£î
dü+dæ<ä∆+>±
ñ+&É≥+˝À Mfi¢̄≈£î
eTTK´eTsTTq bÕÁ‘·
ñ+~. ‘·*¢<ä+Á&ÉT\T,
Ç‘·s¡ Á|ü»\˝À
ne>±Vü≤q
ø£*Œ+#·≥+˝À
$<ë´s¡Tú\T
eTTK´bÕÁ‘·
b˛wæ+#·e#·TÃ. á
$wüj·T+˝À
$<ë´s¡Tú\≈£î
e÷s¡Z<äs¡Ùq+
#˚j·T≥+
ñbÕ<Ûë´j·TT\ >∑Ts¡T
‘·s¡yÓTÆq u≤<Ûä́ ‘·.

$|ü‘·TÔ ìs¡«Vü≤D
<äX¯\T

‘êøÏ+~. Bì rÁe‘· 1977 ‘·TbòÕqT ø£+fÒ m≈£îÿe>±
ñHêï, m≈£îÿe »HêuÛ≤ ñHêï ìyês¡D, dü+dæ<ä∆‘· #·s¡́ \T
düeTs¡ú+>± #˚|ü{Ïºq+<äTe\¢ Á|üuÛ≤$‘· Á|ü»\ dü+K´
#ê˝≤ ‘·≈£îÿe>± ñ+~.
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TSUNAMI

Do you know what tsunamis are?

How they are formed? How they can

be predicted and how you can save

yourself if you are residing in any of

the coastal districts.

The term “Tsunami” has been coined

from Japanese words ‘tsu’ meaning harbour

and ‘name’ meaning waves. Tsunamis are

huge waves generated by earthquakes,

volcanic eruptions, or under water

landslides which devastate the coastal

communities. Tsunamis caused by nearby

earthquakes may reach the coast within

minutes. When the waves enter shallow

water, they may rise to several feet or, in

rare cases, tens of feet, striking the coast

with a devastating force. The tsunami

danger period can continue for many hours

after a major earthquake.

Collect more information and pictures

on tsunami. Discuss it and display the

pictures on the notice board.

Did you know?

A. A tsunami consists of a series of waves and the first wave may not be the largest.

The danger from subsequent tsunami waves can last for several hours after the arrival of

the first wave.

B. Tsunami can move at 50 km per hour on coastal plain, faster than a person can run.

C. Tsunamis can occur at any time of the day or night.

What to do BEFORE Tsunami?

1. Find out if your home, school, work place, or other frequently visited locations are in

tsunami hazard prone areas.

2. Plan evacuation routes from your home, school, work place or any other place you

could be in where tsunamis present a risk.

3. Practice your evacuation routes.

4. Have disaster supplies ready at hand.

Fig 24.2: Graphic representation of Tsunami waves
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düTHêMT (Tsunami)

düTHêMT\T n+fÒ @$T{À MT≈£î ‘Ó\TkÕ? n$
m˝≤ @s¡Œ&É‘êsTT? yê{Ïì eTT+<äT>± m˝≤
}Væ≤+#·e#·TÃ? MTs ¡T ø√kÕ Ô õ˝≤ ¢˝À ¢
ìedædüTÔqï≥¢sTT‘˚ düTHêMT dü+uÛÑ$+∫q|ü⁄&ÉT
$TeTà*ï m˝≤ s¡øÏå+#·T≈£î+{≤s¡T?

»bÕHé uÛ≤wü̋ À ªdüTµ n+fÒ πse⁄, ªHêyÓTµ n+fÒ
n\\T nì ns¡ú+. á ¬s+&É÷ ø£*dæ ªdüTHêMTµ nqï
|ü<ä+ @s¡Œ&ç+~. düeTTÁ<ä+˝Àì uÛÑ÷ø£+bÕ\T,
n–ï|üs¡«‘ê\T ù|\≥+, ̋ Ò<ë ø=+&É#·]j·T\T $]–
|ü&É≥+ e\¢ ô|<ä› ô|<ä› n\\T #Ó\πs– rs¡ÁbÕ+‘ê\qT
n‘·˝≤≈£î‘·\+ #˚j·T{≤ìï ªdüTHêMTµ n+{≤s¡T.

˙{Ï̋ À|ü\ |ü\ø£\ ø£<ä*ø£,
ø=+&É#·]j·T\T $]– |ü&É≥+ Ò̋<ë

n–ï|üs¡«‘ê\ $k˛Œ¤≥q+

düTHêMT n\\T
@s¡Œ&É≥+

1.

2.
3. n\\T rsêìï #̊s¡T‘·Tqï|ü&ÉT yê{Ï ẙ>∑+,

‘·s¡+>∑ <Ó ’s¡ È´+ ‘·>∑T Z‘êsTT, n\\ m‘·TÔ
ô|s¡T>∑T‘·T+~

4. n\\T rsêìï rÁeX̄øÏÔ‘√
   ‘ê≈£î‘êsTT

∫Á‘·+ 24.2: düTHêMT n\\qT Á|ü‹_+_+#˚ Á>±|òæø˘ ∫Á‘·+

<ä>∑Zs¡˝Àì uÛÑ÷ø£+bÕ\ e\¢ ñ‘·ŒqïyÓTÆq düTHêMT
n\\T ø=~› ì$TcÕ\˝ÀH˚ rsêìï ‘ê≈£î‘êsTT. á
n\\T ‘·≈£îÿe˝À‘·T ˙{Ïì #˚]q|ü&ÉT #ê˝≤
n&ÉT>∑T\ m‘·TÔ, ns¡T<äT>± |ü<äT\ n&ÉT>∑T\ m‘·TÔ
ô|’¬ø>∑dæ rs¡ÁbÕ+‘êìï $<Ûä«+düø£s¡ X̄øÏÔ‘√ ‘ê≈£î‘êsTT.
ˇø£ ô|<ä› uÛÑ÷ø£+|ü+ ‘·s¡yê‘· düTHêMT eTT|ü
#ê˝≤>∑+≥\bÕ≥T ñ+&Ée#·TÃ.

düTHêMTô|’ eT]+‘· düe÷#ês¡+, ∫Á‘ê\T
ùdø£]+#·+&ç. ‘·s¡>∑‹ >∑~˝À #·]Ã+#·+&ç.
düe÷#êsêìï H√{°dt uÀs¡T¶̋ À Á|ü<ä]Ù+#·+&ç.

MT≈£î ‘Ó\TkÕ?
n. düTHêMT˝À nH˚ø£ n\\T ñ+{≤sTT, yÓTT<ä{Ï n\ nìï{Ïø£+fÒ ô|<ä›~ ø±ø£b˛e#·TÃ. yÓTT<ä{Ï n\

‘·s¡yê‘· nH˚ø£ >∑+≥\bÕ≥T ô|<ä› n\\T ‘êπø Á|üe÷<äeTT+≥T+~.
Ä. yÓTÆ<ëq ÁbÕ+‘·+˝À düTHêMT eTìwæø£+fÒ ẙ>∑+>±, n+fÒ >∑+≥øÏ 50 øÏ.MT. ẙ>∑+‘√ |üj·Tì+#·>∑\<äT.
Ç. düTHêMT |ü>∑\T ø±˙, sêÁ‹ ø±˙ @ düeTj·T+˝ÀHÓ’Hê dü+uÛÑ$+#·e#·TÃ.

düTHêMT eTT+<äT @+ #˚j·÷*?
1. düTHêMT eTT|üøÏ >∑Ts¡j˚T´ ÁbÕ+‘·+˝À MT Ç\T¢, ã&ç, |üì Á|ü<˚X¯+, ‘·s¡#·T dü+<ä]Ù+#˚ Á|ü<˚XÊ\T @yÓTÆHê

ñHêïj˚TyÓ÷ ‘Ó\TdüTø√+&ç.
2. düTHêMT dü+uÛÑ$+∫q|ü&ÉT MTs¡T ñ+&É{≤ìøÏ neø±X¯+ ñqï MT Ç\T¢, ã&ç, |üì Á|ü<˚X¯+, Ç‘·s¡

Á|ü<˚XÊ\qT+∫ ‘·|æŒ+#·T≈£îH˚ e÷s¡Z+ >∑T]+∫ eTT+<˚ ‘Ó\TdüT≈£îì ñ+&É+&ç.
3. ‘·|æŒ+#·T≈£îH˚ e÷sêZ\ <ë«sê πøåeT+>± ñ+&˚ ÁbÕ+‘ê\qT #˚s¡Tø√{≤ìï kÕ<Ûäq#˚dü÷Ô ñ+&É+&ç.
4. n‘·́ edüs¡ |ü]dæú‘·T˝À¢ ñ+#·Tø√e\dæq kÕeTÁ–‘√ dæ<ä∆+>± ñ+&É+&ç.
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5.  Discuss tsunamis with your family.

Detecting Tsunamis

With the use of satellite technology,

it is possible to provide nearly
immediate warning of potentially
tsunamigenic earthquakes. Warning time
depends upon the distance of the
epicenter from the coast line. The
warning includes predicting the time at
which the selected coastal communities

where the tsunami could travel and reach

in a few hours.

Coastal tidal gauges can stop

tsunamis close to the shore, but they are

useless in deep oceans. Tsunami

detectors, linked to land by submarine

cables, are deployed 50 odd kms out at

sea. ‘Tsunameters’ transmit warnings of

buoys on the sea surface, which relay it

to satellites.

What to do DURING a Tsunami?

If you are at home and hear a
tsunami warning, you should
make sure your entire family is
aware of the warning. Your family
should evacuate the house if you
live in a tsunami prone area.
Evacuate to a safe elevated area
and move in an orderly, calm
manner to the evacuation site.
Take your Disaster Supplies Kit.
Having supplies will make you
more comfortable during the
evacuation.
If you evacuate, take your animals
with you.
If you are at the beach or near the
ocean and you feel the earth shake,
move immediately to higher
ground, do not wait for tsunami
warning. Stay away from rivers and
streams that lead to the oceans.

High multi-storey, reinforced
concrete buildings (like hotels etc.)
are located in many low-lying coastal
areas. The upper floors of these
buildings can provide a safe place.
Offshore reefs and shallow areas may
help break the forces of tsunami
waves, but large and dangerous waves
can still be a threat to coastal
residents in these areas. Staying away
from low-lying coastal areas is the
safest advice when there is a tsunami
warning.
Update yourself on emergency
information or warning announced
on radio and television from time to
time.

 What to do AFTER Tsunami?

Continue using a radio or television
for updated emergency information.
The tsunami may have damaged roads,
bridges, or other places that may be
unsafe.
Check yourself for injuries and get
first aid if necessary before helping
injured or trapped persons. If
someone needs to be rescued, call
professionals with the right
equipment to help. Many people
might get killed or injured while
trying to rescue others in flooded
areas.
Help people who require special
assistance - infants, elderly people,
those without transportation, large
families who may need additional
help in an emergency situation,
people with disabilities.
Avoid disaster areas. Your presence
might hamper rescue and other
emergency operations and put you at
further risk from the residual effects
of floods, such as contaminated
water, crumbled roads, landslides,

mudflows and other hazards.
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5. düTHêMT\ >∑T]+∫ MT ≈£î≥T+ã+‘√ #·]Ãdü÷Ô
ñ+&É+&ç.

|ü\¢|ü⁄ düeTTÁ<ärs¡ ÁbÕ+‘ê\˝À |ü\T n+‘·düTÔ\
(Vü≤À≥fi¯¢ e+{Ï) uÛÑeHê\T ñ+fÒ ô|’ n+‘·düTÔ\T
düTHêMT qT+∫ s¡ø£åDìkÕÔsTT.
düeTTÁ<ä+˝ÀøÏ #=#·TÃ≈£îb˛j˚T ø=+&É\T, ˝À‘·T
‘·≈£îÿe ÁbÕ+‘ê\T düTHêMT n\\ rÁe‘·qT
‘·–Z+#·e#·TÃ. nsTTq|üŒ{Ïø° á ÁbÕ+‘ê˝À¢
rs¡ÁbÕ+‘· yêdüT\≈£î ô|<ä› n\\ eTT|ü Ç+ø±
ñ+≥T+~. düTHêMT ôV≤#·Ã]ø£ C≤Ø nsTTq|ü&ÉT
˝À‘·≥Tº rs¡ÁbÕ+‘ê\≈£î <ä÷s¡+>± ñ+&É≥y˚T
eT+∫~.
m|üŒ{Ïø£|ü&ÉT πs&çjÓ÷, {°M\ <ë«sê C≤Ø nj̊T´
‘êC≤ ôV≤#·Ã]ø£\ >∑T]+∫ ‘Ó\TdüT≈£î+≥÷ ñ
+&É+&ç.

düTHêMT ‘·s¡yê‘· @+ #˚j·÷*?

πs&çjÓ÷, f…*$»Hé <ë«sê ‘êC≤ düe÷#ês¡+
‘Ó\TdüT≈£î+≥÷ ñ+&É+&ç. düTHêMT e\¢ s√&ÉT¢,
e+‘ Óq\T, Ç‘ ·s ¡  Á| ü< ˚XÊ\T < Óã“‹ì
Á|üe÷<äø±]>± ñ+&Ée#·TÃ.
>±j·T|ü&çq ˝Ò<ë ∫≈£îÿ≈£îb˛sTTq e´≈£îÔ\≈£î
düVü‰j·T+ #˚ùdeTT+<äT MT≈£î >±j·÷\T
nj·÷´j̊TyÓ÷ #·÷düTø√+&ç. nedüs¡yÓTÆ‘̊ Á|ü<∏äeT
∫øÏ‘·‡ bı+<ä+&ç. ̌ ø£ẙfī me¬s’Hê Á|üe÷<ä+˝À
ñ+fÒ düVü‰j·T dæã“+~ì |æ\e+&ç. es¡<ä≈£î
>∑T¬s’q ÁbÕ+‘ê\˝À Ç‘·s¡T\≈£î düVü‰j·T|ü&˚
Áø£eT+˝À >±j·T|ü&˚, ÁbÕD≤bÕj·T+ »]π>
Á|üe÷<äeTT+~.
Á|ü‘˚´ø£ nedüs¡eTTqï |æ\¢\T, eè<äT ∆\T,
n+>∑yÓ’ø£\´+ ñqïyêfi¯ó¢, s¡yêD≤ dü<äTbÕj·T+
Ò̋ì yêfi¯ó¢, n<äq|ü⁄ düVü‰j·T+ nedüs¡eTj˚T´

ô|<ä› ≈£î≥T+u≤\ yêfi¢̄≈£î düVü‰j·T|ü&É+&ç.
Á|üe÷<ä ÁbÕ+‘ê\≈£î yÓfi¢̄e<äT›. MTs¡T yÓfi¢̄≥+
e\¢ düVü‰j·T #·s¡́ \≈£î Ç‘·s¡ n‘·́ edüs¡ |üqT\≈£î
Ä≥+ø£+>± |ü]D$T+#·e#·TÃ. ø£\Twæ‘· ˙fi¯ó¢,
eT{Ïºô|fi¢̄\T $]– |ü&É≥+, ãTs¡<ä Á|üyêVü≤+,
<Óã“‹qï s√&ÉT¢, Ç‘·s¡ Á|üe÷<ë\ e\¢ MTs¡T
Çã“+~øÏ >∑T]ø±e#·TÃ.

düTHêMT\ >∑T]+∫ eTT+<äT>± |üdæ>∑≥º&É+
düTHêMTøÏ ø±s¡DeTj˚T´ uÛÑ÷ø£+bÕ\ >∑T]+∫

ñ|ü Á> ∑V ü≤ kÕ+ πø‹ø£ $C≤ „q+‘√ <ë<ë|ü ⁄
yÓqTyÓ+≥H̊ ôV≤#·Ã]ø£\T C≤Ø#̊j·Te#·TÃ. düTHêMT
πø+Á<ä+ qT+∫ rs¡+ m+‘· <ä÷s¡+ nqï<ëìïã{Ïº
ôV≤#·Ã]ø£ m+‘· eTT+<äT>± #˚j·Te#·Ãqï~
Ä<Ûës¡|ü&ç ñ+≥T+~. ôV≤#·Ã]ø£˝À @ @ rs¡
ÁbÕ+‘êìï m+‘· düeTj·T+˝À düTHêMT ‘êø£e#√Ã
#ÓãT‘ês¡T.

rs¡ÁbÕ+‘· n\\ ø=\‘·\ |ü]ø£sê\T
düTHêMT\qT rs¡+ <ä>∑Zs¡>± >∑T]Ô+#·>∑\e⁄ ø±˙
düeTTÁ<ä+˝À|ü\ Ç$ ñ|üjÓ÷>∑|ü&Ée⁄. düeTTÁ<ä+
˝À|ü* πøãTfī¢ <ë«sê uÛÑ÷$TøÏ nqTdü+<Ûëq+ #̊dæq
düTHêMT &çf…ø£ºs¡T¢ düeTTÁ<ä+˝À 50 øÏ.MT. ̋ À|ü*øÏ
ñ+{≤sTT. düTHêMT MT≥s¡T¢ düeTTÁ<ä ñ|ü]‘·\+ô|’
n\»&ÉT\qT >∑T]Ô+∫ yê{Ïì ñ|üÁ>∑Vü‰\≈£î Á|ükÕs¡+
#˚kÕÔsTT.
düTHêMT düeTj·T+˝À @+ #˚j·÷*?

MTs¡T Ç+{Ï<ä>∑Zs¡ ñ+&ç, düTHêMT ôV≤#·Ã]ø£ $+fÒ
≈£î≥T+u+˝À n+<ä]ø° Ä $wüj·T+ ‘Ó*j·T
#˚j·÷*.düTHêMT ‘êøÏ&ç ÁbÕ+‘·+˝À ñ+fÒ
≈£î≥T+ãeT+‘ê Ç\T¢ $&ç∫ yÓfi≤¢*. m‘·TÔ>±,
uÛ Ñ Á<ä+>± ñ+&˚ ÁbÕ+‘êìøÏ yÓfi≤¢*. Ç˝≤
yÓfi ‚ ¢≥|ü&ÉT Á|üXÊ+‘·+>±, Áø £eT•ø£ åD‘√
e´eVü≤]+#ê*.
$|ü‘·TÔ\˝À nedüs¡eTj˚T´ düs¡T≈£î\qT MT‘√
bÕ≥T rdüT¬øfi≤¢*. Ç$ MT‘√ ñ+fÒ MT≈£î
ì•Ã+‘·>± ñ+≥T+~.
MTs¡T düeTTÁ<ä rsêìøÏ <ä>∑Zs¡>± ñ+&ç uÛÑ÷$T
ø£+|æ+#·≥+ ‘Ó*ùdÔ düTHêMT ôV≤#·Ã]ø£ ø√dü+
y˚∫ #·÷&É≈£î+&Ü yÓ+≥H˚ m‘ÓÌÔq Á|ü<˚XÊìøÏ
ãj·T\T<˚sê*. düeTTÁ<ä+˝À ø£*ùd yê>∑T\T,
e+ø£\≈£î <ä÷s¡+>± ñ+&É+&ç.
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Use the telephone only for

emergency calls. Telephone lines are

frequently overwhelmed in disaster
situations. They need to be cleared
for emergency calls to get through.
Stay out of a building if water remains
around it. Tsunami water, like
floodwater, can undermine
foundations, causing buildings to
sink, floors to crack, or walls to
collapse.
When re-entering building or homes,
be very careful! Tsunami-driven
floodwater may have damaged
buildings where you least expect it.
Carefully watch every step you take.
Wear long pants, a long-sleeved shirt
and sturdy shoes. The most common
injury following a disaster is cut feet.
Use battery-powered lanterns or
flashlights when examining
buildings. Battery powered lighting
is the safest and easiest to use and it
does not present a fire hazard for the
user, occupants or building. Do not
use candles.
Examine walls, floors, doors,
staircases and windows to make sure
that the building  is not in danger of

collapsing.

Inspect foundations for cracks or

other damages. Cracks and damage,

to a foundation can render a building

uninhabitable.

Look for fire hazards. There may be

broken or leaking gas lines, flooded

electrical circuits, or submerged

furnaces or electrical appliances.

Flammable or explosive materials

may have come from upstream. Fire

is the most frequent hazard following

floods.

Watch out for wild animals,

especially poisonous snakes that

may have come into buildings with

the water. Use a stick to poke through

debris. Tsunami floodwater flushes

snakes and animals out of their

homes.

Watch for loose plaster,

drywall, and ceilings that could

fall.

Open the windows and

doors to help dry the building.

Shovel out mud before it

solidifies.

Fig 24.3: Tsunami battered boats
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n‘·´edüs¡+>± e÷{≤¢&É{≤ìπø f…*bò˛qT
ñ|üjÓ÷–+#·+&ç. $|ü‘·TÔ |ü]dæú‹˝À f…*bǫ̀ Hé
…̋’q¢ô|’ ̌ ‹Ô&ç ñ+≥T+~. n‘·́ edüs¡ $wüj·÷\T

e÷≥¢&É{≤ìøÏ neø±X¯+ Çe«+&ç.
#·T≥÷º ˙fi¯ó¢ ì\ã&çq Ç+{Ï˝À ñ+&Ée<äT›.
es¡<ä˙{Ï˝≤>±H˚ düTHêMT ˙fi¯ó¢ |ü⁄Hê<äT\qT
ã\V”≤q|ü]∫ uÛÑeHê\T ≈£L*b˛e#·TÃ, >∑#·TÃ\T
;≥\T yês¡e#·TÃ, >√&É\T |ü&çb˛e#·TÃ.
Çfi¯¢˝À¢øÏ ‹]– yÓfi¯ó‘·Tqï|ü&ÉT C≤Á>∑‘·Ô>±
ñ+&É+&ç! düTHêMT es¡<ä˙{Ïe\¢ MTs¡T
}Væ≤+#·ì #√≥¢̋ À  ôd’‘·+ uÛÑeq+ <Óã“‹ì
ñ+&Ée#·TÃ. MTs¡T y˚ùd Á|ü‹ n&ÉT>∑÷ C≤Á>∑‘·Ô>±
y˚j·T+&ç.
bı&ÉT>∑T bÕ´+≥T, bı&ÉT>∑T #˚‘·T\ #=ø±ÿ, >∑{Ïº
ã÷≥T¢ ẙdüTø√+&ç. Ç≥Te+{Ï $|ü‘·TÔ\ ‘·s¡yê‘·
ø±fi¯ó¢ ø√düT≈£îb˛e≥+ ‘·s¡#·T »]π> Á|üe÷<ä+.

 uÛÑeHê\qT |ü]o*+#̊≥|ü&ÉT u≤´≥Ø BbÕ\qT
ñ| üj Ó÷–+# ·+& ç . Ç~ #ê˝≤
Á|üe÷<äs¡Væ≤‘·yÓTÆq~ -M{Ïe\¢ n–ï Á|üe÷<ä+
dü+uÛÑ$+#·<äT. ø=y=«‘·TÔ\T ñ|üjÓ÷–+#·e<äT›.
>√&É\T, >∑#·TÃ, ‘·\T|ü⁄\T, yÓT≥T¢, øÏ{Ïø°\T
e+{Ï$ |üØøÏå+∫ Ç\T¢ |ü&çb˛j̊T Á|üe÷<ä+ ̋ Ò<äì
ìsê∆]+#·Tø√+&ç.

;≥\T ˝Ò<ë Ç‘·s¡ düeTdü´\≈£î |ü⁄Hê<äT\qT
|üØøÏå+#·+&ç. ;≥\T, |ü>∑Tfīófl ñ+fÒ ñ+fÒ Ç\T¢
ìyêdüjÓ÷>∑´+ ø±ø£b˛e#·TÃ.

n–ï Á|üe÷<ä+ dü+uÛ Ñ$+#˚ neø±XÊ\T
ñHêïjÓ÷yÓ÷ #·÷&É+&ç. >±´düTô|’|ü⁄\T $]–
|ü–*b˛sTT ñ+&Ée#·TÃ, $<äT´‘·TÔ düs¡Tÿ´≥T¢ Ç‘·s¡
$<äT´‘·TÔ |ü]ø£sê\T ˙≥eTTì– ñ+&Ée#·TÃ.
n+≥T≈£îH˚, ù|˝Ò Á|üe÷<äeTTqï edüTÔe⁄\T
ãj·T{ÏqT+∫ ø=≥Tº≈£îì e∫Ã ñ+&Ée#·TÃ.
es¡<ä\ ‘·s¡yê‘· m≈£îÿe>± n–ïÁ|üe÷<ë\T
dü+uÛÑ$düTÔ+{≤sTT.

n&É$ »+‘·Te⁄\T ñHêïjÓ÷yÓ÷ >∑eTì+#·+&ç.
Á|ü‘˚́ øÏ+∫ ˙{Ï‘√bÕ≥T $wü|ü⁄ bÕeTT\T e∫Ã
ñ+&Ée#·TÃ. e´s¡ú |ü<ësêú\qT |ü]o*+#·{≤ìøÏ
ø£Ás¡ ñ|üjÓ÷–+#·+&ç. düTHêMT es¡<ä ˙{Ïe\¢
ÄÁX¯j·T+ ø√˝ÀŒsTTq bÕeTT\T, »+‘·Te⁄\T
ãj·T≥≈£î ekÕÔsTT.

|ü&çb˛j˚T Á|üe÷<ä+ ñqï >√&É, ô|’ø£|ü
ô|#·TÃ\qT >∑eTì+#·+&ç.

Ç\T¢ Äs¡{≤ìøÏ øÏ{Ïø°\T, ‘·\T|ü⁄\T ‘Ós¡e+&ç.

>∑{Ïº|ü&Éø£eTT+<̊ ãTs¡<ä ãj·T≥≈£î ‘√&Ój·T´+&ç.

∫Á‘·+ 24.3 : düTHêMT ‘êøÏ&çøÏ <Óã“‹qï |ü&Ée\T

S
C
E
R
T, T

E
LA

N
G
A
N
A



241 Free distribution by T.S. Government 2022-23 Disaster Management

Drought is basically  a disaster situation

caused by lack of rainfall. The deficiency

in rainfall is defined as meteorological

drought. While in a year, there may be

normal rainfall, there might be a wide gap

separating two consecutive  spells of rain,

resulting in crop failure which is termed

as agricultural drought. Thus, the quantum

as well as the distribution of rainfall are

important.

Excess or deficient rainfall is

determined by the percent variation from
the average rainfall (of 70-100 years) as
follows:

Excess +20 percent or more of the
average rainfall

Normal +19 percent to -19 percent
of the average rainfall

Deficient -20 percent to -59 percent
of the average rainfall

Scanty -60 percent or less of the
average rainfall

Certain regions due to their
geographical location are more likely to

receive less rainfall. These are called

‘drought prone areas’.

Fig 24.4: Tsunami Hits Eastern and Southern Coastal India
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|ü≥+ : uÛ≤s¡‘·<˚X¯ ‘·÷s¡TŒ, <äøÏåD rsê\qT ‘êøÏq düTHêMT

n~Ûø£ Ò̋<ë ‘·≈£îÿe es¡̧bÕ‘·+ nqï~ (70-100
dü+e‘·‡sê\) dü>∑≥T kÕ<Ûës¡D es¡̧bÕ‘·+‘√ b˛*Ã
á $<Ûä+>± #ÓãT‘ês¡T:
n~Ûø£ G dü>∑≥T es¡̧bÕ‘·+ ø£+fÒ m≈£îÿe ̋ Ò<ë

20%.
kÕ<Ûës¡D G dü>∑≥T es¡¸bÕ‘·+ ø£+fÒ 19%

m≈£îÿe qT+∫ 19% ‘·≈£îÿe
es¡≈£î.

‘·≈£îÿe - dü>∑≥T es¡¸bÕ‘·+ ø£+fÒ 20%
qT+∫ 59% ‘·≈£îÿe es¡≈£î.

u≤>± ‘·≈£îÿe - dü>∑≥T es¡̧bÕ‘·+ ø£+fÒ 60 XÊ‘·+
ø£+fÒ ‘·≈£îÿe.

ø=ìï ÁbÕ+‘ê\˝À n$ ñqï uÛÖ>√[ø£ dæú‘·T\
e\¢ ‘·≈ £îÿe es¡ ¸bÕ‘·+ |ü&É{≤ìøÏ m≈£îÿe
neø±XÊ\T ñ+{≤sTT. M{Ïì ªø£s¡Te⁄ |”&ç‘·µ
ÁbÕ+‘ê\T n+{≤s¡T.

ø£s¡Te⁄ nqï~ es¡¸bÕ‘· ˝À|ü+ e\¢ @s¡Œ&˚

Á|üø£è‹yÓ’|üØ‘·´+. ˇø£ ÁbÕ+‘·+˝À kÕ<Ûës¡D+>±

|ü&Ée\dæq+‘·>± es¡̧+ |ü&Éø£b˛‘̊ <ëìì yê‘êes¡D

ø£s¡Te⁄ n+{≤s¡T. ˇø£ dü+e‘·‡s¡+˝À es¡¸+

kÕ<Ûës¡D+>±H̊ ñ+&Ée#·TÃ, ø±˙ ¬s+&ÉT yêq\ eT<Ûä́

e´e~Û #ê˝≤ m≈£îÿe>± ñ+&ç esê¸<Ûës¡ |ü+≥\T

<Óã“‹qe#·TÃ, Bìì e´ekÕj·T ø£s¡Te⁄ n+{≤s¡T.

ø±ã{Ïº m+‘· es¡̧+ nqï<˚ ø±≈£î+&Ü, m|ü&Ó|ü&ÉT

|ü&ç+<äqï~ ≈£L&Ü eTTK´eTe⁄‘·T+~.

ø£s¡Te⁄
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Rainwater harvesting

In urban areas, all the rainwater should

be harvested as it falls over roofs of houses.

The easiest thing is to divert it into soak

pits for recharging of groundwater. The

rainwater may also be stored in sumps/ tanks

which are built for this purpose. In certain

places, with simple filtering, rain water can

be the best source of drinking water.

Watershed Development

The government is implementing

Integrated Watershed Management

Programme (IWMP) in drought prone areas

to reduce the impact of droughts. The main

objective is to strengthen the community

and enable them to plan for proper utilisation

of natural resources. Land use based on its

capability helps in optimum use of land and

water and can prevent misuse. The main

activities include harvesting rain water in the

fields, afforestation, promotion of crops/

trees that require less water and alternative

livelihoods.

Are you a water saver or spender?

Find out whether you are a water saver

or spender with the help of the following

questionnaire. Check how much water you

can save and whether you are a water hero

or villain!

For example, in Rayalaseema region of

Andhra Pradesh and  some areas in
Telengana state, the probability of drought
occurrence is twice in every five years.

Impact of Drought

There is a sequential impact of drought:

Scarcity of drinking
water; fall in water-table.

Decline in crop acreage.

Fall in employment in the
agricultural sector due to slowing
down of agricultural activity.

Fall in purchasing power of those
engaged in agriculture.

Scarcity of food grains.

Scarcity of fodder.

Loss of cattle life.

Malnutrition, especially among a

children.

Ill health and spread of diseases like

diarrhoea, dysentery or cholera and

opthalmia caused by starvation.

Distress sale and mortgage of land,

jewellery and personal property.

Migration of people in search of

employment.

How to cope with Drought?

Unlike sudden disasters, drought being
slow onset disaster, gives us ample
time for preparedness, response and
mitigation. Monitoring and early
warning enables timely action by
decision makers at all levels. In areas
that are normally affected by drought,
Government, Non-Governmental
Organizations (NGOs), local
officials and other key players have
taken the initiative to bring in
awareness on water conservation

strategies etc.

S
C
E
R
T, T

E
LA

N
G
A
N
A



244‘Ó\+>±D Á|üuÛÑT‘·«+ yê]#˚ ñ∫‘· |ü+|æD° 2022`23$|ü‘·TÔ\T ` ìs¡«Vü≤D

 ñ<ëVü≤s¡D≈£î Ä+Á<ÛäÁ|ü<˚XŸ˝Àì  sêj·T\d”eT,
‘Ó\+>±D sêh+˝Àì ø=ìï ÁbÕ+‘ê\˝À Á|ü‹ nsTT<äT
dü+e‘·‡sê\˝À ¬s+&ÉT dü+e‘·‡sê\T ø£s¡Te⁄
#√≥T#˚düT≈£îH˚ neø±X¯+ ñ+~.
ø£s¡Te⁄ Á|üuÛ≤e+

ø£s¡Te⁄ Á|üuÛ≤e+ Áø£y˚TD rÁe |ü]D≤e÷\≈£î
<ë]rdüTÔ+~:

uÛÑ÷>∑s¡“¤»\ ̇ {ÏeT≥º+ |ü&çb˛e≥+, ‘ê>∑T˙{Ï
ø=s¡‘·.
|ü+≥\ $d”Ôs¡í+ ‘·>∑Z≥+.
e´ekÕj·T+ ≈£î+≥T |ü&É≥+‘√ e´ekÕj·T
s¡+>∑+˝À ñbÕ~Û ‘·–Zb˛e≥+.
e´ekÕj·T, nqTã+<Ûä s¡+>±\˝Àì Á|ü»\
ø=qT>√\TX¯øÏÔ |ü&çb˛e≥+.
ÄVü‰s¡<Ûëq´\ ø=s¡‘·.
|üX¯óÁ>±dü ø=s¡‘·.
|üX¯óe⁄\T #·ìb˛e≥+.
b˛wüø±Vü‰s¡̋ À|ü+, Á|ü‘̊´øÏ+∫ ∫qï|æ\¢̋ À¢.
n‹kÕs¡+, $s√#·Hê\T, ø£\sê e+{Ï s√>±\T,
nHês√>∑́ + $düÔ]+#·≥+, Äø£*øÏ >∑T]ø±e≥+
e\¢  ø£+{Ï#·÷|ü⁄˝À ˝À|ü+ @s¡Œ&É≥+.
uÛÑ÷$T, q>∑\T, ÄdüTÔ\T e+{Ï$ ‘·|üŒìdü¬s’
‘êø£≥Tº ô|≥º≥+ Ò̋<ë neTà≥+.
|üìø√dü+ yÓ‘·T≈£îÿ+≥÷ Á|ü»\T e\dü yÓfī¢≥+.

ø£s¡Te⁄qT m<äTs√ÿe≥+ m˝≤?
ˇø£ÿkÕ]>± dü+uÛÑ$+#˚ Á|üe÷<ä+ e÷~]

ø±≈£î+&Ü ø£s¡Te⁄ yÓT\¢>± dü+uÛÑ$düTÔ+~ ø±ã{Ïº eTq+
<ëìøÏ dü+dæ<ä∆‘·>± ñ+&É{≤ìøÏ, Á|ü‹düŒ+~+#·{≤ìøÏ,
<ëì Á|üuÛ≤yêìï ‘·–Z+#·{≤ìøÏ ‘·–q+‘· düeTj·T+
ñ+≥T+~. |üs¡´y˚ø£ åD, eTT+<äT>± C≤Ø#˚ùd
ôV≤#·Ã]ø£\e\¢ nìïkÕúsTT˝À¢ ìs¡íj·÷‘·àø£ u≤<Ûä́ ‘·\T
ñqïyêfi¯ó¢ düø±\+˝À düŒ+~+#·e#·TÃ. ø£s¡Te⁄≈£î
>∑Ts¡j˚T´ ÁbÕ+‘ê˝À¢ ˙{Ï dü+s¡ø£åD $<ÛëHê\T e+{Ï
n+XÊ\ô|’ ne>±Vü≤q ø£*Œ+#·{≤ìøÏ Á|üuÛÑT‘·«+,
dü«#·Ã¤+<ä dü+düú\T, kÕúìø£ n~Ûø±s¡T\T ø£èwæ #̊düTÔHêïs¡T.

es¡̧|ü⁄ ˙{Ï ì\«
|ü≥ºD ÁbÕ+‘ê˝À ¢ Ç+{Ïô| ’ø £| üô|’ |ü& ˚

es¡̧|ü⁄˙{Ïq+‘ê C≤Á>∑‘·Ô>± ì\Te #̊j·÷*. á yêq
˙{Ïq+‘ê Ç+≈£î&ÉT >∑T+‘·\˝ÀøÏ eT[¢+#·≥+
nìï+{Ïø£+fÒ ‘˚*¬ø’q |üì. Á|ü‘˚´øÏ+∫ ø£{Ïºq
{≤´+≈£î\T, dü+|ü⁄(sump)\˝ÀøÏ yêq˙{Ïì eT[¢+∫
s√EyêØ nedüsê\≈£î ñ|üjÓ÷–+#·Tø√e#·TÃ. ø=ìï
ÁbÕ+‘ê˝À¢ ‘˚*¬ø’q e&Éb˛‘· $<ÛëHê\‘√ ‘ê>∑{≤ìøÏ
n‘·́ +‘· X¯ó<ä∆yÓTÆq ˙{Ïì bı+<äe#·TÃ.

yê≥sYôw&é n_Ûeè~∆ (Integrated Watershed

Management Programme)

ø£s¡Te⁄ Á|üuÛ≤yê\qT ‘·–Z+#·{≤ìøÏ Á|üuÛÑT‘·«+
ø£s¡Te⁄ |”&ç‘· ÁbÕ+‘ê\˝À düeTÁ>∑ yê≥sYôw&é
j·÷»e÷q´ |ü<∏äø±\qT (IWMP) neT\T #̊k Ǫ̂+~.
Bì Á|ü<Ûëq ñ<˚ ›X¯+ Á|ü»\˝À HÓ ’|ü⁄D≤´\qT
ô|+bı+~+∫ Á| üø£è‹ eqs¡T\qT d ü]>± Z
ñ|üjÓ÷–+#·T≈£îH˚˝≤ #˚j·T≥+. kÕeTsêú´ìï ã{Ïº
H˚\qT ñ|üjÓ÷–+#·Tø√e≥+ <ë«sê H˚\, ˙{Ï
eqs¡T\qT n_Û\wüD°j·T+>± $ìjÓ÷–+#·Tø√e#·TÃ,
yê{Ï <äT]«ìjÓ÷>±ìï n]ø£≥ºe#·TÃ. yê≥sYôw&é
ø±s¡́ Áø£eT+˝À #˚|üfÒº eTTK´yÓTÆq |üqT\T bı˝≤˝À¢
yêq˙{Ï dü+s¡ø£åD, n&Ée⁄\ ô|+|üø£+, ‘·≈£îÿe˙fi¯ó¢
nedüs¡eTj˚T´ #Ó≥T¢/ |ü+≥\qT Áb˛‘·‡Væ≤+#·≥+,
Á|ü‘ê´e÷ïj·T JeH√bÕ<ÛäT\T yÓTT<ä̋ …’q$.

MTs¡T ˙{Ïì Ä<ë #˚ùdyêsê, eè<∏ë #˚ùdyêsê?
øÏ+~ Á|üX¯ï\ Ä<Ûës¡+>± MTs¡T ˙{Ïì bı<äT|ü⁄

#˚düTÔHêïs√, eè<∏ë #˚düTÔHêïs√ ‘Ó\TdüTø√+&ç. MTs¡T
˙{Ï Hêj·T≈£î&√ (V”≤s√), Á|ü‹Hêj·T≈£î&√ ($\Hé)
‘Ó\TdüTø√+&ç.m+‘·˙{Ïì bı<äT|ü⁄ #˚j·Te#√Ã
‘Ó\TdüTø√+&ç.
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Activity User 1 (Litres) User 2 (Litres) Your Use (Litres)

Brushing Teeth Running tap water (19) Wet brush, Turn

water off, rinse (2)

Cleaning Running tap water (11) Fill pan to

vegetables clean vegetables (2)

Dish washing Running tap water (114) Wash & rinse in

dishpan or sink (19)

Flushing Depends Displacement

on tank size (20) bottles in the tank (15)

Shaving Running tap water (18) Shaving mug (0.5)

Showering Water running (95) Wet down,

soap down (15)

Washing Running hose Bucket

car/ bike/ cycle (400/50/20) (40/20/10)

Washing clothes Full cycle, Short cycle, minimal

(with machine) top water level (227) water level (102)

Washing Floor Running hose for Buckets (40)

5 min (200)

Washing Hands Running tap water (8) Plug and fill basin (4)

and face

Total - -

Total the water you use and check your ranking:

   Eco Hero: <200 lt.,   Water saver: 201 – 400 lt.,

Water spender: 400 – 600 lt.,   Water villain: >601 lt.

Keywords

1.  Multi Hazard Zone 2. Human Induced Hazard 3. Famine

4. Pest Infection 5. Environmental Degradation 6. Drought

1. Describe  any disaster that occured in your area or that

you watched on T.V.? What measures could have been

taken to reduce its impact.

2. How could the disaster be prevented/managed?

3. Discuss experiences of your elders with regard to the

disasters and the management and write a note.

4. Suggest the precautions to be taken by the people to face the disasters.

5. Mention the effects of drought.

6. Mention the occasions where the water is wasted and suggest the preventive measures.

7. Make an album with the pictures of natural disasters.

Improve your learning
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MT nuÛÑ́ düHêìï yÓTs¡T>∑T|üs¡T#·Tø√+&ç

      ø£è‘·́ +   $ìjÓ÷>∑<ës¡T 1 (©≥s¡T¢)    $ìjÓ÷>∑<ës¡T 2 (©≥s¡T¢)   MT yê&Éø£+ (©≥s¡T¢)
|üfīó¢ ‘√eTTø√e≥+ q˝≤¢ e~*ô|&ç‘̊ (19) Áãwüß¸ ‘·&ÉT|ü⁄≈£îì

 q˝≤¢ ø£fÒºdæ yê&ç‘̊ (2)

≈£Ls¡>±j·T\T ø£&É>∑≥+ q˝≤¢e~* <ëìøÏ+<ä (11)  bÕÁ‘·̋ À ˙fīó¢ì+|æ
ø£&ç–‘̊ (2)

n+≥T¢ ø£&É>∑≥+ q˝≤¢e~* <ëìøÏ+<ä (114) ø£&ç–, bÕÁ‘·̋ À
‘=*|æ‘̊ (19)

eTs¡T>∑T<=&ç¶øÏ yÓ[¢q {≤´+≈£îqT ã{Ïº (20) {≤´+≈£î˝À d”kÕ
‘·s¡yê‘· ñ+∫‘̊ (15)

>∑&É¶+ #̊düTø√e≥+ q˝≤¢ e~*ô|&ç‘̊ (18) eT>∑TZ‘√ ˙fīó¢ (0.5)

wüesY‘√ kÕïq+ ˙fīó¢e~* ñ+∫‘̊ (95) ˇfīó¢ ‘·&ÉT|ü⁄≈£îì, düãT“
e~ Ò̋̋ ≤ø£&ÉT≈£îÿ+fÒ (15)

ø±s¡T/yÓ÷{≤s¡Tôd’øÏ\T/ ô|’|ü⁄‘√ ˙fīó¢ e~* ã¬øÿ≥Tº‘√
ã≥º\T ñ‘·ø£≥+ (400/50/20) (40/20/10)
(yêwæ+>¥ yÓTwæHé‘√) ôd’øÏ\T ø£&É>∑≥+ ø£̇ dü kÕúsTTøÏ

|üP]Ô>± ˙fīó¢ì+|æ (227) ˙fīó¢ ì+|æ(102)
 >∑#·TÃ ø£&É>∑≥+ 5 ì$TcÕ\bÕ≥T ô|’|ü⁄ ã¬øÿ≥Tº‘√ (40)

e~* (200)
#̊‘·T\T,eTTK+ø£&É>∑≥+ q˝≤¢ e~*ô|&ç‘̊ (8)   ‘·&ÉT|ü⁄≈£îì, ø£&ÉT≈£îÿ+fÒ (4)
yÓTT‘·Ô+ - -
MTs¡T yê&ÉT‘·Tqï ˙{Ïì |ü{Ïºø£̋ À ì+|æ yÓTT‘·Ô+ ≈£L&É+&ç, MTs¡T @ kÕúq+˝À ñHêïs√ ‘Ó\TdüTø√+&ç.
 200 ©≥s¡¢ ø£+fÒ ‘·≈£îÿe - |üsê´es¡D V”≤s√  201 - 400 ©≥s¡T¢ - ˙{Ï bı<äT|ü]
 401 - 600 ©≥s¡T¢ - ˙{Ï Ks¡TÃ<ës¡T  600 ©≥s¡¢ ø£+fÒ m≈£îÿe - ˙{Ï $\Hé

ø°\ø£|ü<ë\T
1. |ü\T Á|üe÷<ë\ ÁbÕ+‘·+ 2. e÷qe Áù|]‘· Á|üe÷<ä+ 3. øå±eTeTT

4. |ü⁄s¡T>∑T Ä•+#·&É+ 5. |üsê´es¡D ø°åD‘· 6. ø£s¡Te⁄

1. MT ÁbÕ+‘·+˝À dü+uÛÑ$+∫q Ò̋<ë {°M˝À #·÷dæq Á|üø£è‹
yÓ’|üØ‘ê´\qT, »]–q qcÕºìï #Ó|üŒ+&ç. qcÕºìï ‘·–Z+#ê\+fÒ
@ @ #·s¡́ \T #˚|ü{≤º̋ À ‘Ó\Œ+&ç.

2. yÓ’|üØ‘ê´\qT m˝≤ ìyê]+#·e#·TÃ, m˝≤ m<äTs√ÿe#·TÃ?
3. yÓ’|üØ‘ê´\≈£î dü+ã+~Û+∫ ô|<ä›yêfi¯¢ nqTuÛÑyê\T, yê{Ïì m˝≤

m<äTs=ÿHêïs√ ‘Ó\TdüT≈£îì yê{Ï >∑T]+∫ sêj·T+&ç.
4. Á|ü»\T $|ü‘·TÔ\qT m<äTs=ÿH˚+<äT≈£î rdüTø√yê*‡q eTT+<äT C≤Á>∑‘·Ô\qT dü÷∫+#·+&ç.
5. ø£s¡e⁄ Á|üuÛ≤yê\qT ù|s=ÿq+&ç.
6. ˙{Ï eè<∏ë »]π> dü+<äsê“¤\qT ù|s=ÿì, <ëì ìyês¡D≈£î e÷sêZ\qT dü÷∫+#·+&ç.
7. Á|üø£è‹ yÓ’|üØ‘ê´\≈£î dü+ã+~Û+∫q ∫Á‘ê\‘√ Ä\“yéT ‘·j·÷s¡T#˚j·T+&ç.
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WORLD HEALTH ORGANIZATION
BMI CHART for age 14 and 15 – BOYS AND GIRLS

Years Months Malnourished Normal Malnourished

(Underweight) (Obesity)

Less than  More than

GIRLS BOYS GIRLS BOYS GIRLS BOYS

14 0 15.4 15.5 15.4 - 27.3 15.5 - 25.9 27.3 25.9

14 1 15.5 15.5 15.5 - 27.4 15.5 - 26.0 27.4 26.0

14 2 15.5 15.6 15.5 - 27.5 15.6 - 26.1 27.5 26.1

14 3 15.6 15.6 15.6 - 27.6 15.6 - 26.2 27.6 26.2

14 4 15.6 15.7  15.6 - 27.7 15.7 - 26.3 26.3 26.3

14 5 15.6 15.7 15.6 - 27.7 15.7 - 26.4 27.7 26.4

14 6 15.7 15.7 15.7 - 27.8 15.7 - 26.5 27.8 26.5

14 7 15.7 15.8 15.7 - 27.9 15.8 - 26.5 27.9 26.5

14 8 15.7 15.8 15.7 - 28.0 15.8 - 26.6 28.0 26.6

14 9 15.8 15.9 15.8 - 28.0 15.9 - 26.7 28.0 26.7

14 10 15.8 15.9 15.8 - 28.1 15.9 - 26.8 28.1 26.8

14 11 15.8 16.0 15.8 - 28.2 16.0 - 26.9 28.2 26.9

15 0 15.9 16.0 15.9 - 28.2 16.0 - 27.0 28.2 27.0

15 1 15.9 16.1 15.9 - 28.3 16.1 - 27.1 28.3 27.1

15 2 15.9 16.1 15.9 - 28.4 16.1 - 27.1 28.4 27.1

15 3 16.0 16.1 16.0 - 28.4 16.1 - 27.2 28.4 27.2

15 4 16.0 16.2 16.0 - 28.5 16.2 - 27.3 28.5 27.3

15 5 16.0 16.2 16.0 - 28.6 16.2 - 27.4 28.5 27.4

15 6 16.0 16.3 16.0 - 28.6 16.3 - 27.4 28.6 27.4

15 7 16.1 16.3 16.1 - 28.7 16.3 - 27.5 28.6 27.5

15 8 16.1 16.3 16.1 - 28.7 16.3 - 27.6 28.7 27.6

15 9 16.1 16.4 16.1 - 28.7 16.4 - 27.7 28.7 27.7

15 10 16.1 16.4 16.1 - 28.8 16.4 - 27.7 28.8 27.7

15 11 16.2 16.5 16.2 - 28.8 16.5 - 27.8 28.8 27.8
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Á|ü|ü+#· Äs√>∑́  dü+düú
14 eT]j·TT 15 dü+e‘·‡sê\ ej·TdüT‡>∑\ u≤\ u≤*ø£\ BMI #ês¡Tº

b˛wüø±Vü‰s¡ ˝À|ü+ b˛wüø±Vü‰s¡ ˝À|ü+
dü+e‘·‡` HÓ\\T (‘·≈£îÿe ãs¡Te⁄) kÕ<Ûës¡D (n~Ûø£ ãs¡Te⁄)
sê\T ~>∑Te Ç∫Ãq dü+U´ ~>∑Te Ç∫Ãq dü+K´

ø£+fÒ ‘·≈£îÿe ø£+fÒ m≈£îÿe
u≤*ø£\T u≤\Ts¡T u≤*ø£\T u≤\Ts¡T u≤*ø£\T u≤\Ts¡T

14 0 15.4 15.5 15.4 - 27.3 15.5 - 25.9 27.3 25.9

14 1 15.5 15.5 15.5 - 27.4 15.5 - 26.0 27.4 26.0

14 2 15.5 15.6 15.5 - 27.5 15.6 - 26.1 27.5 26.1

14 3 15.6 15.6 15.6 - 27.6 15.6 - 26.2 27.6 26.2

14 4 15.6 15.7  15.6 - 27.7 15.7 - 26.3 26.3 26.3

14 5 15.6 15.7 15.6 - 27.7 15.7 - 26.4 27.7 26.4

14 6 15.7 15.7 15.7 - 27.8 15.7 - 26.5 27.8 26.5

14 7 15.7 15.8 15.7 - 27.9 15.8 - 26.5 27.9 26.5

14 8 15.7 15.8 15.7 - 28.0 15.8 - 26.6 28.0 26.6

14 9 15.8 15.9 15.8 - 28.0 15.9 - 26.7 28.0 26.7

14 10 15.8 15.9 15.8 - 28.1 15.9 - 26.8 28.1 26.8

14 11 15.8 16.0 15.8 - 28.2 16.0 - 26.9 28.2 26.9

15 0 15.9 16.0 15.9 - 28.2 16.0 - 27.0 28.2 27.0

15 1 15.9 16.1 15.9 - 28.3 16.1 - 27.1 28.3 27.1

15 2 15.9 16.1 15.9 - 28.4 16.1 - 27.1 28.4 27.1

15 3 16.0 16.1 16.0 - 28.4 16.1 - 27.2 28.4 27.2

15 4 16.0 16.2 16.0 - 28.5 16.2 - 27.3 28.5 27.3

15 5 16.0 16.2 16.0 - 28.6 16.2 - 27.4 28.5 27.4

15 6 16.0 16.3 16.0 - 28.6 16.3 - 27.4 28.6 27.4

15 7 16.1 16.3 16.1 - 28.7 16.3 - 27.5 28.6 27.5

15 8 16.1 16.3 16.1 - 28.7 16.3 - 27.6 28.7 27.6

15 9 16.1 16.4 16.1 - 28.7 16.4 - 27.7 28.7 27.7

15 10 16.1 16.4 16.1 - 28.8 16.4 - 27.7 28.8 27.7

15 11 16.2 16.5 16.2 - 28.8 16.5 - 27.8 28.8 27.8
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ACADEMIC STANDARDS (AS)

Time should be spent in making sure that children comprehend the passages given in text.

In between questions are useful in this context. These questions are of different types that would

include the aspects reasoning, cause and effect, justification, mind mapping / concept mapping,

observation, analysis, thinking and imagination, reflection, interpreting etc. The key concepts

have been discussed subconceptwise  in every chapter with examples and also given in the form

of keywords.

1) Conceptual understanding (AS1): Promoting learning of basic concepts through inquiry,

discussion, reflection giving examples through case studies interpreting, observation etc.

2) Reading the text (given), understanding and interpretation (AS2) : Occasionally there

are case studies about farmers, labourers in factory, or images that are used in text which do not

directly convey the concept. Time should be given for children to grasp the main ideas, interpret

images etc.

3) Information skills (AS3): Textbooks alone cannot cover all different aspects of social studies

methodology. For example children living in an urban area can collect information regarding

their elected representatives or children living in the rural area can collect information about the

way irrigation / tank facilities are made available in their area. These information may not exactly

match with that of the textbooks and will have to be clarified. Representing the information that

they have collected through projects are also an important ability. For example if they collect

information about a tank – they may decide to draw an illustration or map etc along with written

material. Or represent the information collected through images or posters. Information skill

includes, collection of informatic tabulation / records and analysis.

4) Reflection on contemporary issues and questioning (AS4): Students need to be encouraged

to compare their living conditions along with that of different regions or people from different

times. There may not be a single answer to these situations of comparison. Giving reasons for

certain happening process and justification of informatic and interpretative.

5) Mapping skills (AS5): There are different types of maps and pictures used in the textbook.

Developing ability related to maps as abstract representation of places are important. There are

different stages of developing this ability, from creating a map of their classroom to understanding

height, distance as represented in a map. There are illustrations, posters and photographs used in

the textbook, these images often relate to the text and are not merely for visual effect. Sometimes

there are activities like write a caption or read the images that are about architecture etc.

6) Appreciation and Sensitivity (AS6): Our country has vast diversity in terms of language,

culture, caste, religion, gender etc. Social studies does take into consideration these different

aspects and encourages students to be sensitive to these differences.
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$<ë´ Á|üe÷D≤\T (ACADEMIC STANDARDS)

bÕsƒ¡+˝Àì n+XÊ\T $<ë´s¡Tú\≈£î ns¡úeTj̊T´+<äT≈£î ‘·–q+‘· düeTj·T+ yÓ∫Ã+#ê*. eT<Ûä́ eT<Ûä́ ˝À
ñqï Á|üX̄ï\T Ç+<äT≈£î ñ|üjÓ÷>∑|ü&É‘êsTT. Ç$ _ÛqïyÓTÆq Á|üX̄ï\T: ùV≤‘·Te⁄, ø±s¡D-ø±s¡́ +, düeTs¡úq,
ẙT<∏√|ü≥+/ uÛ≤eq\ |ü≥+, |ü]o\q, $X‚¢wüD, Ä˝À#·q, }Vü≤, düe÷˝À#·q, yê´U≤´q+ e+{Ï
yê{ÏøÏ dü+ã+~Û+∫q$. eTTK´yÓTÆq uÛ≤eq\qT Á|ü‹ n<Ûë´j·T+˝Àq÷ ñ<ëVü≤s¡D\‘√ #·]Ã+#ês¡T,
ø°\ø£ |ü<ë\T>± ≈£L&Ü Ç#êÃs¡T.
1) $wüj·÷e>±Vü≤q (AS1): $#ês¡D, #·s¡Ã, düe÷˝À#·q\T, πødt düº&û\ <ë«sê ñ<ëVü≤s¡D\T, yê´U≤´q+,
|ü]o\qe+{Ï yê{Ï <ë«sê eTÚ*ø£ uÛ≤eq\ n<Ûä́ j·THêìï Áb˛‘·‡Væ≤+#·≥+.

2) bÕsƒê´+XÊìï (Ç∫Ãq) #·~$, ns¡ú+ #̊düTø=ì yê´U≤´ì+#·≥+ (AS2): n|ü&É|ü&É÷ H̊s¡T>± uÛ≤eq\qT
‘Ó*j·T#̊j·Tì ¬s’‘·T\, ø±]à≈£î\ πødt düº&û\T, ø=ìï ∫Á‘ê\T ñ+{≤sTT. M{Ïì ns¡ú+ #̊düTø√e{≤ìøÏ,
∫Á‘ê\qT yê´U≤´ì+#·{≤ìøÏ $<ë´s¡Tú\≈£î ‘·–q+‘· düeTj·T+ Çyê«*.

3) düe÷#ês¡ HÓ’|ü⁄D≤´\T (AS3): kÕe÷õø£ XÊÅkÕÔ\ $<ÛëHê\ìï+{Ï̇  πøe\+ bÕsƒ¡́ |ü⁄düÔø±\T #·]Ã+#·̋ Òe⁄.
ñ<ëVü≤s¡D≈£î |ü≥ºD ÁbÕ+‘·+˝À ñqï |æ\¢\T ‘·eT mìï¬ø’q Á|üC≤ Á|ü‹ì<ÛäT\ >∑T]+∫, |ü̋ …¢ÁbÕ+‘ê\˝À
ñ+&̊ |æ\¢\T ‘·eT ÁbÕ+‘·+˝Àì #Ós¡Te⁄/ kÕ>∑T˙{Ï kÂø£sê´\ >∑T]+∫ düe÷#ês¡+ ùdø£]+#·e#·TÃ.
á düe÷#ês¡eT÷, bÕsƒ¡́ |ü⁄düÔø±\˝À Ç∫Ãq~ ˇø£{Ï>± ñ+&Éø£b˛e#·TÃ Bìì $e]+#ê*‡ ñ+≥T+~.
ÁbÕC…≈£îº\ <ë«sê $<ë´s¡Tú\T ùdø£]+∫q düe÷#êsêìï ‘Ó*j·T #Ó|üŒ≥+ ≈£L&Ü eTTK´yÓTÆq kÕeTs¡ú́ +
ne⁄‘·T+~. ñ<ëVü≤s¡D≈£î #Ós¡Te⁄≈£î dü+ã+~Û+∫ düe÷#ês¡+ ùdø£]ùdÔ *œ‘· ìẙ~ø£‘√bÕ≥T ∫Á‘·+ ̋ Ò<ë
|ü≥+ CÀ&ç+#·e#·TÃ. ùdø£]+∫q düe÷#êsêH̊ï ∫Á‘ê\T, >√&É |üÁ‹ø£\ s¡÷|ü+˝À Á|ü<ä]Ù+#·e#·TÃ. düe÷#ês¡
ùdø£s¡D, Áø√&ûø£s¡D, $X‚¢wüD e+{Ï$ ≈£L&Ü düe÷#ês¡ HÓ’|ü⁄D≤´\T ne⁄‘êsTT.

4) düeTø±©q (kÕe÷õø£/ kÕ+|òæTø£) n+XÊ\ô|’  Á|ü‹düŒ+<äq ` Á|ü•ï+#·≥+ (AS4): ‘·eT Jeq
Á|üe÷D≤\qT $$<Ûä ÁbÕ+‘ê\, $$<Ûä ø±˝≤\ Á|ü»\ Jeq Á|üe÷D≤\‘√ b˛ Ò̋Ã˝≤ $<ë´s¡Tú\qT
Áb˛‘·‡Væ≤+#ê*. á b˛*ø£\ dü+<äs¡“¤+˝À ‘·̋ …‘̊Ô Á|üX̄ï\≈£î π̌ø düe÷<Ûëq+ ñ+&Éø£b˛e#·TÃ.
5) |ü≥HÓ’|ü⁄D≤´\T (AS5): á bÕsƒ¡́ |ü⁄düÔø£+˝À $$<Ûä s¡ø±\ |ü{≤\T, ∫Á‘ê\T ñHêïsTT. Á|ü<̊XÊ\≈£î
dü+ã+~Û+∫ |ü{≤\T HÓ’s¡÷|ü´ ∫Á‘·D\T nì ns¡ú+ #˚düT≈£îì <ëìøÏ dü+ã+~Û+∫ HÓ’|ü⁄D≤´ìï
ô|+bı+~+#·Tø√yê*. B+{À¢ $$<Ûä <äX̄\T ñHêïsTT. >∑‘· ‘·s¡>∑‘·T˝À¢ m‘·TÔ, <ä÷sê\qT |ü≥+˝À m˝≤
#·÷|æ+#ê˝À ‘Ó\TdüT≈£îHêï+. düeT‘·\ m‘·TÔ\ >∑T]+∫ á ‘·s¡>∑‹˝À ‘Ó\TdüT≈£î+{≤+. bÕsƒ¡́ |ü⁄düÔø£+˝À
$$<Ûä ∫Á‘ê\T, bǫ̀ {À\T, >√&É |üÁ‹ø£\T ñHêïsTT. Ç$ πøe\+ n+<ä+ ø√dü+ bı+<äT|üs¡∫q$ ø±e⁄,
bÕsƒêìøÏ dü+ã+~Û+∫q$. ∫Á‘ê\≈£î dü+ã+~Û+∫ ≈£L&Ü ø=ìï ø£è‘ê´\T ñHêïsTT.
6) Á|üX̄+dü ` düTìï‘·‘·«+ (AS6): uÛ≤wü, dü+düÿè‹, ≈£î\+, eT‘·+, Åd”Ô-|ü⁄s¡Twüß\ $wüj·÷\˝À eTq
<̊X̄+˝À m+‘√ yÓ’$<Ûä́ ‘· ñ+~. kÕe÷õø£ XÊÅdüÔ+ á yÓ’$<Ûä́ ‘·\qT |ü]>∑Dq˝ÀøÏ rdüT≈£î+≥T+~, M{Ï
|ü≥¢ düTìï‘·‘·«+ Á|ü<ä]Ù+#̊˝≤ $<ë´s¡Tú\qT Áb˛‘·‡Væ≤düTÔ+~.
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Appendix

This additional information and the maps are to be used wherever

necessary.
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Telangana Political Map
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   ‘Ó̋ +>±D sê»ø°j·T  W{Ÿ …̋’Hé |ü≥+
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European Period in India - Timeline

National Movement - Timeline
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uÛ≤s¡‘·<˚X¯+˝À j·T÷s√|æj·Tq¢¢ Á|ükÕúq+ ` ø±\Áø£eT |ü{Ïºø£
1500`1700 uÛ≤s¡‘·<˚X¯+˝À j·T÷s√|æj·THé yêDÏ»´ dü+düú\ kÕúesê\ @sêŒ≥T: 1510˝À bÕHêJ˝À b˛s¡Tº̂ düT

yê] kÕúes¡ @sêŒ≥T, 1605˝À eTdüT©|ü≥ï+˝À (Á|üdüTÔ‘· eT∫©|ü≥ï+) &É#Y yê] kÕúes¡ @sêŒ≥T,
1639 ˝À eTÁ<ëdüT˝ÀqT, 1661˝À bıs¡TÃ>∑düTZ u≤+uÒ\qT eT]j·TT 1690˝À ø£\ø£‘êÔ̋ ÀqT,
Á_{°wüß yê] kÕúesê\ @sêŒ≥T, 1673˝À bÕ+&ç#˚Ã]˝À Áô|ò+#Y yê] kÕúes¡ @sêŒ≥T.

1757 bÕ¢d” j·TT<ä∆+˝À Á_{°wüß yê] dü+|üPs¡í $»j·T+: u…+>± Ÿ̋̋ À Á_{°wüß yê] bÕ\q ÁbÕs¡+uÛÑ+.
1773 ádtº Ç+&çj·÷ ø£+ô|˙ yê]#˚ ø£\ø£‘êÔ̋ À düTÁ|”+ ø√s¡Tº @sêŒ≥T.
1803 ø£\ø£‘êÔ q>∑s¡ n_Ûeè~∆ ø√dü+ ˝≤sY¶ yÓ\¢d”¢ jÓTTø£ÿ ø±sê´#·s¡D Á|üD≤[ø£.
1818 Á_{°wüß yê]#˚ <äø£ÿqT kÕ«BÛq+: ø=‘·Ô dü+kÕúq+ jÓTTø£ÿ sê»<Ûëì>± u≤+uÒ.
1853 u≤+uÒ qT+&ç <∏ëH˚ es¡≈£î ¬s’̋ Ò« …̋’qT ìsêàD+.
1857 u≤+uÒ̋ À yÓTT≥ºyÓTT<ä{Ï q÷\T $T\T¢ kÕú|üq.
1857 u≤+uÒ, eTÁ<ëdüT, ø£\ø£‘êÔ\˝À $X¯«$<ë´\j·÷\ ÁbÕs¡+uÛÑ+.
1870 <äX¯ø£+ eTTì‡bÕ*{°\˝À mìïø£ø±ã&çq Á|ü‹ì<ÛäT\ Á|üy˚X¯+ ÁbÕs¡+uÛÑ+.
1881 eTÁ<ëdüT HÍø±ÁX¯j·T ìsêàD |üP]Ô.
1896 u≤+uÒ̋ Àì yê{‡Hé Vü≤√≥˝Ÿ q+<äT yÓTT≥ºyÓTT<ä{Ï dæìe÷ Á|ü<äs¡Ùq.
1896 Á|ü<Ûëq q>∑sê\≈£î ù|¢>∑T yê´~Û yê´|æÔ.
1911 ø£\ø£‘êÔ qT+&ç &Ûç©¢øÏ sê»<Ûëì ã~©.

C≤rjÓ÷<ä́ eTeTT` ø±\Áø£eT |ü{Ïºø£
1915 <äøÏåD≤Á|òæø±qT+&ç uÛ≤s¡‘·<˚XÊìøÏ eTVü‰‘êà >±+BÛÛ sêø£.
1917 #·+bÕs¡Hé Ä+<√fi¯q
1918 UÒ<ë (>∑T»sê‘Y)˝À ¬s’‘·T ñ<ä́ eT+ eT]j·TT nVü≤à<ëu≤<é̋ À ÁXÊ$Tø√<ä́ eT+.
1919 sö\‘Y dü‘ê´Á>∑Vü≤+ (e÷]Ã`@Á|æ̋ Ÿ)
1919 »*j·THéyê˝≤u≤>¥ Vü≤‘ê´ø±+&É (@Á|æ̋ Ÿ)
1921 düVü‰j·T ìsêø£s¡D eT]j·TT œ˝≤|òü‘Y ñ<ä́ e÷\T
1928 u≤s√¶©˝À ¬s’‘·T ñ<ä́ eT+
1929 ˝≤Vü≤√sY ø±+Á¬>dt (&çôd+ãsY) düe÷y˚X¯+˝À |üPs¡í dü«sêCŸ \ø£ǻ +>± ìs¡íj·T+.
1930 <ä+&ç dü‘ê´Á>∑Vü≤+ (e÷]Ã`@Á|æ̋ Ÿ)
1931 >±+BÛÛÛ̀ Ç]«Hé ˇ|üŒ+<ä+ (e÷]Ã) — ¬s+&Ée sö+&ÉT fÒãT\T düe÷y˚X¯+ (&çôd+ãsY)
1935 uÛ≤s¡‘· Á|üuÛÑT‘·« #·≥ºeTT#˚ ÁbÕ‹ì<Ûä́  Á|üuÛÑT‘·« @sêŒ≥T≈£î yê>±›q+ .
1939 ø±+Á¬>dt eT+Á‘·T\ sêJHêe÷
1942 øÏ«{Ÿ Ç+&çj·÷ ñ<ä́ eT ÁbÕs¡+uÛÑ+ (Ä>∑wüßº)
1946 eT‘· Væ≤+düqT Ä|ü&ÜìøÏ eTVü‰‘êà >±+BÛ#˚ H√K© eT]j·TT Ç‘·s¡ |òüTs¡̧D\T »]–q

Á|ü<˚XÊ\ dü+<äs¡Ùq.
14`15 Ä>∑wüßº bÕøÏkÕÔHé @sêŒ≥T — uÛ≤s¡‘·<˚X¯+ kÕ«‘·+Á‘·́ + bı+<ä&É+. eT‘·kÕeTs¡dǘ  |ü⁄qs¡T<ä∆s¡D≈£î
1947 ‘·÷s¡TŒ u…+>±˝Ÿ ˝Àì H√K©øÏ eTVü‰‘êà >±+BÛ |üj·Tq+.
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Members of the Drafting Committee of the Constitution

The Drafting Committee for framing the constitution was appointed on 29 August 1947, .

The committee comprised of a chairman and six other members. In addition a constitutional

advisor was also appointed.

The committee members were:

Dr B. R. Ambedkar - Chairman

K M Munshi (Ex- Home Minister, Bombay)

Alladi Krishnaswamy Iyer (Ex- Advocate General, Madras State)

N Gopalaswami Ayengar (Ex-Prime Minister, J&K, member of Nehru Cabinet)

B L Mitter (Ex-Advocate General, India)

Md. Saadullah (Ex- Chief Minister of Assam, Muslim League member)

D P Khaitan (lawyer). 

Sir Benegal Narsing Rao was appinted as the constitutional advisor.He later became First

Indian Judge in International Court of Justice in 1950.

Other Committee members:

B L Mitter resigned from the committee. He was replaced by Madhav Rao (Legal Advisor

of Maharaja of Vadodara). 

D P Khaitan passed away and was replaced by T T Krishnamachari.

Socio - Religious Movements

Sl. Organisation Founder Year of Purpose

No. Foundation

1. Brahma Samaj Raja Rammohan Roy 1828 The aim of these organi-
sations (1&2) was to attack
evils in Hinduism

2. Prarthana Samaj Dr.Atma Ram Pandurang 1867 and purify Hinduism, social

and economic reforms, inter
caste marriages, western
education,women education,
widow remarriage.

3. Satya Shodhak Jyotiba Phule 1873 Upliftment of lower to reform
Samaj and protected orthodoxy.

4. Mohammedan Nawab Abdul Latif 1863 Spread of education,
Literacy Society among Muslims.

5. Arya Samaj Swami Dayanand 1875 Religious and social
Saraswati reforms, Vedic philosophy.

6. Theosophical Madam Blavatsky, 1882 Revival of Vedic philosophy.
Society Henry Olcott

7. Ramakrishna Swami Vivekananda 1887 Propagate teaching of Rama
Mission krishna and to do social work.

8. Harijan Sewak Mahatma Gandhi 1932 Upliftment of backward
Sangha classes and provide

education to them.
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uÛ≤s¡‘· sêC≤´+>∑ eTTkÕsTT<ë ø£$T{° düuÛÑT´\T
29 Ä>∑wüßº 1947q, uÛ≤s¡‘· sêC≤´+>∑ ìsêàD eTTkÕsTT<ë ø£$T{° ìj·T$T+|üã&ç+~. á ø£$T{°̋ À

n<Ûä́ ≈£åîì‘√ bÕ≥T Äs¡T>∑Ts¡T düuÛÑT´\T ñHêïs¡T. M]‘√ bÕ≥T ˇø£ sêC≤´+>∑ dü\Vü‰<ës¡Tì ≈£L&Ü ìj·T$T+#ês¡T.
eTTkÕsTT<ë ø£$T{° düuÛÑT´\T :
&Üˆˆ _.ÄsY. n+uÒ<äÿsY ` n<Ûä́ ≈£åî\T
¬ø.j·T+. eTT˙¸ (e÷J >∑èVü≤XÊK eT+Á‹, u≤+uÒ)
n˝≤¢&ç ø£èwüíkÕ«$T nj·T´sY (e÷J n&É«πø{Ÿ »qs¡̋ Ÿ, eTÁ<ëdt sêh+)
mHé. >√bÕ\kÕ«$T nj·T´+>±sY  (»eT÷à   ø±oàsY e÷J Á|ü<ÛëqeT+Á‹, HÓÁVüA eT+Á‹ eT+&É*˝À düuÛÑT´\T)
_.j·T˝Ÿ. $T≥ºsY (uÛ≤s¡‘·<˚X¯ e÷J n&É«πø{Ÿ »qs¡̋ Ÿ, )
eTVü≤eTà<é. kÕ<äT˝≤¢ (nkÕ‡+ e÷J eTTK´eT+Á‹, eTTdæ¢ ©>∑T düuÛÑT´\T)
&ç.|æ. U…’‘êHé (Hê´j·Tyê~)
sêC≤´+>∑ dü\Vü‰<ës¡Tì>± l u…q>∑˝Ÿ q]‡+>¥sêe⁄ >±s¡T ìj·T$T+|üã&Ü¶s¡T. ‘·s¡Tyê‘· ø±\+˝À, 1950e
dü+e‘·‡s¡+˝À Ms¡T n+‘·sê®rj·T Hê´j·TkÕúq+˝À uÛ≤s¡‘·<̊X̄+ qT+&ç yÓTT≥ºyÓTT<ä{Ï Hê´j·TeT÷]Ô>± ìj·T$T+|üã&Ü¶s¡T.
Ç‘·s¡ ø£$T{° düuÛÑT´\T :
_.j·T˝Ÿ. $T≥ºsY ø£$T{° qT+&ç sêJHêe÷ #˚XÊs¡T. M] kÕúq+˝À e÷<Ûäe sêe⁄ (e<√<äsê eTVü‰sêE jÓTTø£ÿ
Hê´j·Tdü\Vü‰<ës¡T\T) ìj·T$T+|üã&Ü¶s¡T.
&ç.|æ.U…’‘êHé >±] eTs¡D+ e\q Äj·Tq kÕúq+˝À {Ï.{Ï.ø£èwüíe÷#ê] >±s¡T ìj·T$T+|üã&Ü¶s¡T.

kÕ+|òæTø£ ` eT‘· dü+düÿs¡D√<ä́ e÷\T
Áø£eT dü+düú kÕú|æ+∫qyês¡T kÕú|æ+∫q kÕú|üHê ˝ø£ǻ +
dü+K´ dü+e‘·‡s¡+
1. ÁãVü≤à düe÷»eTT sêC≤sê+yÓ÷Vü≤HésêjYT 1828 á dü+düú\ (1 2) Á|ü<Ûëq ˝ø£ǻ +
2. ÁbÕs¡úq düe÷»eTT &Üˆˆ Ä‘·àsê+ bÕ+&ÉTs¡+>∑ 1867 Væ≤+<ä÷ eT‘·+˝Àì <äTsê#êsê\

qT s¡÷|ü⁄e÷|æ eT‘êìï |ü]X¯ó<ä∆+
#˚j·T&É+ eT]j·TT kÕ+|òæTø£, Ä]úø£
dü+düÿs¡D\T #˚|ü≥º&É+, ≈£î˝≤+‘·s¡
$yêVü‰\T, $‘·+‘·T $yêVü‰\T
ìs¡«Væ≤+#·&É+, Ád”Ô $<ä́ , bÕX¯Ã‘·́
$<ä´qT Áb˛‘·‡Væ≤+#·&É+.

3. dü‘·´ XÀ<Ûäø˘ CÀ´‹u≤ |òüP˝Ò 1873 n≥º&É>∑T esêZ\ yê]ì ñqï‘·
düe÷»eTT dæú‹˝ÀìøÏ rdüT≈£îsêe&É+

eT]j·TT eT÷&ÛÉ$XÊ«kÕ\qT
e´‹πsøÏ+#·&É+

4. yÓTTVü≤eTà~j·THé qyêuŸ nãT›˝Ÿ \r|òt 1863 eTTdæ¢+ Á|ü»\˝À $<ä́ qT yê´|æÔ
*≥s¡d” kıôd’{Ï #˚j·T&É+.

5. Äs¡´ düe÷»eTT kÕ«$T <äj·÷q+<ä düs¡dü«‹ 1875 eT‘· eT]j·TT kÕ+|òæTø£ dü+düÿs¡D\T,
ẙ<ä yêvàj·÷ìï Á|ü#ês¡+ #̊j·T&É+.

6. ~e´C≤„q düe÷»eTT y˚T&É+ u≤¢e{°‡ÿ, ôV≤Á˙ Ä˝≤ÿ{Ÿ 1882 y˚<ä yêvàj·÷ìï |ü⁄qs¡T<ä∆]+#·&É+
7. sêeTø£èwüí $TwüHé kÕ«$T $y˚ø±q+<ä 1887 sêeTø£èwüí |üs¡eTVü≤+dü uÀ<Ûäq\qT

Á|ü#ês¡+ #˚j·T&É+ eT]j·TT
kÕe÷õø£ ùde˝À bÕ˝§Zq&É+.

8. Vü≤]»Hé ùdeø˘ eTVü‰‘êà >±+BÛ 1932 yÓqTø£ã&çq ‘·s¡>∑‘·T\qT ñqï‘·
dü+|òtT dæú‹øÏ rdüT≈£îsêe&É+, yê]øÏ $<ë´

kÂø£sê´\qT ø£*Œ+#·&É+
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Telangana State - Places to Visit

District Places to Visit

Jayashankar Dist

More forest Area, Medaram-Samakka Sarakka -Biggest tribal
“Jathara”, Palampeta Ramappa, Kaleshwara Muktheshwara Swamy,
Ghanapuram Kotagullu, Pandavula Gutta, Lkanavaram Tank,
Kochenta Narasimha Swamy Temple, The biggest ITDA-
Yeturunagaram.

Janagaon Dist

Janagoan by the Impact of  Jaina’s, Palakurthy Someshwara
Laxminarasimha Swamy, Jeedical Veerachala Sri Seetharama chandra
swamy, Pembarthi Handmades, Bammera - Birth Place of  a great
Poet Sri Bammera Pothana, Palakurthy - Birth place of Palkurki
Somanatha.

Warangal Urban

     Dist

Mamunuru airport, NIT Engineering college, Bhadrakali Temple,
Thousand pillars temple, Warangal Mudfort, Rockfort, Kushmahal,
Kaloji Health University, Khajipeta junction.

Warangal Rural

       Dist

Pakalalake, Pakala Shiva Temple, Ainavolu Temple, Bheemunipadam
waterfall, Kommala Jathara, Gangadevipalli Grampanchayat.

Mahabubabad Dist
Kurivi Sri Veerabhadra Swamy Temple, Anantharam-Sri
Venkateshwara Swamy, Dornakal - Church, Gudur -
Bheemunipadam, Narsimhulupeta - Sri Venkateshwara Swamy.

Adilabad Dist Gayatri kanakai waterfall, Pochera waterfall, Sathnala Project,
Mathadi Vagu Project.

Nirmal Dist
Basara Gnanasaraswathi devi Temple, Papeshwaram Temple, Adelli
Mahapochamma Temple, Swarna, Gaddenna Vagu, Kadem lake,
Sadarmat Barage.

Manchiryal Dist

Singareni Coal Mines, Gandhari Quila, Gandhari Sylvan, Jaipur
Mandal - Crocodiles sanctuary, Kotapally Mandal-Blackbuck
sanctuary, Jannaram Mandal - Tigers sanctuary, Jaipur Mandal - Power
Project.

Komaram Bheem

      Dist

Jodeghat, Saptagundala waterfall,Samuthula waterfall, Shankarloddi,
Arjunloddi Caves, Shiva Temple in Wankidi

Nalgonda Dist
Nagarjunasagar, Moosi Project, Chandampet caves, Devarkonda
Fort, Mallanna Temple in Yeleshwaram.

Suryapet Dist 1000 Years Old Chennakeshwava Temple in Pillalamarri

Yadadri Dist Laxminarasimha swamy in Yadadri, Jaina Temple in Kolanupaka, 1000
Years old Bhuvanagiri Fort built on single Rock
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‘Ó\+>±D sêh+˝À <äs¡Ù˙j·T düú̋ ≤\T
õ˝≤¢ <äs¡Ù˙j·T düú̋ ≤\T

»j·TX¯+ø£sY õ˝≤¢ n~Ûø£ n&ÉM $d”Ôs¡í+, n‹ô|<ä› –]»q C≤‘·s¡ y˚T&Üs¡+ düeTàø£ÿ kÕs¡ø£ÿ,
bÕ\+ù|≥ sêeT|üŒ, ø±fi‚X̄«s¡+ eTTπøÔX̄«s¡kÕ«$T, >∑D|ü⁄s¡+ø√≥>∑÷fīófl
bÕ+&Ée⁄\ >∑T≥º, \ø£ïes¡+ »˝≤X¯j·T+, ø√#·+≥ qs¡dæ+Vü≤à kÕ«$T
<˚yê\j·T+, @≥÷s¡THê>±s¡+ n‹ô|<ä› ITDA

»q>±+ õ˝≤¢ C…’qT\ ÁbÕã\´+ ø£*–q+<äTq` »q>±+, bÕ\≈£î]Ô k˛y˚TX¯«s¡
\øÏåàqs¡dæ+Vü≤à kÕ«$T, J&çø£̋ Ÿ Msê#·\ l d”‘êsêeT#·+Á<ä kÕ«$T
Ä\j·T+, ô|+ã]Ô Vü≤düÔø£fi¯\T, eTVü‰ø£$ ãyÓTàs¡b˛‘·q »qàdüú\+
ãyÓTàs¡, bÕ\Tÿ]ÿ k˛eTHê<∏äTì »qàdüú\+ bÕ\≈£î]Ô.

es¡+>∑̋ Ÿ |ü≥ºD õ˝≤¢ e÷eTTq÷s¡T $e÷HêÁX¯j·T+, NIT Ç+»˙]+>¥ ø£fi≤XÊ\, uÛÑÁ<äø±[
<˚yê\j·T+, y˚sTT düú+u≤\ >∑T&ç, es¡+>∑̋ Ÿ eT{Ïºø√≥, sê‹ø√≥,
≈£îwteTVü≤˝Ÿ, ø±fiÀõ Äs√>∑´ $X¯«$<ë´\j·T+, ø±Jù|≥ »+ø£åHé.

es¡+>∑̋ Ÿ Á>±MTD õ˝≤¢ bÕø±\ düs¡düT‡, bÕø±\ >∑T+&É+ •yê\j·T+, nsTTqy√\T <˚ekÕúq+,
;ÛeTTìbÕ<ä+ »\bÕ‘·+, ø=e÷à\ C≤‘·s¡, >∑+>∑<˚$|ü*¢
Á>±eT|ü+#êj·T‹.

eTVü≤ã÷u≤u≤<é õ˝≤¢ ≈£î]$ lMs¡uÛÑÁ<ä kÕ«$T <˚yê\j·T+, nq+‘ês¡+˝Àì l yÓ+ø£fÒX¯«s¡
kÕ«$T &√s¡ïø£̋ Ÿ ˝À #·sYÃ, >∑÷&É÷s¡T˝Àì ;ÛeTTì bÕ<ä+, q]‡+VüQ\T
ù|≥˝Àì l y˚+ø£fÒX¯«s¡ kÕ«$T.

Ä~˝≤u≤<é õ˝≤¢ >±j·TÁ‹ ø£qø±sTT »\bÕ‘·+, bı#ÓÃs¡ »\bÕ‘·+, kÕ‘êï\ ÁbÕC…øº̆,
eT‘·Ô&ç yê>∑T ÁbÕC…øº̆.

ìs¡à˝Ÿ õ˝≤¢ u≤düs¡ C≤„qdüs¡dü«‹ <˚$ Ä\j·T+, bÕù|X¯«s¡ Ä\j·T+, Ä&Ó*¢
eTVü‰b˛#·eTà Ä\j·T+, dü«s¡í, >∑&Ó¶qï yê>∑T, ø£&Ó+ »˝≤X¯j·T+,
dü<äsêà{Ÿ u≤ π́sõ.

eT+∫sê´\ õ˝≤¢ dæ+>∑πsDÏ u§>∑TZ ìπøåbÕ\T, >±+<Ûë]œ\, >±+<Ûë]eD+, C…’|üPsY
eT+&É\+˝Àì yÓTTdü\¢ nuÛÑj·÷s¡D´+, ø√≥|ü*¢ eT+&É\+˝Àì
ø£èwüíõ+ø£\ nuÛÑj·÷s¡D´+, »Hêïs¡+ eT+&É\+˝Àì |ü⁄\T\
nuÛÑj·÷s¡D´+, C…’|üPsY eT+&É\+˝Àì $<äT´‘Y ÁbÕC…øº̆

ø=eTs¡+;ÛyéT õ˝≤¢ CÀ&Ó|òü÷{Ÿ, dü|üÔ>∑T+&Ü\ »\bÕ‘·+, düeTT‘·T\ >∑T+&É+ »\bÕ‘·+,
X¯+ø£sY̋ §~›, ns¡T®Hé̋ §~› >∑TVü≤\T, yê+øÏ&ç̋ Àì •yê\j·T+.

q˝§Z+&É õ˝≤¢ Hê>±s¡T®q kÕ>∑sY, eT÷d” ÁbÕC…øº̆, #·+<ä+ù|≥ >∑TVü≤\T, <˚es¡ø=+&É
ø√≥, @ Ò̋X¯«s¡+˝Àì eT\¢qï kÕ«$T Ä\j·T+.

dü÷sê´ù|≥ õ˝≤¢ |æ\¢\eTÁ]˝Àì yÓj˚T´fi¢̄ Hê{Ï #ÓqïπøX¯yê\j·T+
j·÷<ëÁ~ \ø°åàqs¡dæ+Vü≤à kÕ«$T, ø=\qTbÕø£ C…’q <˚yê\j·T+,
@ø£•\ô|’ yÓj˚T´\ ÁøÏ‘·+ ì]à+∫q uÛÑTeq–] ø√≥.

j·÷<ëÁ~õ˝≤¢
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Telangana State - Places to Visit

District Places to Visit

Hyderabad Dist

Golkonda Fort, Charminar, Hussain Sagar, Birla Mandir, Birla Science
Museum, Birla Planetorium, Public Gardens, Assembly, Hi-tech City,
Silparamam, Ocean Park, Nehru Zoological Park, Qutub Shahi
Tombs, Indira Park, NTR Gardens, Lumbini Park, Ravindra Bharathi,
Salar Jung Museum, ...

Jogulamba Dist
Jogulamba Temple - 5th Temple of 18 Shaktipeetas, Gadwala Estate,
Anjaneya Swamy Temple at Bichupally, Nettempadu Joorala Project.

Nagarkurnool Dist

Nagarjuna Sagar Tiger Sanctuary, Kalwakurthy Lift Irrigation,
Srisailam Left Canal Tunnel, Nallamala Sanctuary,
Umamaheshwaraswamy Temple, Vattem Venkateshwara Swamy
Temple, Someshwara Temple in Somashila, Mallelatheertham waterfall

Kama Reddy Dist

Siddarameshwara Temple in Bikkanur, Kalabhairava Temple, Laxmi
Narasimha Swamy Temple, Bugga Rameshwara Temple, Nizamsagar,
Pocharam, Koulasanala Project, Domakonda Estate, Pocharam
Project, Pocharam Sanctuary, Gayatri, Magi Sugar Mill.

Wanaparthy Dist
Sri Ranganayaka Temple in Srirangapuram, Ramanpadu Balancing
Reservoir, Wanaparthy Estate.

Mahabubnagar Dist Pillalamarri, Sri Venkateshwara Temple in Mannemkonda.

Nizambad Dist

Sriramsagar Project, Nizam Sugar Mill at Bodhan, Rurdruru
Agriculture Research Centre, Badapahad Darga, Prison of Quila,
Ghadi of Sirnapally, Sarangapur, Hanuman Temple, Quila of
Dischpally, Rama Temple, Deval Masjid, Kandakurthy Triple Allience,
Ramadugu Lake, Guthpa Lift Irrigation, Ali Sagar,  Ashok Sagar,
Janakampeta, Bheema Hills, Ashtamukhi Lake.
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‘Ó\+>±D sêh+˝À <äs¡Ù˙j·T düú̋ ≤\T

õ˝≤¢ <äs¡Ù˙j·T düú̋ ≤\T

 ôV’≤<äsêu≤<é õ˝≤¢

>√˝§ÿ+&É ø√≥, #ê]àHêsY, VüQùd‡Hé kÕ>∑sY, _sê¢ eT+~sY, _sê¢
ôd’Hé‡ eT÷´õj·T+, _sê¢ bÕ¢ì{À]j·T+, |ü_¢ø˘ >±¬s¶Hé‡, nôd+;¢,
ôV’≤f…ø˘ dæ{°, •˝≤ŒsêeT+, zwüHé bÕsYÿ, HÓÁVüA p˝≤õø£̋ Ÿ bÕsYÿ,
≈£î‘·TuŸ cÕV”≤ ≥÷+uŸ‡, Ç+~sê bÕsYÿ, mHé.{Ï.ÄsY >±¬s¶Hé‡, \T+_˙
bÕsYÿ, s¡M+Á<ä uÛ≤s¡‹, kÕ˝≤sY »+>¥ eT÷´õj·T+...
ncÕº<äX¯ X¯øÏÔ |”sƒê\˝À 5e <˚yê\j·T+ CÀ>∑Tfi≤+ã <˚yê\j·T+
>∑<ë«\ dü+kÕúq+, ;#·T|ü*¢ Ä+»H˚j·TkÕ«$T, HÓf…º+bÕ&ÉT psê\
ÁbÕC…≈£îº.

Hê>∑sYø£s¡÷ï˝Ÿ õ˝≤¢

Hê>±s¡T®q kÕ>∑sY |ü⁄\T\ nuÛÑj·÷s¡D´+, ø£\«≈£î]Ô m‹Ôb˛‘·\ |ü<∏äø£+,
lXË’\+ m&ÉeT ø±\« kıs¡+>∑+, q\¢eT\ nuÛÑj·÷s¡D´+,
ñe÷eTùV≤X¯«s¡ kÕ«$T <˚yê\j·T+, ef…º+ yÓ+ø£fÒX¯«s¡ kÕ«$T
<˚yê\j·T+, k˛eT•\˝À k˛y˚TX¯«s¡ <˚yê\j·T+, eT˝…¢\rs¡∆+
»\bÕ‘·+.

ø±e÷¬s&ç¶ õ˝≤¢

_ø£ÿq÷s¡T dæ<ä›sêy˚TX¯«s¡ Ä\j·T+, ø±fi¯uÛ…’s¡e kÕ«$T, \ø°åàqs¡dæ+Vü≤
kÕ«$T, ãT>∑Zsêy˚TX¯«sê\j·T+, ãdüy˚X¯«sê\j·T+,ìC≤+kÕ>∑sY,
b˛#ês¡+, øö˝≤dtHê\ ÁbÕC…≈£îº, <√eTø=+&É dü+kÕúq+, b˛#ês¡+
ÁbÕC…≈£îº, b˛#ês¡+ nuÛÑj·÷s¡D´+, >±j·TÁ‹, e÷– #·¬øÿs¡ ø£sêà>±s¡+.

eq|ü]Ô õ˝≤¢ ls¡+>±|ü⁄s¡+ s¡+>∑Hêj·Tø£kÕ«$T Ä\j·T+, sêeTHébÕ&ÉT u≤´ …̋ì‡+>¥
]»sê«j·Ts¡T, eq|ü]Ô dü+kÕúq+.

eTVü≤ã÷uŸq>∑sY õ˝≤¢ |æ\¢\eTÁ], eTq´+ø=+&É l y˚+ø£fÒX¯«s¡ Ä\j·T+.

ìC≤e÷u≤<é õ˝≤¢

lsê+kÕ>∑sY ÁbÕC…øº̆, uÛÀ<äHé̋ À ìC≤+ #Óø£ÿs¡ ø±sêà>±s¡+, s¡TÁ<ä÷s¡T
e´ekÕj·T |ü]XÀ<Ûäq πø+Á<ä+, ã&Ü|üVü‰&é <äs¡Z, œ˝≤¢ C…’\T,
dæsêï|ü*¢>∑&ç, kÕs¡+>±|üPsY, Vü≤qTe÷Hé <˚yê\j·T+, &ç#Y|ü*¢ œ˝≤¢
sêe÷\j·T+, <˚e˝Ÿ eTJ<é, ø£+<ä≈£î]Ô Á‹y˚DÏ dü+>∑eT+, sêeT&ÉT>∑T
»˝≤X¯j·T+, >∑T‘·Œ m‹Ôb˛‘·\ |ü‘·ø£+, n©kÕ>∑sY, nXÀø˘ kÕ>∑sY,
C≤qø£+ù|≥, nwüºeTTœ ø√H˚s¡T, ;ÛeTTì >∑T≥º\T.

   CÀ>∑Tfi≤+ã õ˝≤¢
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Telangana State - Places to Visit

District Places to Visit

Jagityal  Dist
Laxminarasimha Swamy Temple in Dharmapuri,
Kondagattu Anjaneya Swamy.

Vikarabad Dist

Ananthagiri Hills, Padmanabhaswamy Temple, Bugga Rameshwaram,
Bhookailash, Ekamabareshwaram, Juntupally Ramudu, Kondagal
Venkateshwara Swamy, Projects of  Kotipally, Laknapur, Sarpan
Pally, Juntu Pally.

Rajnna  Dist Rajarajeshwara Swamy Temple in Vemulawada, Upper Maner Lake.

Medchal Dist Sri Ramalingeshwara Swamy Temple at Keesaragutta, Jaina, Budha
Centres.

Bhadradri Dist
Sri Seetha Ramaswamy Temple in Bhadradri, Bogtha Water Falls,
Pranashala, Projects of  Peddavagu, Mukha Mamidi, Kinnerasani,
Palem Vagu, KPTS, GENCO Power Plants, National Mining
Development Organisation.

Peddapalli Dist Yellampally, Yelmadugu Lakes, Quila of Ramagiri, Sabitham
Waterfalls.

 Sanga Reddy Dist ICRISAT, BHEL, Singuru Lake, Zarasangham, Kethaki
Sangameshwara Temple, Yeddumailaram Ordinance factory.

Karimnagar Dist Old Name was Yelagandula, Lower Maner Lake, World Famous
Silver Philigri Art.

Khammam Dist
Sthambhadri Laxminarasimha Swamy, Nelakondapally Budha
Sthoopa, Sttupalli opencost mining, House of  Ramadas, Quila of
Khammam.

Medak Dist Yedupayala Vanadurga Jathara, Medak Church, Quila of Medak,
Jaina Mandir in Kolcharam, Forest of Narsapur, Pocharam Sanctuary.

Ranga Reddy Dist
International Airport, Chilkur Balaji Temple, Ammapalli Temple at
Narkuda, Himayat Sagar, Osman sagar (Gandipet), NRSC -
Shadnagar, Swayambhu Ramalingeshwara Temple.

Siddipet Dist

Komaravelli Mallanna, Saraswathi Temple at Wargal, Nacharam
Laxmi Narasimha Swamy Temple, Jagdevpur Varadaraja Swamy,
Konda pochamma, Panduranga Ashram, Karkapatla Industrial Park,
Kotilingeshwara Temple, Komati Tank.
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‘Ó\+>±D sêh+˝À <äs¡Ù˙j·T düú̋ ≤\T

õ˝≤¢ <äs¡Ù˙j·T düú̋ ≤\T

düÔ+u≤Á~ \ø°åàqs¡dæ+Vü≤à kÕ«$T, H̊\ø=+&É|ü*¢ uÛÖ<ä›dü÷ú|ü+, dü‘·TÔ|ü*¢
u§>∑TZ>∑ì, uÛÑø£ÔsêeT<ëdüT ìyêdü+, KeTà+œ˝≤¢.

KeTà+ õ˝≤¢

@&ÉTbÕj·T\ eq<äTs¡Z C≤‘·s¡, yÓT<äø̆ #·]Ã, yÓT<äø̆œ˝≤¢, ø=˝≤Ãs¡+˝Àì
C…’q eT+~s¡+, qsê‡|üPsY n&Ée⁄\T, b˛#ês¡+ nuÛÑj·÷s¡D´+.

yÓT<äø˘ õ˝≤¢

n+‘·sê®rj·T $e÷HêÁX̄j·T+, ∫\÷ÿs¡T u≤˝≤J f…+|ü⁄ Ÿ̋, qs¡Tÿ&É̋ Àì
neTà|ü*¢, Væ≤e÷j·T‘YkÕ>∑sY, ñkÕàHé kÕ>∑sY (>∑+&çù|≥),
NRSC  cÕ<éq>∑sY, dü«j·T+uÛÑ÷ sêeT*+π>X¯«s¡ kÕ«$T <˚ekÕúq+.

s¡+>±¬s&ç¶ õ˝≤¢

ø=eTs¡yÓ*¢ eT\¢qï, es¡Z̋ Ÿ düs¡dü«‹ πøåÁ‘·+, Hê#ês¡+ \ø°åà qs¡dæ+Vü≤à
kÕ«$T <˚yê\j·T+, »>∑<˚yé|üPsY es¡<äsêE kÕ«$T, ø=+&É b˛#·eTà,
bÕ+&ÉTs¡+>∑ ÄÁX¯eT+, ø£s¡ÿ|ü≥¢ bÕ]ÁXÊ$Tø£ bÕs¡Tÿ, ø√{Ï *+π>X¯«s¡
Ä\j·T+, ø√eT{Ï #Ós¡Te⁄.

dæ~∆ù|≥ õ˝≤¢

<Ûäs¡à|ü⁄] \ø°åàqs¡dæ+Vü≤à kÕ«$T <˚yê\j·T+, ø=+&É>∑≥Tº Ä+»H˚j·T
kÕ«$T <˚yê\j·T+.

»–‘ê´\ õ˝≤¢

nq+‘·–] ø=+&É\T, |ü<äàHêuÛÑkÕ«$T Ä\j·T+, ãT>∑Zsêy˚TX¯«s¡+,
uÛÑ÷¬ø’̋ ≤dt, @ø±+uÛÑπsX¯«s¡ Ä\j·T+, E+≥T|ü*¢ sêeTT&ÉT, ø=+&É>∑̋ Ÿ
yÓ+ø£fÒX¯«s¡ kÕ«$T, ø√{Ï|ü*¢, \ø±ï|üPsY, düs¡ŒHé|ü*¢, E+≥T|ü*¢
ÁbÕC…≈£îº\T.

$ø±sêu≤<é õ˝≤¢

ẙeTT\yê&É l sê»sêCÒX̄«s¡ <̊ekÕúq+, m>∑Te e÷H̊s¡T »˝≤X̄j·T+.sê»qï õ˝≤¢

ø°düs¡>∑T≥º lsêeT*+π>X¯«s¡ kÕ«$T Ä\j·T+, C…’q, uÛÖ<ä∆ πø+Á<ë\Ty˚T&ÉÃ˝Ÿ õ˝≤¢

uÛÑÁ<ëÁ~ l d”‘êsêeTkÕ«$T <̊yê\j·T+, uÀ>∑‘· »\bÕ‘·+, |üs¡íXÊ\,
ô|<ä›yê>∑T, eT÷ø£ e÷$T&ç, øÏHÓïs¡kÕì, bÕ …̋+yê>∑T ÁbÕC…≈£îº\T.
¬ø.{Ï.|æ.j·Tdt., C…Héø√ $<äT´‘Y bÕ¢+≥T¢, C≤rj·T KìC≤_Ûeè~Û› dü+düú.

uÛÑÁ<ëÁ~ õ˝≤¢

m\¢+|ü*¢, m\à&ÉT>∑T »˝≤X̄j·÷\T, sêeT–] œ˝≤¢, dü_‘·+ »\bÕ‘·+ô|<ä›|ü*¢ õ˝≤¢
ÇÁøÏXÊ{Ÿ, _.ôV≤#Y.Ç.m˝Ÿ., dæ+>∑÷s¡T »˝≤X¯j·T+, s¡asêdü+|òüT+
πø‘·ø° dü+|òüTẙTX̄«s¡ Ä\j·T+, m<äT›yÓTÆ̋ ≤s¡+˝Àì Äj·TT<Ûä ø£sêà>±s¡+.

dü+>±¬s&ç¶ õ˝≤¢

bÕ‘·ù|s¡T m\>∑+<äT\, ~>∑Te e÷H˚s¡T »˝≤X¯j·T+, yÓ+&ç edüTÔe⁄\T
‘·j·÷s¡T #˚ùd ªª|òæ*Á^µµ ø£fi¯ Á|ü|ü+#· >∑T]Ô+|ü⁄ bı+~+~.

ø£Ø+q>∑sY õ˝≤¢
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India is a signatory to the ‘Convention on the Rights of the Child’. Thus

India is obliged to protect the Rights of Children. Some of them are:

The Right to  Survival: which includes the Right to life, health,

nutrition and adequate standards of living;

The Right to  Protection: which includes the Freedom from all forms

of exploitation, abuse , inhuman or  degrading treatment and  neglect;

The Right to Development:  which includes the Right to Education,

support for early childhood development and care, social security and

the right to leisure, recreation and cultural activities;

The Right to Participation:  which includes respect for the views of

the Child, freedom of expression, access to appropriate information

and freedom of thought, conscience and religion.

The Indian state has made some significant Laws for Children such as:

The Children (pledging of labour) Act, 1933 aims at eradicating the

evil of pledging  the labour of  young children by their parents to

employers in lieu  of loans  and advances;

The Employment of Children Act, 1938 lays down that children

cannot be employed in hazardous works;

The Factories Act, 1948 provides that children shall not be required or

allowed to work in any factory.

RIGHTS OF THE CHILD
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u≤\\ Vü≤≈£îÿ\ |ü]s¡ø£åD dü<ädüT‡˝À #̊dæq rsêàHê\ô|’ eTq<̊X̄+ ≈£L&Ü dü+‘·ø£+ #̊dæ+~.
Ä $<Ûä+>± eTq<˚X¯+ ≈£L&Ü u≤\\ Vü≤≈£îÿ\ |ü]s¡ø£åD≈£î ø£≥Tºã&ç ñ+~. Á|ü<ÛëqyÓTÆq
u≤\\ Vü≤≈£îÿ\T Ç$.

J$+#˚ Vü≤≈£îÿ: Äs√>∑́ +, b˛wüø±Vü‰s¡+, ‘·–q Jeq Á|üe÷D≤\T bı+<äT Vü≤≈£îÿ.

s¡ø£åD Vü≤≈£îÿ: <√|æ&û qT+&ç, ≈£Lès¡‘·«+ qT+&ç, <äT]«ìjÓ÷>∑+ qT+&ç, ñù|ø£åqT+&ç
ùd«#·Ã¤ s¡ø£åD\T bı+<˚ Vü≤≈£îÿ.

n_Ûeè~∆ Vü≤≈£îÿ: $<ä́ , •Xó̄b˛wüD, kÕe÷õø£ uÛÑÁ<ä‘·, $sêeT+, dü+düÿ è‹, ø±\πøå|ü+
yÓTT<ä\>∑Tq$ ø£*– ñ+&ÉT Vü≤≈£îÿ.

uÛ≤>∑kÕ«eT´ Vü≤≈£îÿ: u≤\\ n_ÛÁbÕj·÷\qT eTìï+#·T≥, e´ø°Ôø£s¡D ùd«#·Ã¤, düe÷#ês¡+
bı+<äT≥, Ä˝À∫+#·T≥ yÓTT<ä̋ …’q eT‘·, Ä‘·à|üs¡yÓTÆq Vü≤≈£îÿ\T.

uÛ≤s¡‘· Á|üuÛÑT‘·«+ u≤\\ ø√dü+ ø=ìï #Ó|ü⁄Œø√<ä–q #·{≤º\T #˚dæ+~. yêì˝À

Áø°.X¯. 1933e dü+e‘·‡s¡+Hê{Ï u≤\\ #·≥º+: ∫qï |æ\¢\qT ÁX¯eT, <√|æ&û qT+&ç
s¡øÏå+#·&ÜìøÏ nedüs¡yÓTÆq Ä]úø£ düVü‰j·T+ #˚j·T&É+ (‘·*¢<ä+Á&ÉT\≈£î ñbÕ~Û
ø£\ŒHêø£s¡Ô\≈£î).

Áø°.X¯. 1938e dü+e‘·‡s¡+ Hê{Ï u≤\\ ñ<√´>∑ ø£\Œq #·≥º+: ø£]ƒq ÁX¯eT≈£î˝ÀHÓ’q
|üqT˝À¢ |æ\¢\qT ìjÓ÷–+#·sê<äH˚ #·≥º+.

Áø°.X¯. 1948e dü+e‘·‡s¡+ Hê{Ï ø£sêà>±sê\ #·≥º+: ø£sêà>±sê˝À¢ |æ\¢\‘√ |üì
#˚sTT+#·sê<äH˚ #·≥º+.
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